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ABSTRACT

WILSON JR, CLYDE C. Imagining the unthinkable: A case study exploring an
institutional response to the persistence of African American males. (Under the direction
of DR. LISA MERRIWEATHER

Over the past thirtyive yearsthe rates ofetention and graduatiomeng
African American males attending colleges and univerditiéise U.S have declined
Many institutions of higher educatitvave responded to this problemregxamining
their effortsatretaining and graduating Black malé&sterventions are beingeated
across the landscape of higher educaticgffortsto "enhance the enrollment and
successful matriculation of African American maléSuyjet 2006 p. 15). A review of
literature focused on Black malg@grceptions of institutional support programs on
predominantly White campusesspired the preseistudy.Before now variousstudies
have highlighted theurrentplight of African American males in higher education and
theirrelatively lowpersistence tgraduaion; howevery few studies havased a
qualitative approach tconsider the role of institutional support programshaping
African American malésxperiences in higher education institutions

The presenstudy was adapted from Olive(2008) studyentitled"Exploring the
utilization of institutional support structures by black males on a predominantly white
campus' Oliver's study amplified the voices of African American males by examining
the rolethatinstitutional support services play in aiding retentoidr\frican American
malesat a predominatly white institution. The purpose ofdlpresenstudy, which
builds on Olivers, is to understand Black male studémpisrception®f the role that

institutional support services play in Black male studeatsntion and matriculation.
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The researcher used a case study apprioasdeking to answer the following
research question%) How do Men Built with Character participants perceive the
programs impact on their collegiate experienc@3Mow does the program facilitate
academic and social integration for program participants? 3) What are the key dimensions
of an Institutional Support Service program aimed at the retention of Black undergraduate
males?

The resultof this study reveahree themes per researcher quesiitre themes

for QuestionOne weré'father figurg" "agent for changéand"sense of community.

QuestionTwo themes wer8awareness "resiliency" and"growth." Question three

themes werémentorshig' "inspiration” and"academic enrichmefitUnderstanding the
lived experiences of each participant relativaitonvolvement in Men Built with

Character required more than just statistical analysideith conversations with these
Black males provided deeper reflection on their actual experiefleese conversations
alsoprovidednewinsight intothe effectivenes of theMen Built with Characteprogram
at BJR BJP is the alias for the university discussed throughout the disserdé&arBuilt

with Character is the alias for the institutional suppertice explored throughout the

dissertation.
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Even hope may seem but futile
When with troubles ydte beset
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CHAPTER 1: INTRODUCTION

A Historical Look at Black Education in America

Due to various features of the systemAfrican American males are less
likely than other groups to succeed in institutions of higher educ&tighout the
opportunity tofurtherhis educationthe Black male facasnique challenges that impact
his ability to obtain housingecure employmeénandfind adequate health ca@mong a
plethora of otheproblems In order to fully grasp thsituationof African American
males in the K12 systermrand in higher education todayne must be aware of the histo
of African Americanseducationaplight. As a result of the adoption of the Thirteenth
Amendment to the United States Constitutglavery was abolished in 1865. In reaction
several states enactd8alack codesthat were designed to limit the civil rights of the
newly freed slaveshese codes served as a body of |atatutesand rules enacted by
southern states to regain control over the freed slaves. The Fourteenth Amendment
countered thes#&lack codesby prohibiting states from denying any person within its
jurisdiction he equal protection of the laws. Wilkinson (1975) indicates that the Equal
Protection Clause did not intend to provide equality among the indivjcudysequal
application of the laws. In the educational environmafrican American students were
notrequired to attend a white elementagcondaryor postsecondary school; states only

had to create an equal opportunity tlieese African American studeritsbe educated.
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This posed a uniguyaroblem asthe resources provided to Black schools were not
equal to resoums offered at the white schools

About fifty years laterBrown vs. Board of Educatiateclared that public school
segregation at the elementary and secondary levated the Equal Protection Clause
of the Fourteenth Amendment of the United States Constitution. This case mahdated
all schools be integrated regardless of mmkwas basedirmly on theassumptiorihat
schools could not simply be equitajdather they must be equal (Tushn&®94). Love
(2004) argues that the NAACP regardedBnewn v. Board of Education decisias

a great victory for African Americanbelieving[that] it would pave the way to
improved education for African American childré i t was meoacet t
and for al| differences in access to educational opportunity and presuyttadle
resulting differences in academic achievement. (p. 227)

States could no longer legally separate schools by raitesr schoolswould berequired
to integrate andombineresourcesgranting privilege®nce only afforded to white
constituents. ThiSupreme Court decisidrad a profound impact on education in
Americg particularly for African American studest

African American familiebelievedthatdesegregation could advance educational
opportunities for their children. Love says the Court also found that racial separation
psychologically damaged Black students by generating within theeeling of
inferiority as to their status ithe community that may affect their hearts and minds in a
way unlikely ever to be undohép. 494). Jarvis (1992) explaias follows

Becausdrownrejected the very secorallass citizenship afforded African
Americans in earlier Supreme Court caseBrownhas had a profound impact on
the dismantling of apartheid in America. In fattevitalized the Fourteenth
Amendmernis original purpose: to help Blacks claim their right to national
citizenship. Not only waBrownthe authority for the prohibitioof segregation in

o

S



3

a wide range of public activitie# provided the legal underpinnings for the Civil
Rights Act of 1964. (p. 1288)

When we look at the current state of educatiis evidentthat in many cases
schools have integrated acrosnéYicg however many African American males have
not experienced equal educational opportunities. Losen and Orfield (2002) eloquently
state:

unconscious racial bias, resource inequaliti€és, unjustifiable reliance on 1Q

and other evaluation togleducatos inappropriate responses&ohigh stakes

testing and power differentials between minority parents and school officials all

influencedisproportionate identification of minority students [for special

education and behaviand emotionatlisorder classes] (p.117).

For exampleSkiba et al. (2008) argue there is an ensresentation of African
American males in special education programs throughout-t2 s$¢stemParrish
(2002 notesthat"[in] at least fortyfive statesblack children in special education are
extensively overrepresented in some catego(@45). Glennon (2002eportsthat
African American male$are greatly underrepresented in those categories that define
school success and grossly overrepresentéitbise categories that demonstrate problems
in the school environmeh(p. 13).

Once a student has been labalsthcking in academic talerttis or her
experience within the K2 environment will be altered. Howard (2003) assertedbiiat
disadvatage facing Black males in the R system is the lowxpectatios placed on
them by authority figuredHarry, Klingner, Sturges& Moore (2000)corroborate this
point, noting that'once students are receiving special education ser#mstend to

remain in special educatiatasses| and they are likely to encounter a limitéeks

rigorous curriculurh (p.79). This factor ultimately challenges the studeatisity to stay



engaged in the classroom. With lowered expectataredemic and posiecondary
opportunities diminish.

All too often, literature portrays a negative image of black males in education.
Terms such a%&endangeretl "uneducablg "dysfunctional' and"dangerousare
familiar descriptors often used to describe black men today (Jackson & ,N006).
Davis and Jordan (1994) suggest thatelementary and secondary educatimegative
expectations are imposed upon African American men as it relates to their ability to
attend collegé(p. 574) Consequentlyat an early agehe young ack male comes to
the bleak view thabbtaining higher educatids unthinkablefor him. Attending college
doesnotseem likea realisticgoal to manyAfrican American malegsherefore going off
to collegeseenlessasa priority for themselves and maasan opportunityto beafforded
only to others.

Another way that our KL2 system creatasmequal education foldck males is
in the words ofte ACLU (2007) "criminalizing our young black males rather than
educating therh(p. 3).This criminalizatiorreinforceshe"schootto-prison pipeline'
Educational policies and practices push students away from the classroom and into
juvenile and criminal justice systenas opposed to preparing them to be academically
equipped to enter into society. The pipeline has developed based on the growing use of
zerotolerance polies schootbased arrestand disciplinary alternative schools (ACLU
2007). The rate at whichése Black males are being pushed away from the classroom far
exceeds the rate in which they are graduating from either secondary-sepostary

educatioml institutions(Boyd, 2009).
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According to"Yes We Can: The Schott 50 State Report on Public &uturcand
Black Males' only 47% ofBlack males graduated from high school during the 2007
2008 academic school year. Out of the 48 states that repdatadshowed that Black
males were the least likely to graduate from high school in 33 statest(Betntation
for Public Education2010). Raphael and Stoll (2007) report an alarming fact that more
Black men who are 184, the traditional age of college studerage in jail and prison
nationwide than in college. The total numbeBtdck males in this age rangleat are
incarcerated is 8600. Thase meraccount for 15.9% of the entire prison system. White
males make up 10.34% (Z60)of the prison populatigrand African American females
make up 12.03% (3200). Within the traditionaéagngedor college studentshere are
moreBlack males incarceratedanenrolled in college regardless of race and/or gender.
Basedonthe sheer numbers in this nati@tack men within this age range are more
likely to go to prison than tgo tocollege.

Recognizinghe current state of Black males within the American educational
system paints a realistic impression of why a need exdtangethe trajectory ofoung
Black males. Bagkon the current path they are gaingany are conceadwith the
dismal graduation ratethus institutional support services are being created throughout
higher education. Current policies and practices infringe on the educational'system
ability to adequately provide equal opportunities foralken tloughBrown's decision
was intended textend these opportunitiehis lack of equality contributes to Black
malesfalling behindwithin the K-12 classroom and being underprepared to fully engage

in the collegiate experience.



Statemenof the Problem

The currensituationof Black males on college campusearrants researchers
investigation In Shaun Harpes study(2006) hefound that'African American men are
underrepresented at institutions of higher learning and especiplifplat flagship
universities in the 50 state. vii). In his reportHarper examined important statistics
and found that in 20Q0black men represented 7.9 percent of th4 §ear olds in the
United States populatidrfp. 8) Howeverin 2004 across the 50 flagship universities his
report studiegblack men comprised only 2.8 percent of undergraduate student
enrollment.Data collected by the National Center for Education Statistics revealed that
althoughcollegeenrollment has increased eaaar, the percentage of African American
males enrolled has not increased in proportion to oth& rathnic or gendegroups

Moreover data revealthatthe number of degrees conferred on African American
males haglsonot increasd in propotibn to other raial, ethnig andgendergroups In
1976 the distribution of degrees conferneponmalegraduatesvas 5.1% to black males
and88.6%to white malesThe rate is slightly better todatyie percentage of degrees
conferred to black males in the 20RQ10 academic school year was 7,9%hich is the
highest percentage since 19When the data began to be collected. In this same
academic school yeahough the percentage of degrees fayned to white males was
72.7%. While the percentage of degrees conferred to white males has dipped over the
years the percentage remains higher ti@anBlack males (NCES011, Table 300).

Across the collegiate landscapeertwo-thirds, or 67.6 percent of African
American men who start college do not graduate within six yedish, Harper sayss

"the lowest college completion rate among both sexes and all racial and ethnic groups in
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higher educatidh(Harper 2006 p.vii). Over to-thirds of African American males who
begin college never finish (Harp@005). Because African American males are more
likely than Black females to drop out of high school and collegabuse drugdbecome
incarceratedand have increadeamouns of psychological issueéfrican American
males are not graduating in great numbers in comparison to any other race and/or gender.
(Harvey & Anderson2005).
According toHarper (2012)"Black mers dismal college enroliments
disengagement and uerdchievementnd low rates of baccalaureate degree completion
are among the most pressing and complex issues in American higher edypatipn
This cries out for the attention of institutions of higher education to rally behind this issue
and enhanethe state of black men on campus. Howedarper contends thaimore
troubling than the problems themselves [affecting Black males] is the way they are
continually mishandled by educatppelicymakersand concerned othérp.1).
Variousstakeholders within the college and university setting across the board
have begun to respond[®lack malesicry and have given considerable attention to
enrollment and graduation rates of African American males within higher education.
These have beconmational issues within higher educatidine number of degrees
conferred on black malesoupled with the low enroliment rates of these males
strengthens the rationale for creating specialized programs geared towards increasing the
retention and pergsnce of African American males attending pestondary
institutions.Intentional effortdhave broughawareness to the issue; howeweis a
journey that has only beguimproving graduation rates for African American males will

requirereframing theconversation around institutional responses towards combating the
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dismal graduation rateoking at persistence and retentiand understanding African
American students inH2. It is imperative that an initiative for increasing African
American mal@etention focus on assisting the studamishapinghis collegiate
experienceThis study delves into a specific program at an urban research institution that
helps African American male students persist towards their degirpeedominantly
white institutions.

Purpose of the Study

The purpose of this studyasto explore the perceptions of Black male students
on the role institutional support service play in their retention and matriculation.
This study intended to amplify the voices dfidan American males by examining the
role institutional support services play in aiding Black male stutdeéntion and
matriculation through college atpaedominantlywhite institution.
Research Questions
1. How doMen Built with Character participanperceivethe progrars impact on
their collegiate experiense
2. How does the program facilitate academic and social integration for program
participants?
3.  What are the key dimensions of lastitutional Support Service program aimed
at the retention of Black undergraduate males?

Theoretical Framework

Critical Race Theory (CRT) was the theoretical framework used for this
dissertation. Su (2007) contends that Critical Race Theory providesce voice of

color," (p. 533) which offers a viewpoint of tlisocial realitie$ (p. 533) experienced by



people of color that are different from the narratives that haveregiouslyheard.
Thesenew narrativescalled”counter narratives are essentidbrms through which
people of colocanshare personalealistic accounts of their life experiences.

Methodology

This study employed a qualitative case stawthodology The primary methods
used to collect the data wargerviews focus groupsand archival data. Upon
completing all interviewghe researcher conducted a thematic anakieh was a
"process that involved coding and then segregating the data by codes into data clumps for
further analysis and deggtions' (Glesne 2006 p. 147).

Significance of the Study

According toMarshall and Rossman (1999 study should influence policy
contribute to scholarly literaturand improve practi¢e(p. 37).Based orthe information
gleaned from the studg better understanding of how the participants perceive the
programemerged Their experience®ncesharedcan help policy makers make
informed decisions that will impact African American males at BJP in the flBUreis
the alias for the university discussed throughoutiibsertation. Whilecholars such as
Strayhorn (20082009) and Aen (1992) havelrawn conclusions based qoantitative
datg the present study usedjaalitativeapproach in order to deepen aunderstanding
of African American male undergraduate studestperiences. From this studiie
reader will learn specific factors offered by the participants within a program to shape the
future direction or existence of that program. Challenges facing the participants at the
institution were uncoverethus illuminatingtheir overall experiere. Moreoverthe

study offers a glimpse into how the participants infused the academic and social
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experiences offered within the program to enhance their overall collegiate experience.
Finally, the studyalsorevealed key dimensions of an institutiosapport program. It
offered key components necessary to start a program. Acknowledging that the issues
presented do not just affect Black malest ratheraffect society as a whalthis study
provided intentional strategies to enhance the infrastrictuinstitutional support
programs for African American males.

This study has the potential to influence practice. It was the goal of the researcher
to construct the study sucha way that it would be readable and useful to practitioners
in the field bah at the institutiowherethe study was conducted and at otlsenilar
institutions. By reflecting upon African American male experiengekcy makers
institutional leadersand practitioners alike can draw from the shared experiences of the
individual participants of this study as they develop and refine interventions specifically
targeted at addressing retention and graduation rates. Listening to the unique stories
offeredby the participants created an intentional opportunity to hear firsthand what type
of experience they had and how they perceived what the program had to offer. The results
from this dissertation add new dimensipnkich can be used to enhance graduaties
of Black males at BJP.

Terminology and Language

To ensure the reader understands terms used throughout thidtstudgearcher
has defined the following terms:

1 Black or African American: U.Soorn citizens having origins in any of tBéack

racial groups of Africa (Harpe2003).



11
1 Matriculation: Successful progression from one academic year to the next (Cohen
1998).
1 Persistence: Process of persevering through college and graduating (Pascarella &
Terenzinj 1991).
1 Retention: Meased by firstyear, fall-to-fall continuous enrollment (Jarmopn
2000).
1 Firstgeneration college studestudent whose parents did not attend a-fear
college or university (Fischeg2007).
1 Predominantly White institution: institution of higher edtima that historically
and currently is comprised of a majority of White student populataswell as
majority White faculty staff, and administration (Grieger & Tolive2001).
Limitations
According to GayMills, and Airasian Z009) "alimitation is some aspect of the
study that the researcher cannot control but believes may negatively affect the results of
the study (p. 109). As a former employee of BiRe researcher was familiar with some
of the students who patrticipated in thisdy. While thisfact may have encouragedme
studentsparticipation in the studypomeparticipantanayhave had concerns about
confidentiality. Howevera level of trust had been established dutiragge previous
relationships and encounters. Thrbagt the studythe researcher madenstant
remindesto the participants regarding the researshaligation to conduct the study in
accordance with accepted ethical and professional standards.
This research was viewed through the lens of an emitsiler perspective. The

researcher of this study was of African American descent and was male. The researcher
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shared in some of the lived experiences of the African American males in the study and
understood their plight. The limitation of being an iesialsq paradoxicallyserves as a
strengthof this study. Participants may feel more comfortable sharing their stories with
someonavith whomthey identify even ifthat identificationis basedsimply on the
sharedcolor of their skin. Bettingef2008) argues that this understanding may limit the
researcheés ability to fully explore other individual perceptions. It may even be more
difficult that the researcher is an insider because the participants may espouse certain
assumptions for the regeher thatareunrealistic (Bettinger2008 Wheeler 2003). If the
researcher is already known by the participahe participants mayn the one hand
naturally open up and provide-depth feedback related to their experien@sthe other
hand though the previous relationship may bias the response of the participants. The
participants may craft responses based on what they may think the researcher wants to
hear versus what they believe to be true. The researcher made all necesspty titteen
openminded and refrain from inserting personal bias.

Although this study was based on a sample of the overall roster of participants
within the programinterviewing a larger number of Black males could have resulted in
discovering more factors contributing to their success within the realms of higher
education. Constraints such as tjm®ney and resources also made it unrealistic to
conduct this stugwith a larger population. Moreovagiven that the setting of this study
was a large research universitata ascertained in this study may not be consistent in
private schoolstwo-year collegesurbanor suburbannstitutions HBCUs gender
spedfic institutions or institutions inother region®f the United States. Howeveaven

with these limitationsthe study offershe possibility of fosteringa deeper understanding
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of Black male studentperception®f the role that institutional support services p&ay
in thefuture. Furthermoraunderstanding the experiences that contribute to the low
enrollment trends found at BJP and across the landscape of higher education will enable
educators to be proactivather thamreactive in theieffortsto enroll more Black males
at their respective institutien

According to Marshall and Rossman (1999 proposed study is without
limitations" for "[t] hereis no such thing as a perfectly designed stidy42). The
researchés own experiences as a Black male student on a predominantly White campus
as well as hiprevious work with Black males at the institutaherethe study was
conductedmight influence his interpretatipparticularly becausthe interviews were
personal accounts of the participanéspective experiences. The emotional state of an
individual at a particular time could affect the outcomaisfesponse (Pattg2002).

Generalizability is anothezoncern with this studyThe findings from a case
study cannotypically be generalized to the larger population (M@12) or to past or
future situationsthus the findings from this case study can only be generalized to the
phenomenon under investigation at BAfile the presenstudymight beread and
consideredn the futurethere can be no guarantee that othstitutions will experience
resultsthat resemble thofeundin this study. Qualitative research is not statistically
generalizablghowever the findings can be reflectegbon andhopefully transferretb
similar settings. Transferability is a positive outcome (Marshall and RosQ®HD).

Delimitations

Simon (2011) defines delimitations 'deose characteristics that limit the scope

anddefine the boundaries of the stlidp.14). Thepresenstudy is delimited to African
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American maleattendingBJP. The researcher did not study any other raetiahic or
gender group in the undergraduate student populatardid he study students at any
other institution This study wasurtherdelimited toa singleprogram housed at the
university.Moreover the studycriteriononly allowed participants with a 2®PA or
higher to participate. This delimitation impatite sampldy focusingon those students
in good academic standing as oppb&ethose who fall belowhatthreshold.The
researcher did not study other aspects of the univehsitymightaid in retention and
matriculation of Black males itlhe future.
Assumptions
0 The researcher assuntbas effectiveness of his technigueamely asking
guestionglesigned to bengaging and reflectiyeonducting interviewsand
synthesizing the data collected from the participahts researchexrssumes that
applying these methods will enable hinoféer a broader understanding of the
role that institutional support services play in the matriculadiwh persistencef
black malesttending the University
0 The researcher assumes that theigpants will be comfortableopen and honest
during the interview procesanswering all questions truthfully.
Researchés Identity
| am a black mapliving in a world in which to the average obserJato not
belong. Against the grajih haveexceeded socieyexpectations of me: | have never
been incarcerated hold both bachelds and mastés degres, | am employed futtime, |
have a baby ginvhoreceives the same love and support that | had and continue to

receive from my mother and fathéam happily married to my wife who is my rqand
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| possess mental fortitude whiehablesne to press on. My stomight seem to have an
unfamiliarhue a hue that shows African American men in a positive light.

| grew up in a lower middielass family where education was a vital part of my
life. | wasmotivated to be better and do better than anyone aroury the feeling that
| had to prove mself to everyone. | learned that you could not allow anyone to hold you
back from accomplishing your dreams. In November of my junior year in high s¢hool
experienced a major head injury while playing football. | had to have numerous surgeries
becauseysts began to form on my skull. As | walked the halls of my high scboelof
my white English teachers constantly madecasticemarks about me because | wore a
hat to cover up the scars on my head. Not a day passed that she did not say something
negative towards méne day in schopshe sarcastically told nthatl would not
amount to much because | looked lik&faug" That statement angered me toamal It
pushed me to work as hard as | could to graduate with honors. | went on to aitdnd N
Carolina Agricultural and Technical State Universithere | graduated in three and a
half yearsand then to North Carolina State Universitynere | finished mynasteis
degree ahead of nophort

Having the opportunity to attend a historically black university for my
undergraduate degree andradominantiyWhite institution for my graduate work was
transformativeThe twoexperiences were very differeand each transformed my life in
particular waysAt my undergraduatstitution, there were no programs intentionally
designed to suppoBlack males through their college experience. | remember wondering
whetherother Black men on campus felt the way | did. | westeful to beable b

develop many informal relationships with a wide variety of role models; howleusow
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for sure thathiswas not the case for many of my peers. While in graduate sd¢luodl
not encounter any programs designed with the intention of retditaag men at a
predominantlyWhite institution. It never dawned on me that these types of programs
wereavailable or evepossible. Howeveduring graduate schadlmet many
undergraduate Black males who would have taken advantage of the opportumigg if it
beenpresented to them.

Realizing that my scholastaptitudecame naturdy to me | have always
maximized my potential. | have to credit some of my drive to my white English teacher
in high school. Even thoughhlaveused her negative energyrtwmtivatemyself | know
thatl have not always worked up to my fullest potential. | have taken the easy route many
times because no one ever pushed me to do differently. Now in my role as an Assistant
Director with University Housing at a large predomitiaiiVhite institution | see
firsthand the importance of connecting anshing youndlack malego achieve as
much as they are able

Throughout the study would wonder abouhow my ownsubjectivityshaped my
perception othe topic under investigation. | consistently thought about ways in which
the study was limited from the start. | processed the fact that the participants within this
study were young men who were successful in their scholastic endeavors thus far and
they were taking part in this program. | recognize that sheer factanagpredispose
them to having a positive experience within the program. While the progaam
intendedo help all it is realistic to believe that the participants within this studyahte
to maximize the resources afforded to them through this progtimately shaping

their experiencepositivdy.
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My background in higher education predisposed me to think that students given
the opportunity to express themselves freely would deigwut holding back. | was
expectinghatthe young men were going to have a more cripeaspectivef the
program.However by delimiting my sample to students who were succeeding
academicallyl decreasedhy ability toaccesshe perceptionof students in need.f@n
timesthe studentavho are excellingire theoneswho are having positive experiences.

Withoutdirectly askinghe participantso makecritical commentabout the
program | intentionally gave opportunities for students to vaaehopinions.l asked
probing questions to get the participant thinking alhdgiholistic experience within the
programwith the hopes that | could draw out critical commeaxgressing negative
perceptiors of the programSurprisingly the participants in this study overwhelmingly
thought that the program was positiverthwhile, and valuable. Thehadvery few
negative things to say.

Working with our young Black males requires a unique passidncommitment.
| have learned that the men do not respond to lackluster attempts to connect with them.
They thirst for role models and someone to take a few minutes out of the day to speak
words of encouragemeintto theirlives. They yearn to hear ttstories of other young
Black males who have been down the road they are headidgheywant to find
comfort in thesestoriesandremincersthat it can be done. Many of them have grown up
with mothers serving in the dual capacity of mom and dad. Shagesall day-to-day
duties from the earliest period of the malde. She deals with sleepless nigffitsding
day carepaying bills enrollingherson in numerous opportunitiendbeing a

disciplinarian as well as@nfidantethroughout the mals life. The mother provides the
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guidance and support to help s@nnavigate through life. Whilthese sonkave learned
so much from thie mothers | feel a personal obligation to reach back and help the
"brother$ out. | am a bridge builder to so many young Black men because | am able to
relate connectand inspire them to do the unthinkable. Ironically engogly now do |
realize the power of persistence. While pursuing my doctdrasee been challenged
step outside my comfort zone. | have been discouragestionedand laughed at so
many times along this journey. Just tope of seeng someonavho looks like me who
has experienced similar trials and tribulatienthout giving up hasmotivated me to
press on.

While | was pursuing my undergraduate degite@as never made apparegatme
that opportunities existed to engage in dialogue with other Black naalds/et| believe
there is no bettdime to start than now. Capturing tktories of those who have
succeeded in their academic pursuiegardless of the trigsthey faced along the way
can empower thosgho follow to havethe sameourage No longer can | sit back and do
nothing. My life is designed to serve as a catdlyshotivate young collegiate scholars to
persist to the finish line. It is through this dissertation that | hope to infooriders of
institutional support services abdhe specificways in which they can better serve
African American males.

Chapter Smmary

Frankly, the number of black males enrolledand graduating from institutions of
higher educatiom the United Stateis discouragingBecause of the troubling statistics
institutions across the country are intentionally creating interventions to address these

issues. UnfortunateJyhe fact that Black males are graduating at far lowes thta any
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other studenpopulationheightens the significance ofetlpresenstudy In this case
study, the researcher shares the voices of black males attengreg@minantlywhite
institution in the southeastern United States in an effort to understand the role that
institutional support services play matriculation. The resultsan serve as sort of
sounding boarthat amplifiesghe voices of these men to institutional leaders. By
shedding light on this topjthis studycaninform policy makersinstitutional leaders
and practitioners within the field. Chapiewo will review therelevant literature that
grounds the study. I6hapterThree the researcher details the qualitative methodology
used in this study. ChaptEourprovides a robust analysis of the stisdindings.
ChapterFive provides summana discussiopa review of implications for future studies

and recommendations for future studies.



CHAPTER 2: LITERATURE REVIEW

This chaptediscusseshe literature on th@frican American malghenomena in
higher educatioriiteraturethatservesas a foundatiofor understanihg the role that
institutional support services play in Black male studeatsntion and matriculation.

This literature review will analyze persistencetention and institutional initiatives in
order to gain @omprehensive understanding of the African American male collegiate
experience andn so doinganswetthethree research questions thawveguided this
study.
Research Questions
1. How doMen Built with Character participanperceivethe prograris
impact on their collegiate experience?
2. How does the program facilitate academic and social integration for
program participants?
3. What are the key dimensions of an Institutional Support Service program
aimed at the retention of Black undergraduate males?

Research shows that experiences of African American males in education can be
better understood by acknowledging the roles that race and racism fiay
experiencesTatum (1992) refers to racism a%sgstem of advantaj€p. 6) based on

race. She argues that living in the United States exposes individUp&rsonalcultural
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and/or institutional manifestations of racisemdthat at some pointeveryone has been
misinformed about the individuals in those groups that are negatively affected by racism
(Tatum 1992 p. 3).The phenomenon o&cismhas within the United Statesaken the
form of one race being perceivedsagperior to anothett does not occur on accident
rather it is purposeful and intentional.

From a historical standpoirthe United States has extolled the idea that everything
is equal and just antiateveryone starts from a level playing fieltbwever this has not
been the case for African American males. Tatum (1992) atgag$he understanding
of racismé presents a serious challenge to the notion of the United States as a just
society where rewards are based solely orsanerit. Such a chalige often creates
discomfort in studentqp. 6). Some students believe that they have accumulated their
success based on their sheer desire to achieve. They totally negdéathat factors
such as raceyendery ability, etc, canhave a profounthfluenceontheir ability toobtain
their goals Thus the idea of understandihgw these factors can influence student
succesgan be challenging fahemto fully grasp.Within the educational systemany
challenges have been imposed on Black maéssilting in them starting at a
disadvantage that carries forward into higher education settings. Critical Race Theory
(CRT) can be a useful tool to investigagplain and confront the wapthatraceand
racism influence Black malesxperiences in college because it provides a lens that
challenges commonly held assumptions about Black males (Sg2@th).

Critical Race Theory in Education

According to Giles and Hughes (200@yitical Race Theory is a theoretical and

practical tool that is often utilized tmalyze issues ohce and education. Gillborn
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(2006) argues that it is more of a perspective than a th§fnyis a set of interrelated
beliefs about the significanad race/racism and how it operates in contemporary western
society (p. 19).CRT "focuses on issues of race and racism and adds complexity to the
oversimplification of social issuégGiles & Hughes2009 p. 689). According to
LadsonBillings and Tae (1995) the ideal and significance of race theories are not
priorities in the United StateBowever the notion of racécontinues to be a significant
factor in determining inequality(p. 48).

Yosso (2005) defines the role of Critical Race Tleaorthe educational world as
"challenging the ways race and racism impact educational strygtaescesand
discourse$ He adds"Critical Race Theory in education refutes dominant ideology and
white privilege while validating and centering the experiences of people of colfp.

74). According to Solorzano and Yosso (20Qhk utilization of Critical Race Theory is
a strategy that explains the role of race and racism in eduddwabyworking to
eliminate the presence of racismmd ultimatelyother methods of subordination.

Despite the presence of these racial inequalitidéise United Stateshe issue of
race isstill underexploredin this particular contexihe stark inequalitiesn the
American higher educational systatmould make analyzing racial issues an imperative
educational institutionf_adsonBillings & Tate, 1995). According to Hall and Rowan
(2001) higher education hasstoricallybeen a realm in which African Aenican males
have faced racism and experienced inequakisulting in thee memot succeeding in
the educational setting (p. 3). CRMiereforg becomes a valuable measfexploringand
exposingthe persistent inequalities of race and racism in educatidrprovidinga vivid

picture of the reakxperiencesf people of color (LadseBillings, 2005).As Harpet
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Patton & Wooden (2009) indicate Critical Race Theory provides approach that
challenges how the issue of racism has shaped and undermined policy efforts for African
American student participation in higher educdtign 390).
Theoretical Framework

Harper Patton & Wooden (2009) contentthatthere isno single definition for
Critical Race Theoryhowever scholars agree on the centrality of beliefs calledtsen
that comprise the theory: (1) racism is com{(@) dominant ideologies must be
challenged(3) interest convergen@ads a further dimensip) recount their
experiences througtounter narrative and(5) race is socially constructed. For purposes
of this studythe researcher highlights three specific tenants that most inform the study.
Thosetenetsarethe following: racism is commarcounter narrativesnd interest
convergence.

The firsttenet relevant tthis study ighat"racism iscommon" Racism is an

essential part aiiny explanation diow American society works. Delgado (1995) says
thatracism is'normal not aberrant adding that' because racism is an ingrained feature
of our landscapet looks ordinary and natural to persons in the cuttgoexiv).
According toGillborn (2006) becauseacism is embedded legally and culturalljoin
Americansociety it is not rareEven though th€ivil Rights movement aided in the
advancement of African Americamscism still exiss, and yetmany people deny iCRT
acknowledges thaiacism is dedpy rooted in everyday life and is experienakdly by
African Americans (Giles & Hughe2009).

The secondenetthatis relevant tahis study igshe concept ofounter narratives.

CRT scholars recognize that people of color who have been discriminated against possess
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a special voice that needshlte heard (Matsudd995).As Solorzano and Yosso (2001)
contend Critical Race Theory in education acknowledisit the experiential
knowledge of students of color is legitimaa@d appropriate and critical to
understandinganalyzing and teaching about racial subordination in the field of
educatiofi (p. 473). The stories and experiences shayetifrican Americans are rooted
in their unique experiences and positions. Delgado (1995) argued that African Americans
speak from a voice th# dominated by their experiences with racism.

Lynn & Parker (2002) contend that Critical Race Theory has allowed the personal
experiences of racism to be uncoveusthgstorytelling and narrative§uchengaging
stories assist us in understanding tita is like for those of colgrcountering the stories
of privileged Whites by providing insight inlacks lived experiences (Delgado &
Stephanic2001; Giles2010). Storytelling encourages people of color to share their
plights and perspectivedVhat can be gained from listening to the veiged the stories
of experience isthe assertion and acknowledgement of the importance of the personal
and community experiences of people of color as sources of knowidigson &
Rousseal2005 p. 15). Knaus (2009) explaitisat by establishing structures where
studentsexperiences can be heard through their wite students can then create their
"own understandings of knowledge to contradict the negative impacts of learning through
aWhite dominantform of knowledgé (p. 142).

The thirdtenetthat impacts this study isterestconvergenceThe concept of
interestconvergence suggests that society will not change unless the interests of the
group that is in control and tlgeoup that isubordinatessomehowconverge. Su (2007)

notes that interest convergerpeedicts that dominant groups are unlikely to join-anti
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racist campaigns unless it also serves their owrArgelfest (p. 539). This principle
explains whychangds sodifficult: becausét requiresthe support of all involvedell
e x p | d@hemterests ibf African Americans and other people of color in achieving
racial equality will be accommodated only when it converges with the interests of Whites
who are inpolicy-making positiong (Bell, 2004 p. 69).

Forthe purposes dhis study one aspect of Critical Race Theory is critically
important: the necessity of Whites first identifying what the pros and cons are for their
own selfinterests irorder for the initiatives to be successful for African Americans
(Harper 2009). Programs assisting students of color will not be successful unless
minority groupsand whites can see mutual benefit. There must be a significant
intersection between whatfican Americans want anghatthe white elitedbelieve they
stand to gainAccording to HarpePatton and Wooder{2009) previous efforts to
eliminate racism have been unsuccessful because they have not included sufficient
convergence of interest beten white elites and African Americans. Yosso (2005)
believeshatthose inthe field ofeducationwho seek to challenge social inequaliyst
acknowledge that the tenets of Critical Race Theory can comprise the base&rfioork
(p. 74).

African American Males in Education
Pipeline in k12

According to theState of America Children 201Xeport "[C]hildren of color are
behind in every measure of a chslaveltbeing andare]in grave danger of entering the
pipeline to prison rather than the pipeline to collgge ix). Staggering data from the

report also revealed thahildren of colorare more susceptible to health riskedequate
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access tqguality educationbeing phaced in foster car@and ending up in the juvenile
justice system. The report also indicated tingiarly 80 percent or more of Black public
school students in the fourthighth and 1% grades are unable to read or do math at
grade level compared t®ercent or more of White childrep. ix).

Black students are also more than three tiasi&ely to be suspended from
schoolas white studentdJnfortunatelythe image of Black student in the KL.2 system
is tarnished from the very beginningloé or hereducational journeystatisticssuch as
these coupled with thdact of the"school to prison pipelinéare examples of
phenomena in which policies and practices push students away from the classroom and
into juvenile and criminal justiceystems. There is an added responsibility ehZ
teachershigh school guidance counseloasd postsecondary faculty and administrators
to address this lingering issua.order to reduce inequities in educatigmecific training
for teachersnustbe implemented taddress the growing issues students bring with them
to school.

Numerous studies have found that black males matriculate through th&ir K
experience having taken nacademically challenging courses as compared to their
White counterpds. TheBlack students thuare not prepared twompete in collegeas
hooks(2001) notes in her bodWe Real Cool: Black Men and Masculinity

Literacy skills are not taught to [African American] males. Educational systems

fail to impart or inspirdearning in African American males of all agesMany

African American males graduate from high schools reading and writing on a

third or fourth grade level. (p. 401)

Hale (2001) found that the educational experience of African Americans impinge upon

their ability to graduate from high school because of the lack of quality of education

compared taheir white counterparts. African American males are half as likely to be in
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gifted and talented programs and a third less likely to take Advanced Placement
mathematics and science courses (Glen2002). Additionally African American boys
are less likely to graduate from high school or college than White males (G)200&).
Entering College

To add depth and breadth to this stutig researchdyeganby reviewing data
compiledby the National Center for Education Statistics (NCES). Data reflected the total
fall enrollment in degregranting institutions by race/ethnicity and gender from 1976
through 2011. As seen below in Tablevhich reflectsnational enroliment data in
degreegranting institutions of higher education by race and geldack male
enrolimentin institutions of higher education has slowly risen from 1976 to 204
figure rangedrom about 9% to 13.01% of the total studestisolled in undergraduate
studies on a national levdlhe enroliment of Black females has also increased slightly.
By comparisonWhite male enroliment has steadily decreaaschasvith White female
enrollment. This data shows an incremental rigdénenroliment of Black males in
institutions of higher education. Because Black males only account for a small percentage
of the total number of students that enroll in collegpdieges and universities have begun
to address the issue of the low enrahhof Black males across the landscape of higher

education.



28

TABLE 1: Fall undergraduate enrollment in deggranting institutions nationally by race and sex:
Selected year$1976 through 2011)

Percentage of Fall Enrollment From
1976 to 2011
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Source:National Center for Education Statist(@)12)

Thepresentesearcher was curious to seeetherenrollment data found at BJP
mirrored the national level mentioned above. A review of data compiled by the Office of
Institutional Research at BJP revehthat although enrollment has increased each year
from 1994 to 2012he percentage of African American males enrolled has not increased
in proportion to other raal or gendegroupsenrolled at BJP (see Table 2). Between the
years of 1994nd2012 there was a slight increase in enrollment of African American
males; howevethe increasenirrors the national trend diaving this group enrollealt
institutions of higher education at a ré&dgever than any other race or gend&ifrican
American female ewlimentalsodecreased slightly in 199@lthough ithas gradually
increased to the presdatel. The enroliment of White males has steadily increased over
the past three yearalthoughprior to those yearenrollment for White maletuctuated

Enroliment for White overallwas stagnantvith moderate increases between 1994 and
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2004. After 2004Whites enroliment jumped for two years before decreasing
significantly to its current level. One would assume that as total enroliment ingrénesed
enrollment of African American malegould be likelyto increase in proportion;

however this has not been the case for Black males at BJP.

TABLE 2; Fall undergraduate enroliment at BJP from 1994 to 2012.

BJP Fall Enrollment From 1994 to 2012
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Source:BJP Institutional Research Cen(2013)

Table 2showsgradual increases in the enrollment of Black males af liged
on the limited yearsecordedoy the Office of Institutional Research. Howeuers
challenging to sesimply looking at theyraph the perceragedifference in the gradual
increase of Black males at BJP. From this observatieresearcher believthat it
would be useful to understand tleasons for thehanges in enrollment that occurred
from year to year. Between theaye 1994and2012 the percerggeof undergraduate

Black males enradidfull-time at BJP increased overall by 129% (from 532 in 1994 to
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1,219 in 2012)as depicted in Tables 3 and 4 below. Table 4 depicts a moreedetail
synopsis of the percent increagesnroliment of Black males from year to yesttowing

those years where enrollment declined from the previous year as Welsasyears when

enrollmentincreased.

TABLE 3: Percentifferencebetween 1994 to 2012 &lack males at BJP.

Percent Difference Between 1994 and 2012
of Black Males at BJP

Enrollment —Percent Change
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TABLE 4: Enrollment ofBlack males at BJP from 1994 to 2012

Enrollment of Black Males at BJP
from 1994 to 2012

Enrollment =% Change
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Between the years 19@hd2012 the percerageof undergraduate White males

enrolled full time at BJP increased by 5386 depicted in Table 5 below.
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TABLE 5: Percentifferencebetween 1994 and 2012 @thite males at BJP.

Percent Difference Between 1994 and 2012
of White Males at BJP

Enrollment —Percent Change
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Persistence and Retention

A critical issue facing institutions of higher education today revolves around
students persisting to the degree. Retention and persistence in higher education are
important because they affect the future of our society. The two concepts work in tandem.
According to BergeandLyon (2005) "retentiori is the institutiofs ability to keep
students from admission to graduatisimilarly, Wyman (1997) defines retention dse
percent of entering students graduating or persisting in their studiesretitutiori (p.
29). In educational researcipersistencéhas been defined as the ability of students to
graduate from a program (LufParishPlass & Cohen 2003).For African American
males the word"persistencecan take on another meaniimghe context ohigher
educationreferring tohow one continues steadfastly when opposition presents itself
(Harper 2012).The concepts of retention and persistence are sjraitdror the

purposes of this studthe two terms will be usedterchangedsy.
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While the issue of persistence in higher education has been the topic of many
studiesthere is still more to learabout it According to Tinto (1997Yyesearchers still do
not fully understand whatctorsaffect persistence in higher educatidmto (2006)
notes thateven"[tlhoughsome institutions have been able to make substantial
improvements in the rate at which their students gradotey have ndt(p. 2).
Problems with persistence are clealydent when consideringe differencéetween
the number®sf African American males who enroll in college and thabe actually
matriculate to the degree (Wils@adberryWinfield, & Royster 1991).Many
institutions have noticed that Africamerican male studentstention and persistence
rates have increased only slightly over the past thirty y@acarding to Noguera
(2003) research has shown that African American males are in trabilen their
circumstances and histgioguerasuggests that a relationship exists between African
American male retention and the adversity that they face in society. More spegiéitally
predominantly white institutiong®WIs), African Americans encounter racism and
feelings of being excluded fnmthe campus community (Alleh992; Carter2006;
Turner, 1994).ConsequentlfCuyjet (2006) suggesthat”[t] heissueqdincluding
persistencefelated to the condition of African American men in American society are
far-reaching and compléxp.4). Researchers and scholars alike have attempted to tackle
thegargantuan taséf improving enroliment and graduation rates

For instancePalmer and Young (2008undthat African American males are
often discouraged from graduating from college becadthsy are less likely to yield a
favorable return on their investment compared to White'r(iem66467). Thestudy

showedhat the Bachelors degreéan African Anerican male is valued less thire
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Bachelors degree of a White mahen it comeso potential earnings (Kunjuf@001;
Palmer & Young2009).Palmer and Younguggested that African Americans do not
want to invest the timeecessaryo graduate from dizge if their degregdo not place
them on an equal playing fieldith White job applicants and employees

Background Variables

Background variableare highly predictive of a studépersistenceéo degree
(Simmons 2013; Stage 1989)When studententer a collegiate institutiothey arrive
with certain characteristica/hich help them to establish commitments to the university
and their goal of matriculating (LaVamtnderson & Tiggs, 1997; Pascarell&

Terenzinj 1983; Tintg 1993).Many African American males enter college with different
experiences and skill setsan their peeraind these differences carfluence

persistence. Tinto (1982) argued thiats not elitist to recognize that not all those who
enter are equallgquipped either in skills (academsocial or otherwise) and/or
intellectual capacities to finish a given course of stgy696). In other wordst is
important to recognize that everyone who enters college wijposgesshe same
intellectualor social capabilitieddowever colleges and universities need to take
responsibility for helping those who arrive less prepared to gain the skills they need to
succeed.

Socioeconomic status of African American malkeanother variabléhat has been
found to beakey determiningactorin studentspersistencén college Wilson-Sadberry
Winfield, andRoyster (1991) found that the availability of financial resoursas
forecaster of persistenbecause money can be correlated sthpport academic

successand ability to)monitor academic behavigmnd[it can] provide continual
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encouragemehto the student who is financially seciype 99). Studies have shown that
for African Americans attending PWlhe higher the studéatsocoeconomicstatusthe
betterhis or her chances atademic success and retention will be (Ca2@06; Feagin
Hernan & Imani, 1996; Fleming1984; Furr & Ellin 2002; Robertson & Mas@a008;
St. JohnCarter Chung & Musoba 2006).Undoubtedlythe availability of a variety of
resourcesincluding financial resources crucialto African American malésuccess in
college (Ellington& Frederick 2010).

Carter (2006) revealed in an American Council on Education $itiadl}71
percent of the people surveyed believe that college is not affordable fofamdgts and
[that] 83 percent of the African American respondents belieVé¢psall) There is a
strong likelihood that students from lamcome backgrounds will have teork while
completing theistudies which in turn may affect theability to succeed academic
pursuits (Charles et,&2004; Robertson & Mas@2008).For African American males
cost is a major factdhat can keep them frogven attending a universjtgever mind
graduatingThe cost oftollege negativelgffects some studeritability to persist to the
degree (Cabrer&tampen& Hansenl1990; Carter2006; St. JohrPaulsen& Carter
2005).

Cognitive Variables

For African American studentboth cognitive variablesindnoncognitive
variables affecpersistence and retention (Schwat¥Vashington2002). Cognitive
variablesrepresent quantitative view of collegiate succeshile noncognitive variables
account for the qualitative view. Cognitive variabbesasureicademic success

defined bystandardized testgrade point averages (GRANd grades (Schwar&
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Washington2002). The standardized tests include the Student Assessmerkindest
as the SATand the American College Admissions Tésiown as the ACT. Schwartz
and Washington contend that while standardized tests have previously been utilized as
entrance examfor the purpose of admissigtisey have becom¥predictors of college
success(p. 356).

Academic failure can have an effect on persistence eargssuch failuresan
become stumbling bloskthat keegtudentdrom even graduatg high school (Davis
2003; Garibaldi1992; Palmer & Young009).Achievement in high schoghcluding
grades from high schoat the greatest predictor of how well a student will do
academically in persisting to tiBachelols degree (Schwart& Washington2002).
Grades were found to have a positbegrelationwith persistence for African American
students in collegéCarter 2006; Hall & Rowan2001; St. JohrPaulsenand Carter
2006). WilsonSadberryWinfield, andRoyster (1991) found that students with higher
grades also had moaeademic and neacademimptions available to therithey were
able to take more rigorous coursesgage in extracurricular activities such as studying
abroad and conducting resegrahd take part in unique experiencésus theirchance
at persisting to the degr@aproved

Noncognitive Variables

Several noncognitive variabléglp todetermire persistence and retention. For
the purposes of this studyne researcher primarilyonsideredive noncognitive
variablesto be discussed in this sectiontegration support and mentorship sense of

belonging faculty engagemenand motivation.
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Social Integration

Social integration can be defined asemse otonnectiorwith or attachment to
other studentdaculty, or staff atonés institution that sense of attachment is based on
common interestsSimmons 2013; Stage & Hosslg2000; Taylor & Miller, 2002;
Thomas 2000). Literature on collegiate experience and persistence implies that the
"nature of studentsultural and social interactiohgEllington and Frederigk201Q p.

63) is directly related to the persistence and retention of stu@dlets, 1987;Astin,
1984; Mallette & Cabrerd991; Noral1987; Tintq 1997; Palmer & Maramh&012;
Palmer & Young2009; Pascarella & Terenzjrii977; Robertson & Mase2008;
Simmons 2013; Stagel989; Thomas2000; Tintq 1982; Tintq 1993).Thegreater a
studens involvement on campus (including integration into the campus sethieg)
more likely he or she is to persist towards graduation.

A studens integration and involvement in campus activities is extremely
importantto remaining at the scho(uh, 1995; Carter2006).According to Wilson
(2000) research indicates that retention dependsaatuderis fit or niché (p. 175) with
an institution."If you look at what is happening in college communjtjes see very few
African American males involved in the mainstream of campus(Mergan 1996 p.
17). The challengethatBlack maledace infinding their nicheon campusnay
negatively affect the ability to persist.

Palmer and Young (2009) dseered thatstudent involvement fostered a sense
of commitment to the campus and facilitafstlident§ time management skills ard
helped the participants become familiar with campus resdufee471).By becoming

highly involved in what isvappening on campp&frican American males can benefit
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from available opportunities and increase their level of persist®m®w(sHammarth
200Q Carter 2006, Palmer & Young2009; Simmons2013; Tintq 1987).

Tinto (1993) proposed a theoretical motteltcan be found in (Figure 2f student
retention emphasizing the importance of academic and social integkisanodel
showsthat the integration of the student is the most important factor of persistence. It is
the interactions between the student and the academic and social structures of the
institution thatenablethe studento becomanore engaged and connectadd therefece
more likelyto persist to matriculatiorRetention will be more likely if the relationships

between the student and faculty members are positive and supportive (MaGo&jl

Family
Background
Individual Dropout
neivicua Decision
Attributes
Pre-College
Schooling
Grade )
Performance ALH‘J"[II'”‘
Goal _>' Intellectual _) Integration )' Goal
Commitment Development Commitment
A >
Y
Institutional Peer Social Institutional
Commitment _) Interactions ). Integration _) Commitment
Faculty
Interactions

Source: Rovai (2003)

FIGURE 1: A conceptualization of Tinte model ofstudentretention
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Tinto (1993) argues that the major challenge to persistence is commitntieat to
institution and itgoals. A studerd commitments have a great impact on thaor she
will interact with andoecome integrated into the univerdiyth socially and
academically; thereforéhe higher level of student integratjdhe greatehis or her
commitment to the university and to graduating (Pascarella & Tereh2B88; Stage
1989; Thomas2000). Commitment was found to be a greater predictor of persistence
than strong academic performangeto (1993) describes those students who do not do
well academicallybutwho are highly committedas beingmore likely to persist until
they are aademically ineligible to remain in school than those who are less committed
butwho areperforming well.Simmons (2013) revealed that for African American males
"[I] ntentto earn a graduate degree was influential to retention and the potential to achieve
occupational goalyp. 71).Desire to attend graduate school has a direct relationsthip
persistence (Simmon2013; Strayhorn2008; WilsonSadberryWinfield, & Royster
1991). If they set high goalafrican American male students are more likely to work
harder to achieve those goaidrican American males who tend to have unclear goals
and enter college without expectations (Gep2@d. 1) face challenges that make them
more likely not to graduate college.

Support and Mentorship

Tinto (1999) found that students need some type of support in order to persist to
the degree. This support can be in the form of acad@eisonaland financial
structuresSupportfrom relationships contribugdo the overall success of African
American males persisting to the degree (Stray@8). According to Allen (1987)

African American students at PWIlery out for more supportive emenments (p. 3Q
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Ellington and Frederick (2010) found that peer support networks were critical to African
American student retentipaiding thenmbothsocially and academically. The support of
peers allow students to collaborate with each other more and form study groups
improving their ability to learn anektaininformation. Peer relationshigsnongAfrican
American malegare therefore essential components of support netviorikd! students
who wantto persist to graduation (Cuyj&006). Thomas (200@howedhat
relationshipsamongstudents had a positive impact on integration and persisfEnee.
present study aims to show that éstablishment of positive relationships through a
brotherhoodor Black malesan create a supportive environment that promotes
persistence to the degree. Palmer and Gassman @@@&hat supportive
environmentgend tofoster successful academic experiences and higher graduation rates.

In the higher education simg, mentoring can be defined as the establishment of an

intentional relationship between individuals (a memtho is anexperienced professional
and a mentewho is astudentkhat isintended to promote growth and help the memtee
definegoals andunderstanexperiences (Shandleg}©89; LaVantAnderson & Tiggs
1997).1t is akeyform of supportAccording to Morgan"Often the reasons students fall
are not academic but things like knowing how to set prioritiesg balanced in male
female relationsand not really being able to be sacrificir{lylorgan 1996 p. 16).
LaVant Andersonand Tiggs (1997) suggest that mentoring for African American male
students igparticularly crucial givenhe difficulty of integratinghis populatiorinto the
campus environment. In faetccording to Hoyte and Collett (199#)e close
relationships that are established between African American males and their mentors are

a strong factor in the positivétigudes of the maleandtheintegration of such students
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Wilson (2000) argues that incorporating mentors on campusesSimmediate solutioh
to persistence and a stepvardincreasinglack male retention (p. 175).

Sense of Belonging

Sense of belonging is essential to the African American male collegiate
experience. Hausmanvie, Schofield and Woods (2009) contend that the integration of
students int@ university creates a sense of belonging to the institution and the
community which is"an important precursor to desirable outcomes such as increased
commitment and persisteriog. 650).Further researchhasrevealed that African
Americans experience anxiety at PWIs as a result of negative encounters with white
faculty andstudents (CarteR006; FeaginHernan & Imani, 1996; SmedleyMyers, &
Harrell, 1993) Consequentlythese studentdo not feel welcomed or a part of the
collegiate scenePositive encounters would increase the likelihood shatentdelt that
the institutionidentifiesthem as valuetchembergTinto, 1999)of the collegeResearch
has revealed that African American male studesatisse of belonging is essential to
persisting to the degréEeagin 1998; Feagin & Bartsgti993; Lerner1993; Hall &
Rowan 2001; Robertson & Mson 2008. The greaterthe sense of belonginthe more
motivated a student will be to pers{f&@oodenow& Grady, 1993; Hall & Rowan2007).
Faculty Engagement

Research has shown tlpaesence of teachers that are canngtivating and who
hold high expectations for their students is needed as students persist to the degree
(LadsonBillings, 1995).PalmerandYoung (2009) found that the likelihood of retaining
African American malg is higher when faculty support African American males by

demonstrating concern and empathy and making themsealvasable and accessible
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(p. 473).1t is essential that African American males create positive relationships with
faculty (Guiffrida & Douthit, 2010; QuayeTambascia& Talesh 2009; Robertson &

Mason 2008; Simmons2013). Positive relationships with minority facylily particular

help African American students to persist to the dedvieeeover African American

males wheaestablish positive relationships with white faculty tend to have better
experienceat PWIs (Robertsqri995; Robertson & Mas@2008; Simmons2013;

Turner & Myers 2000). These relationships help'tacilitate healthy social and personal
developmenhamongst African American college studér{lRobertson & Masor2008 p.

69).

Allen (1987) argues that faculggerve ashe liaisons between students and the
university. Tinto (1999) contends that in order for these students to persist and graduate
they must be in a collegiate environment that fosters motivation and learning while
communicating high expectations to succeed. Communicated expectations must be clear
and consistent (Tintd.999). Students need to be both guided in a way that willthesand
to their ultimate goal of graduating and prowddiee necessaryools to persist.

Faculty must think outside of the baxorder to be helpful to students in this
way. Faculty and administratorsuststep outside of their designated roles and prib fo
theeffort to get to know African American male students outside of the classroom (Allen
1987; Palmer & Maramh&012). Authentic caring is described by Palmer and Maramba
(2012) as'consistently displaying interest and concern for Black'sweell-being and
success in collegdp. 104).Examples of authentic cariragcur"when faculty and admin
checkin with students periodicallyadvocate on behalf of students during extreme need

and crisisand are intrusive in their advising of studérf{s104). African American
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males need tbelievethat facultyareconcerned about their wedkeing and academic
success in order toe motivated by facultyto persist to the degree (Nogueg2@03).

Motivation

Motivationis asignificant factor irtheretention ofAfrican American males
(Abel 1966; Astin 1964; Hall & Rowar2001; Palmer & Young009; Smith 1991,
Stage 1989). Palmer and Young (2009) contend thdtile the university must do its
part to ensure student success by providing thessacy resourcestudents must
motivate themselves to attend classéisdy, and seek suppdr{p. 475). The
responsibilitylies not onlywith the institution butalso withthe studentwho needs tbe
intrinsically motivatedaccountableandwilling to knock down roadblocks to his success
(Palmer & Young2009; Pelham1991; WilsonSadberryWinfield, & Royster 1991).
Studentsnust do their part in making sure that they can handle any obstacles that come
between them and the degree. Palmer and Young (2009) dhgaetlidents must be
willing to make an investment in graduatimgting that'universities can only do so
mucH' becauséstudents must go to claseek supporinteract with facultyform
relationships with peeystaff, administratorsand faculty get involved on camp{$ and
manage timé(p. 477).Students must bactive participantanotivated to persist
(Noguera2003). EssentiallyAfrican American males arand must see themselves as
players in their own futures.

Aspiration is essential to African American majesirney to persist to graduation
(Simmons 2013; Strayhorn2008). African American males have to want to achieve and
set attainable goals for themselves. They must believe in themselves in order to persevere

to the degree (Wilse®adberryWinfield, & Royster 1991). Research shows that the
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more effort students exhibihegreateiikelihood they will achieve academic success
and graduate (Kaufman & Cream&®91; Ory & Braskampl988; Pacel984; Tintq
1997).

Institutional Support Services

In order tobetter assist African American males with persistence and
matriculatonto graduationstrategies and programs must be designed and implemented
that address the issue (Allek®87). Tinto (1982) argues that more institutional efforts
must be put into place in order to promote persistence and retention. The purposes of
these programs are to allow an opportunity for tivaseare at a disadvantage
particularly African Americamales to have the support and resources that they require
in order to persist to the degree.

Tinto (1999) argues that institutions must magehancing student retentiofp.

5) a priority and create programs and activities that address the prétaétrand Rowan
(2001) suggest that institutions must sit at the table and create programs that help these
African American malesand thanstitutionswill ultimately gain support by including

the African American malstudens in the proces#iall andRowanalsoargue that
institutional efforts must be democratic in nature while allowing both the students and
administrators to be involved (2001). This in turn will garner more commitframnt
studentgHall & Rowan 2001 Tinto, 1982). Essentiallyinstitutional support programs

need to be informativgarnering feedback and involving all stakeholders in the decision
making process in order to be effective.

Research has established that African American males have the lowest retention

rates of theipeers angdn generalrequiresupportif they are going to persist to the
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degree (Cuyjetl997; McClure2006; Robertson & Masg2008). Robertson and Mason
(2008) contend that due to socistgegative expectations of African American males

they are at a disadvantage from the moment that they step foot on camptisat

"therefore it is imperative that campus administraibtkey are truly committed to the
success of these studermisovide programs (e.g. tutoringentoring social adjustment)

for African American malé's(p.70).

Increasing our understanding of Black males in the collegiate settfig is
paramountmportance irdeveloping effective strategies to retain them on campus.
Exploring how they cultivate relationgis with facultyandstaff membersnay increase
the institutionabwarenesthat is necessary famproving the deplorable rates at which
these studentare retained at institutions across the courtinyto (1982) called for
adequate models of institutidreupport efforts in order to combat retention. He
concluded that thosgénstitutions that act to improve the total quality of their educational
activities are more likely not only to retain more of their abler students but also to attract
a greater shamaf students during the next two decdd@snto, 1982 p. 698). The
program must be implemented and managed properly in order to be effectiner
(Tinto, 1982).Tinto (1982) postulates that successful institutional efforts should involve
acommitment to help the students over a period of time.

As an examplef whatinstitutionscan bedoingto improve retentiojfthe Todd A.
Bell National Resource Center on the African American Male at The Ohio State
Universitywarrants closexamination Per information found on their website and
through communication with representatives from the Cant@002, the performance

of African American male students in college led concerned administrators at The Ohio
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State University to implement an experimental effort to better understadgossibly

improve retention and graduation rates this subpopulationf undergraduate students.
The Center developedsaries of initiativesincludingearly arrival programs

retreatslecture serigpportunities to participate in leadership instituteentoringof

middle school studentsoundtable discussionandacademic support grouys|

designed tdnelp Black males connect with faculty and staff in meaningful interactions.

Because th€entels focus is on research and evaluattbe membersonstantly

examine and evaluate their progrparticipantdased on the interventions implemented.

Through the efforts of administratothe program has contind¢o evolve. This is just

one example odninstitution of higher educatiothat isreachingout to African

American males with the hopes of altering thajectory ofat leasibneyoung mars fate.

In Figure 2 theresearcher has provided a list of other institutional initiatives designed to

bolster retention and graduation rates amBlagk malesn higher education.

Institutional Initiativeshroughout higher education
Kennesaw State University African American Male Initiative

Morgan State University Morgan Male Initiative on Leadership an

Excellence (MILE) Program

Philander Smith College Black Male Initiative

North Carolina CentrdUniversity Centennial Scholars Program

University of Maryland at College Park| The Nyumburu Black Male Initiative

Program

FIGURE 2: Institutionalinitiativesthroughout higher education
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Institutional Initiatives throughout higher education

University of West Georgia The Center for African American Male

Research Success and Leadership

University of CaliforniaLos Angeles Black Male Institute

Georgia Institute oT'echnology Providing Resources to Ignite Male

Excellence (GT PRIME)

Southern Polytechnic State University | Project MENtorship

FIGURE2: (Continued

One can see that Black male persistence is a consistent problem thrabghout
country andhatinstitutions have responded by developing programs which provide
support for these studentsowever asCheathamTomlinson and Ward (1990) point
out, "[O]ne major factor in many prograhfigilure is that they were designed and
implemented without a clear understanding of the unique academic and psychosocial
needs of African American studeh{sp. 494).Institutions must pay critical attention to
the initial design of these programnsorderto ensurahatthey fit the needs of the
students they are intended to serve.

According to Allen (1987)institutional support services must coordinate with
other programs and establish a complete system of retention with multiple players in
order tobe effective All institutional support effortsust also define success in terms of
outcomeghat aremeasurable. Hall and Rowan (2001) recommend that impact
assessmentse conducted in order to provide adequate feedli@ctheimprovement of

the effort thus establishing a platform for needed programmatic changes.
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Palmer & Maramba (2012) found that while institutional efforts are essential to
student retentigrtheir effectiveness is largely dependent upon the program supporting
the students and showg them that they care about their wellbeiAgcording to
Noguera (2003)n order to truly be effectiyenstitutional initiatives must counter factors
that tell African American males that education is not important or that it is not
necessaryTheinitiatives muste theoretically based anaust followbest practicethat
have been successfulaher schools.

Institutions are making more of an effort to include African Americans in their
populatiors, while improving the educational experience and thus reteritearning
communitiesstudy groupsfirst-year interest groupand mentoring programs are
examples of the various retention efforts that institutions can implement in order to
increase Afican American male persistence (Carg806; Myers 2003; Simmon2013;
Strayhorn 2008).

Institutions have begun to realize that recruitment is only part of the answer to
ensuringeducational opportunities and persistence for African American nmaktegher
educationthese studentsnust receive greater attention becawgerntion is extremely
significant as well. There is an ongoing need for institutions of higher learning to
evaluate the effectiveness of how well African Americans are being semdedevelop
and maintairprograms to better assist studenith matriculaton (Tatum 1997).

There isnot yet sufficient research on th#fects of institutional support structures
onretention ofAfrican American malstudentsWhile there is @lethora of research
about retentionthere is little literature regarding the rakatinstitutional support

structures plapn retentiorandon how they affect retention. Most studies revieviede
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highlight individual personssolated experienceand/or resources as the major fastor
affectingthe college experiencédowever Harpers (2012) study oBlack male student
success in higher education sounds the alarm for the need to candexplore the
experiences dBlack males enrolled in high educationnstitutionstoday.The report
indicated that many programs doeing startd acrosghe landscape of higher education
but ironically, very few studies are actually exploring the impacséhgrogramsave on
the studentThisfactis echoed in George(2011)study ofprogrammatic factors that
affect African American male retention. He contended that institutional commitment and
the creation of initiatives/ereimportant in African Americamale retentionhowever
the actual role ohstitutional support structures on African American male rete#sn
been little addressed

Carter (2006)eportedn an American Council on Education stutiat"71
percent of the people surveyed believe that college is not affordable for mostgamili
and 83 percent of the African American respondents beliévig@sd0). There is a strong
likelihood that students from leimcome backgrounds will have veork while
completing theistudies which in turn may affect their academic pursuits (Charles et al
2004; Robertson & Mas@a008) For African American malegost is a major
discouragement froraven attending a universjtyot just fromgraduatingThe cost of
college has a negative effect stadentsability to persist to the degree. (Cabrera
Stampenand Hansenl990; Carter2006; St. JohrPaulsenand Carter2005).

Much of the previous researoh this subject ha®cused on Black males who
were unsuccessful in higher educatibat researchers must counterbalatiue

scholarship by lookingt Black males who have managed to successfully matriculate
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through their collegiate experience despite the various pitfalls they may have encountered
along the way (Harpe010).Moreovet the majority of thecurrent literature oBlack
males in the a@llegiate environment concentrates on individual factors that enhance or
prohibit these studentsuccess. This dissertatidsy contrastis intended to bridge the
gap in knowledge of institutional support programs by explasiuagessfuBlack males
perspectiveonthe impact of institutional support services on the collegiate experience.

Summary

LadsonBillings and Tate (1995) wrote there iSreeed for a critical race theoretical
perspective to cast a new gaze on the persistent problems of racism in s€i{pobiey.
Critical Race Theory forceusto face head on the notion of race and the shortcomings of
racial inequality as a wholgithin higher educationThe race problem is faced head on
by asking through research the pivotal questiofWhat are the experiences and
responses of those whose stories are often distorted and stehrcdte words of
Solorazo and Yosso (20Q2)n documenting the voices of people of colmur work tells
their storie$ (Solorazo & Yossp2002 p. 36).

Institutional support structures are important factors in the oo} of the
development of African American males and their patmatriculaton. However there
is scantliteraturethat discussethe impact of institutional support structuesthe
perceptios of African American malstudents on their college experiendéere
researchmust be donen orderto improve the effectiveess of institutional initiativeso
thatpersistence and retentiomght be increasedy improving persistence and retention
rates we produce students who are well rounded and possess mental fortitude. After four

years of collegethe student entersabk into society equipped and prepared to challenge
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the status quo asleader ready to make a difference. A more comprehensive
understanding of how educational initiatives can assist African American students can
occur by listening to their experienceslaesponding to their needs (Tatut®97).
Unfortunately opportunities for African Americans to share their experiences and be
heardare still rarebut this study provided such an opportuniBhapterThree will

identify and describ¢éhe methodologicahpproachand research desigine researcher

usedto conduct this study.



CHAPTER 3: METHODOLOGY

Theexistingliterature indicates a need for mentoringunselingand better
outreachor Black males at PWJsandindeed higher education institutions have
responded by developing intervention progralinis. not uncommon for such initiatives
to be evaluatedquantitativelyat the end of the academic year. In a nurstderen
society demonstrating the prograsmutcomeshrough numbers and statistical analyses
can be beneficial. For instandea program can show that 9 out of 10 students
successfully matriculated through a program in part because of the planned intervention
the program can be counted as a suctéssever, numbers are strictly black and white.
They do not reflect the rich story that could be gathered from the individual participants
who engaged in the prograffew studies have used qualitative reseamnethods to
investigate African American male slients perceptions of the institutional support
service designed to assist them in persisting through college.

According toHarper and Kuh (2007JAs higher education becomes more
complex and expectations for documenting effectiveness in¢rease needs to be
known about the specifit$§p.5). Narratives of the participants can provide those
specifics and increasesearchet&nd higher education officialsnderstanding of the
factors that influencéhe impact thainstitutional supporservice haveon Black male
studentsretention and successful matriculatiés. Harper and Kuh further explain

Qualitative methods cannot answer every assessment questioiney can be
used aloner in concert with quantitative approaches to help explain in more



53
detail what different groups of students are learning and experiencingopradly
important the meaningstudents and others make of collegiate life and the
various fators thatffect institutional quality.Harper & Kuh 2007, p. 12)

The purpose of this study wasewrplore black male studehfserceptios of the rolethat
institutional support services play in their retention and matriculalio@research
guestions weras follows
Research Questions
1. How doMen Built with Character participanperceivethe prograris
impact on their collegiate experience?
2. How does the program facilitate academic and social integration for
programparticipants?
3. What are the key dimensions of an Institutional Support Service program
aimed at the retention of Black undergraduate males?
This study adds to the growing body of rich and complex qualitative data on Black males
and as suchcanassist hjher education professionals and facuatigmbers in their
efforts togain greater insight into the perceptions of Black males.

This chapter explains in detail the research design used to conduct this study. The
research desigimcluding the questionnarand semstructured interview questionsas
adapted from Olives (2008) studyentitled"Exploring the utilization of institutional
support structures by black males on a predominantly white cahmihespresenchapter
includes a detailed description of the sample seled@ta collectiopand data analysis.

It also discussethe trustworthiness of the studgthical considerationand benefits and

risks tothe participants antb society.
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Researclbesign

Gay, Mills, and Airasian (2009) suggests thatialitative research seeks to probe
deeply into the research setting to obtakd@pth understandings about the way things
are why they are that waynd how the participants in the context eare them (p.12).
This researcher used a case study research methodologlerto gain a deeper
perspective and further understand Black malesceptions othe rolethatinstitutional
support services play in aiding Black male studertention.The rationale for doing a
casestudy is that such a method enables the researchescribeto explain or to
evaluate (Yin2012).In the present casaqualitative research studyas conducted
usingan embedded case study methodology (2009). Multiple subunits of analyses
were analyzeth order to make possible amderstanihg of the participantgerceptios
of the progranunder examinatian

A case study is atempirical inquiry about a ceemporary phenomenon (e.g.
‘casé), set within its realworld context (Yin, 2009 p. 18).As Mitchell (1983)defines a
case studyit is "a detailed examination of an event (or series of related events) which the
analyst believes exhibits (exhibit) the operation of some identified general theoretical
principle' (p. 26).The casestudymethod enablethe researchdo betterunderstand the
context of the phenomenon being studiéoh, 2009).Marshall and Rossman (2006)
proposed thain a case studybecause thoughtteelings beliefs values and
assumptive worlds are involvgithe researcher nejsdito understand the deeper
perspectives that could be captured through Josaititeractions (p.53). The present
researcherealizing that context matters in understanding the phenomenon under

exploration interviewedBlack male undergraduates about their experiences with an
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institutional support servicealled"Men Built with Characté'r(pseudonym)By using
in-depth individual, and focus group interviewthe researcher was afforded the
opportunity to delve into the case under exploration through the leaparticipant.
ThuswasconfirmedYin's (2013) argument thathe subunits add significant
opportunities for extensive analysighich ultimately enhance the insights into the single
casé (p. 46). Additional methods in the case study included a demographic
guestionnaire administered to the student participants and a search for archival
docunents related to theix-yearold Men Built with Character program.

Site Selection

BJP (pseudonym) is a public urban research institution in the southeastern United
States. According to the Office of Public Relatidhsvas one of many universities
founded immediately after World War |l to satisfgturning veterarislemands for higher
education. It has grown from its initial offering of evening clagséise facilities of a
high school fo278 freshmen and sophomore studaotdiaving a student enrollment of
more than 2®00 students in the fall of 2012. The University currently has seven
professional colleges and offers 19 doctoral progrédsnasteés degree programs and
86 bachelds degrees. It employs more than 90I0-time faculty members and has more
than 90000 living alumni (Metropolitan Research University Hisi&§12).

At BJP, there are four programs housed within the Office of Multicultural
Academic Serviceeach prograndesigned to increase the retention and graduation of
minority students!Men Built with Charactér(pseudonym) is one of the programs. It
was initially piloted by ten Black male undergradugéeBrogram Coordinatpand an

Assistant Coordinator at BJin the spring of 2007. The purpose of the pilot program was
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to help Black males successfully matriculate through their collegiate sated&¥P and
produceaccomplishedyraduatesvho areprepared for postollege life.The
institutionaliation ofmentoing for Black males was believed to be a valuable first step
in reversing the trend gfoor persistence in higher educatjahus the program was
developed.

The researcher was specifically interested in looking at institutional initiatives
designedo improvethe overall presence &lack males on campus. The Men Built with
Character program was chosen because it is the only program at BJP that satisfies the
following criteria: 1)it is aninstitutional initiative for minority student®) it is an
initiative specifically designed fdslack males and3) Black males can patrticipate in the
program throughout the duration of the collegiate experience.

Participants

In order to capture a diverse range of perceptitresesearcher involvedfrican

American male studentgho ranged from firstyear students to graduating seniors.

Sample Selection Criteria

Student participants were chosen through a purposive and snowball sampling
process. Gawiills, and Airasian2009) define purposive sampling'dke process of
selecting a sample that is believed to be representative of a given popyatl&6)
while snowball sampling i%selecting a few people who fit a researtheeedsthen
using those participas to identify additional participant$p.137). The study set out to
learn about the perceptions of Black males specifically; therdf@eesearcher
intentionally set parameters within the sample selection prdtasgould enable hirto

recruit thenecessary participants through purposive sampling. Anticipating potential
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challenges with recruiting the intended number of participants needed for the study
through purposive sampling algribe researcher also used snowball sampling by asking
the participants who volunteered to identify additional participahts mighttake part in
the study.

The eligibility criteria for participants were as follows:
1. Selfidentified as @8lack or African American male
2. Attends BJP as an undergraduate

3. Attends the majority of Men Built with Character program meetings and
events

4. Hasobtained at least 12 academic credits arshhainimum grade point
average of 2.0 (theniversityguidelinesfor being in good academic standing)
or higherat the beginning of the study.

Additionally, one ofthe foundes and the current program coordinator were
interviewed to provide greater understanding of the progrhaistory and components.
The researcher intentionally set the GPA requirement as such bbealestred to study
students who were successfutheir academic purs@itMuch of the literature today
focuses on improving the achievement gaps between Black males and @tileys (
2011; Brown 2011; Howard2008 Anderson2008). Howeverthis studyemploys
Harpets (2012)anti-deficit achievement frameworBy looking at students who have
higher GPAsthe researchatesirel to informadministratorspractitionersand other
constituentsaboutthe experience of successful Black males hopesof takingvarious
aspects of theiexperience antkeplicatingwhat is learneth orderto support students
who fall below the university threshold for being in good acadetardg.

A brief questionnaire was administeré&PPENDIX A) to develop a

demographic profile of the student participants. The questionnaire progitedg other
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information the following: date of birthhometown/statemajor, classification GPA,
parent/legal guardian highest level of educatasmdhow long theperson habkeen a part
of Men Built with Characterthe questionnaire alsocluded a satisfaction survey. The
chart below gives a description of the background of each pessoparticipated in this
study. Ten students participated in the focus graog of that numbeseven

participated in the individual interview. There were two+student participants.
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Name Major Age Hometown Yr.in | GPA | Transfer | Yearsin
School Program
Chuck Political Science & | 24 Charlotte Sr. 2.91 Yes 2
Sociology NC
Jerry Graphic Design 21 Raleigh NC Jr. 3.0 Yes 1
Joshua Business Finance| 20 | New Orleans So. 3.01 Yes 1
LA
Chancellor | Political Science & | 20 Wilson, NC So. 3.1 No 2
Communication
Studies
Traven Political Science 22 Charlotte Jr. 2.7 No 3
NC
Chris PreBusiness 20 Winston Fr. 2.89 No 1
SalemNC
Makinley | Exercise Science & 21 Kingston Jr. 3.89 No 3
Applied NY
Anthropology
Woody Systems 21 Nassay Jr. 3.75 No 3
Engineering Bahamas
Harry PreKinesiology 19 Winston Fr. 3.21 No 1
Salem NC
James PreBusiness 20 Greensborp Fr. 3.13 No 1
Frankie NC

FIGURE 3: Studentparticipantdescription(Gray highlighted studengsarticipated in focus group only
nonthighlighted students participated in both the focus group and individual interview)

Name Role Gender Race Years at Institution
Terri Green Program Founder Female African 7
American
Danny Program Male African 5
McDonald Coordinator American

FIGURE 4: Non-studentparticipantdescription
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A thorough analysis of the questionnagrebledhe researcher to draw
conclusions from the information collected from the participants tAiteetransfer
students used their prior experiences in college before they were accepted into BJP as a
foundation for how they would take advantage of what BdPtdaffer. All three of
them spoke at great length about the limited resources at their previous institutions and
used those experiences to guideir strategiest BJP By contrastthe participants who
came to BJP out of high school had a very difiedrive than those that transferred.
Both groups expressed wanting to succeed at all cost. Hovweeeout of the thregrho
hadtransferred acknowledged that coming to BJP avasrt ofsecond chance. The
young men haglayed around in high school andt taken schoolseriousy; therefore
they hadhadto go elsewhere and prove themselves before they could come to BJP. All
severwho had comelirectly to BJP expressed taking their experience for granted
slightly. They knew that many of their peé@adnot gotterinto BJP initially, but this
knowledgedid not push them to do their be®n averaggbased on GPAshe
participants in the study were more successful academically than the students in the
program who did not participate in the studiize overall average GPA of all 100 males
in the program was 2.97. The overall average GPA of the males within this study was a
3.15.This does not present a problem for this stidgausenitially, the researcher
indicated the desire to studgademiclly successful students.

The participants in this study also included sevirstl generation college
students. Howevethattopic did not come up much in conversation with the participants.
Regardlessf whethera parenhadnot attenéd college had attended some colleger

hadcompleted a degree progratie participants all mentiewl thatthe desir¢o do
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better than their parents haddan impact on their decision to enrilicollege in
general In addition outside factors such #se desire talefy the odds and the desire to
be a role model for others also influengedticipantsdecision to go to college. Below is

a chart thatlisplaysparticipans parentseducationevels

TABLE 6: Parens highestlevel ofeducation

Parents' Highest Level of Education
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The BJPparticipantsstories mirror those of others who have traversed similar
campuses. Tle® young merlike African American men at many campudesvefaced
similar social economi¢and educational challenges throughout their lives. A few of the
participants came from single parent homes and were raised by their mothersvitiose
came from tweparent homesmphasized thahe importance of hard work was instilled
in them from an edy age. All of the participants indicated that they were not willing to
settle for anything less than chasing after their dreams. Coming to college ultimately
became a major goal for theeyoung menRegardless of the path edwd takerio BJR
they allpossessed a strong resolve to succeed. Participant vignettes are included in

Chapter Four
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As previously mentioned survey wasncluded inthe questionnaire. The survey
guestions were developed from the resealshderstanding of academic and social
integration literature and were administered at the beginning of the focus group. The
researcher focesl the survey oguestions thatvould enable him tanderstand how the
participants viewed thilen Built with Characteprogram. It was important to the
researchethat the surveye conciseso itwas limited to seven questiotigtcould be
answered in less than five minutes. All ten participants completed the sandethe

results can be found below.

TABLE 7: Questionnairewgveyresults

Questionnaire Survey Results

The program helped me to become maore

The program nelped me find assstance rom emmele L Ll L
The progrargfgfoiﬂzzsaccoargz;gt:ssistance wi NSO N N I
The program helgggdriglto feel less isolated PR N N N
(PAOPR N N A N

The program helped me 1o make a succesyiam b L Ll L L
academic transition to college. I

campus.
The program helped me to make a success
The program was a positive experience for

m Agree mSlightly = Neither Agree m Slighly = Disagree
Agree Nor Disagree  Agree
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Design Process

In this sectionthe recruitment strategiegata collectiopand data analysis
process are described. Prior to submitting the Institutional Review Board (IRB)
application the researcher obtained permission from the Director of Multicultural
Academic Services to conduct the study with the Men Built with Character program.

Recruitment Strategy

The researcher submitted an emAPPENDIX ) to the program coordinator
informing him of the proposed study and requested his assistance. Included in the email
was a thorough outline of the stydajth all supporting documents. The program
coordinator forwarded the researchgracket to the Director of Multicultural Academic
Services and requested a letter of suppotherresearch&rbehalf. Upon receiving this
letter of supportthe researcher submitted an IRB protocol approval application to the
Office of InstitutionalResearch with all supporting documents. After receiving approval
to conduct the stugdyhe researcher worked closely with the program coordinator to
outline a detailed schedule for when the data collection period would take place. The
researcher providetie program coordinator with a recruitment flyaPPENDIX L) to
post on the listserv and asked for recommendations of persons to whom a special
invitation could be sent. Students sadftermined their eligibilityThe researcher
reviewed each individuatho had responded to the recruitment effort in otd@onfirm
gualification to participate in the studynce the potential participants were identifiaad
email APPENDIX J)was sent to eagbrospective participantith specific instructions
outlining how the research process would proceegdreliminary consent was obtained

and thera meeting with the student participants was scheduled.
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The first two interviews were with the two ngtudent participantshe program
founder andheprogram coordinato At the time of the studyeither of the founders
worked at BJPwhich presentetbgisticalchallenges. Howevean email APPENDIX
K) was sent to both of them requesting an opportunity to rAéet. making gveral
attempts to connect with both faders the researcher was only able to interview one of
the founders. The researcher used a-stmctured protocol (APPENDIX E) to interview
the Program Founder to glean a historical overview of the creation of the program. The
interview lasted approxint@ly one hour and eight minutes. An emaPPENDIX H)
was also sent to the Program Coordinator to request a time toltedrogram
Coordinatorwho was responsible for the dtorday leadership of the programas
interviewed using a senstructured protocol (APPENDIX D) in his office to get a sense
of the current state of the program. That interview lasted approximatehgififity
minutes. Both the Program Coordinator and Program Founder signed their vespecti
consent forma (APPENDIX G). Both interviews were recorded and transcribed.
Focus Group
After the interviews with the nestudent participanis focus group was
conducted to gather information about the perceptions aittitkentparticipants
experience of the institutional support service progragmueger and Casey (2008ave
suggested that there are three types of questions in a focus group: engagestens
explorationquestionsand exitquestions Each question built upon theepious
responsgwith the inter of providing an accurate account of the phenomenon under
investigation. Marshall and Rossman (2006) claim thag¢ople often need to listen to

othersopinions and understandings to form their 5\m114). Thee researchers further
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suggest that it is possible that certain inferences can beanddthe overall experiences
of Blackmales from the data drawn from teeperiences of themall group of black
males who participate iamfocus group (2006)n thepresent studythe focus group shed
insight on the experiences of the participantdvien Built with Charactérat BJP.The
focus groupalsoprovided fodder for the individual interviews.

When the focus group mehe participants were assembled iatsencircle.
After introductions to each other and to the prgjéat focus groupliscussiorbegan. A
semistructured interview guide (Append® was used to keep the focus group on task
while still allowing for flexibility based on the responsesea@d. The focus group took
place during a normally schedul&den Built with Charactérmeeting in order avoid
disrupting the participantscheduleThe researcher initially intended to recruit a group
of five or six participants to take part aoneanda-half-hour focus grouphowever ten
participantsshowed umnthe day of the focus growgager to participate in the study.
Each participant was given the opportunity to respond to each quéstioro one was
required to respond to all questions. The participants as a whole provided rich
descriptions of their experiences during the focus group. The focus group lasted for
approximately one howandwas recorded with a digital camcorder

Prior to starting the interviewshe consent docume(PPENDIX F) wasagain
reviewedwith each participantf aparticipant agreed to participate in the stutig
primary investigator requestdids signature on the document. All participants were
informed that participation was voluntary ahatthere was no disadvantage if they
chose not to participate. In order to ensure confidentiality and anonypsiéudonyms

were used for all of the participes. The participants were given a copy of the informed
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consenform, signed by the primary investigator. The signed consent form was stored
under lock and key with the researcher. The focus group was recorded using a Sony
Bloggie Touch HD digital camcoedl.

Refreshments were providéa participantshowever thg were initially reluctant
to eat the food. By the end of the focus grdbpy warmed up to the researcher and ate
the food. Each participhcompleted a questionnajignd from that informatin, a
demographic profile was created for each participant. At the conclusion of the focus
group the researcher offered those Black malebance to participate in the individual
interview, as was indicated in the strategy for recruiting participants.

Thankyou emails were sent to everyone who participated in the ,dtottyin the
focus groups and thoseho volunteered to participate in the individual interviews. In the
thankyou emai) the researcher attached the flyer (which infedpotential participants
about the study) anaskedthose Black males willing to participate to spread the word
others The researcher reached out to the Program Coordinator and informedhiém of
project The researcher provided him with a specific message to send out to the entire
program offering the Black males in the program who had not participated in the study
another opportunity to have their stories told. Howgwerone was able to secure
additional participantsAlthough a good faith effort was made to secure the initial target
number of Black males for this studynd even thoughmore males participated in the
focus group than initially expectei@wer males participated in the individualentiews
However from thosewho did participatea wealth of knowledge waminedthat is
relevantto this study. All interviews with the studesntd norstudent participant®ok

place between December 2012 and March 2013.
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Individual Interviews

Individual interviews were conducted in an attempt to hone in on the parti¢ipants
perceptios of the program. Individual interviews are the most widely used data
collection strategy in qualitative research (Nunkop2005). Individual interviewing
offered the researcher the opportunity to dehta the participanteto detailed accounts
of thar inner lives andhoughts (Fieldingl994). Recognizinghat to some degre¢he
interviewee might control to what extdm share his innermost thoughten any
particular situationindividual interviews are intended to provide@anfortable
environmenthat is conducive tthe interviewee disclosings opinions (Morse2000).

According toSeidman (2006) Interviewing is an interest in understandihg
lived experience of other people and the meaning they make of that expeferie
He offels an interviewmodelthatthe researcher used while conducting the individual
interviewsfor this study The model required the researcher to structurerttexviewsin
a way that allowed the participant the chance to expiisneast describehis present
situation and ultimately reflect upon whae isnow doing inhislife. The proposed
interview protocol was broken up into otineeepartinterview. Duing the first part of
the interviewthe researcher attempted to put the particlpaxperience in context by
asking him to tell as much as possible about himself up until the time he became student
at BJP angbined"Men Built with Charactet The researcher strived to get the
participants to naturally reconstruct their early experiences in their faymlisshoo
with friends and in their neighborhood in which they grew up.

The second part of the interview concentrated on the coruw&tds of the

participan's present experience of being an Afridamerican male at a PWI. The
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researcher attempted determinehow the participants used the program to integrate into
the institutionboth academically and sociallyhe third section ahe interview
challenged the participants to think about the meaning of their experiences up to that
point and reflectipon their involvement in the program. With this portion of the
interview, the researcher attempted to bridge the connection betwegarticipants
involvement in the institutional support program and their owasliUltimately, the
researcher challenged the participant to reflect on the factbrs life that ledhim to
their current situationThenthe researcher looked thie participants current situation in
detail andhelped him makeneaning of it with hopes of getting the participant to
intentionally reflect orhis perceptios of the program

Loftin, Barnett Bunn and Sullivan (2005) founthatspecific characteristic
influence the successful recruitmgparticipation and retention of African Americans in
research studies. Thostudy characteristiagaclude”culturally competent approaches;
caring trusting relationships; incentives; and follay" (p.252).Based on this
refreshments were provided at the focus group and a $1BMfalgift certificate was
given to students whparticipaedin the individual interviews

Seven students agreed to participate éitierviewphase of the data collection
proaess.ndividual interviewswvere conductedn campus in a location that provided a
high degree of privacyl he interviews followed a serstructured protocqAPPENDIX
B) that allowed the researcheruee a list of questionshataffordedthe flexibility to ask
probing questions as needed. The individual interview protocol was broken up into one
interview with three part€ach interview differed in lengtivith times ranging from 90

to 120 minutesEach interview was recorded using a Son1&X412 IC Digital
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recorderandlater transcribed verbatimudio/video files were kept on a password
protected laptop and were saved in a pass\pootected folder. Transcripts were kept on
passworeprotected external hard drive.

Archival

According to Jick (1979)'[A]rchival data refers to information that already
exists' (p. 605). Axinn Barber and Ghimire (1997¢lefinearchival déa as including
"paper or electronic documents stored on computer,ddks DVDs, etc.i and may
include photographs and audio and video recordings as (pedlr2).Going into the
archival data collection procedbe researcher assumed that important pieces of history
pertaining to the establishment of the program existed that would paint a more vivid
image of how the program reached its current position todgyeAtion kept recurring to
the researchexs he reewedthe archival datd'What stories could be learned that had
been lost over timé&?The possibility that the researcher could view documents that
would highlight the state of the institution at the time"tklen Built with Character
program wagreatedn 2007was intriguing.

Throughout the data collection procgbe researcherontinued taexplore the
literaturein orderto gain better insighthto why institutions of higher education across
the country are pouring resources into initiatidesigned to increase the retention and
graduation of minority studentsspecially Blacknales. After completing all interviews
the researcher requested from the program coordinator on a numerous occasions
permission to obtain copies of pastdof-yea reports. The researcher intendedhform
his own study witha solid historical account of the prograncludingexamples of

experiences created for and by the participants. Unfortungtelgoordinator of the
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program did not provide the researctwth any of the material requested. After several
attempts to obtain the informatigihe researcher went through other sources to collect
documentation about the progranereachedutto the participantsithin the studyand
requested copies of oftyers of programsminutes from previous meetingegendas
from past retreat@and programmatic guides from current and past years to better
understand what the program had dadtithe studentsver time The participants
provided the researcher witthat they hacdamong their personal effectBhe researcher
then scoured through social media to obtain images and informationtabgubgram
and theexperienced hadcreatedor participants Ultimately, the researcher was able to
secure the followingems:

1 Several copies of old flyers of programs (hosted by Men Built with
Character or progranm whichthey collaborated with others)
1 Oral histores(from former faculty and staff whisadworked with the
program)
1 Minutes from eleven previousap sessin' meetings
1 Agendas from three past retreats
1 Programmatic guides dating back four years
By reviewing the archival dat¢éhe researcher wableto look back at the effects
of the program over tim orderto better understand how the program aadlved. In
many instanceghe archival data collection process gave the researcher opportunities to
determine the programeffectiveness in terms of processtcomesor both. Reviewing
oral historiesmeeting minutesold program flyersand oher documentgave the

researcher insight into why a particular approaatior hadnot worked, or why some



71
participants stayed in the program while o#tieft. The archival researdiso deepesd
theresearchés understanding of the program needs and concéhesbulk of the data
came from the individual interviews with the program foungesgram coordinatothe
participantsandthereview of archival data. The participants had much to say and were
eagery excited to provide theinsightson the topic at hand.

Data Analysis

Glesne (2006iotesthat"data analysis involves organizing what you have ,seen
heard and read so that you can make sense of what you have legrietV).As Weber
(1990)puts it

Qualitative content analysis goes beyond merely counting words to examining

language intensely for the purpose of classifying large amounts of text into an

efficient number of categories that represent similar meanings. (p.16).

In the presenttady, the researcher aimed to synthesize the data in order to establish a
meaningful understandiraf the subject at handhile at the same timiee strived to

maintain the integrity of the participaht®ices. He developed aummary of the

responsesdém the interviews and focus grous Yin (1994) asserts Analyzing case

study evidence is especially difficult because the strategies and techniques have not been
well defined in the pasip. 102).One becomes more proficient in case study analysis
overtime by actually doing case study analysesl the researcher found that to be true

for this study

Data analysis for this study followed Marshall and Ros&n@006) guidelines
as outlined below

1. Organizing the data: The researcher initiatignded to use a computesd

gualitative data analysis program to assist in organizing the data collected for the
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study.Atlas.tiwas selected over other options because of its solid reviews
ability to analyzdarge sections of texas well avisual and audio data. Howeyer
after spendingeveralweeks attempting to learn how to use the software
effectively and efficiently through attending workshops takingoneon-one
lessonsthe computer assisted softwagm®ved to be more @& n interfeencethan
a productive toolThe research@rlimited understanding of how to use the
software hindered his ability to progress. Therefbeedecided to use a more
traditional approach to condurg the content analysis. All data was printed and
postedon large butcher block paper. As the researcher read through each item
copious notes were made. As themes emeggadions of the text were cut and
reorganized until the final themesystallized
Immersion in the data: The researcher desired tmexthe plight of African
American males within higher education. This required that the researcher
become thoroughly immersed in the data to better understand where the
participants were coming from when they shared their personal stories. By
spending gality time with the datareading the transcripts and supjpagt
documentsthe researcher became more familiar with the unique experidrates
each participantaddiscloseda process that enables him to famswes tothe
guiding questions for this study. Listening to each participamtique story gave
the researcher a deeper understanding of the lived experadreash participant.
As DownWamboldt (1992put it, "[T]he goal of content analysis is to provide

knowledge and understanding of the phenomenon under'qfudy14).
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3. Generating categories and themes: The researcher transcriligemiews he

had conducted with therogram founder and the program coordinator. After the
focus group and individual inteiews were complete@ professionatranscriber
transcribed the seven individual interviews and the one focus group interview. All
of the transcriptions were completed within a week of the last interview. Upon
receiving all of the transcriptionthe researcher began reviewing them
thoroughly with hopes of capturing the specific details and/or impressions that
came forth during the interviews (Patt@002). After reviewing all transcripts
the researcher organized all of the data for eachcpaatits response per guiding
research question to ensure ease of review. Each transcription was read repeatedly
until noticeable patterns emerged. The researcher used open coding to categorize
the data and find emerging themes. Glaser (1978) descrileedcogding as a way
to "generate an emergent set of categories and their prop€pti&). Strauss
and Corbin (1990¢xtend this definitiondescribingopen coding a%he part of
analysis that pertains specifically to the naming and categorizipigesfomena
through close examination of daf@. 62). Throughout #codingprocessthe
researcher constantly checked for patterns and themes that were present across all
the interviewsseeking tadiscoverthe relationshipamongthe themes while the
interviews werestill fresh inhismind. The researcher identified salient themes
recurring ideas or languagend patterns of belief that linked participants and
setting together.
An initial set of categories were developed based on the pattetnsere

identified and they were used to guide the content analysis. While gdbang
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researcher strived to remain optndevelop an intimate relationship with the
datg to keep the codes straightforwatd recognize the potential bias he
posssesed andto describe major findings based on the interactions with the
individual participants.

4. Coding the data: Throughout each transcriptiba researcher highlighted text
and coded it using the initial set of categories. Text that could not be tude
one of these categories was coded with another level that captured its essence.
After coding the researcher examined the data for each category to determine
whether subcategories were needed for a category. Data that could not be coded
into one ofthe initial categories were reexaminedsé® whether they could be
describd in different dimensions. The ultimate gaxlthis processvas to
determine clear categories of descriptive themes. Relationships between
categories and within categories anelitiproperties were revealed.
5. Offering interpretations through analytic memos: During the process of analyzing

the datathe researcher reflected on his notes by writing out his thqughitghts
and conclusions in ordénat he might develogninterpretation of what he had
learned.
Many researcherlave written about the usefulness of qualitative research and the

uses to which it can be put (Cohen & SaundE996). As with any research propqgsal

the words of Marshall and Rossmé&jT]he researcher should anticipate questions about

the credibility and trustworthiness of the findihgMarshall& Rossman2006 p.63).In

particular Staged-ourandFive of Marshall and Rossmananalytic strateghelp to

ensure trustworthiness. Lincoln and Guba (1985) propose four techthqtribe
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researcher can use to establish trustworthiness: creditibgferability dependability
and conformabilityThe author of this study attended to each of these four techniques as
follows:

1. Credibility: the researcher was able to demonstrate that the results of the inquiry
accurately reflected the thoughts of the participants. The researcher supports the
data thraigh interviews and document collection. Additionathember checks
with participants took placevhich involved referring data and interpretation back
to the source for accurate correctioveyification and challenge.

2. Transferability: the researcmélings can be transferred to other contexts or
settings. Debriefing by nemvolved professional peers occurradich involved
discussion of experiencdmdings and decisions.

3. Dependability: the researcher attempted to accoumdonchanging codition
within the study. As changes occurred in tbgearclsetting the researcher
described how these changes affected the way in which theusttalgled
Conformability: the researcher strived to determimetherthe findings of the
study could be@anformed or corroborated by others (p. 296). The researcher
conducted data audits that exandiriiee data collection and procedures in order to
look for bias and/or distractions. The researcher employed a combination of
techniques when collecting the dataher than using a single technique: he
administered a focus grouacilitated individual interviews with students and
individual program leaderand reviewed archival datdtilizing multiple
techniquesiided the researcher in ensuring that the @atarich and that the

findings were credible. The use of multiple techniques was an effort at what
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Marshall and Rossman (2006) cdliangulation™” that is "the act of bringing
more than one source of data to bear on a single (m8#)" By usng more than
one source of data collecticihe research design was strengthened
. Searching for alternative understandings: The researcher engaged in peer
debriefing. This is a process whbydhe researcher engages in extended
discussions with disinterested peers who pose questions to help the researcher
identify his/her own values and provide direction toward the next step of the study
(Patton 2002). The researcher reached out to threevietloctoral candidate who
are a part of his support grgugne graduate studewho ismajoring in Higher
Education Administratiorandthe Director of University Housings well aone
Housekeeper and a Community Director at the current institutienehe works.
During each meetinghe researcher and his pelersked at the transcripts in
depth. At the beginning of each conversatitie groupnever knew exactly which
direction the discussion would talteem;however by the end of theneeting
heated discussiomdoccurredthatchallenged the researcher to thdikerently
about the topic at hand. Each of tireup memberposed unique questions and
commented owariousaspecs of theresearches drafts. Thepeersalso gave the
researchehnelpful feedbackand suggestions fanalyzing the data. They served
as a sounding board as the data was codesiresearchdyelieves that their
honest perspectives challendeth to broaden the lerthroughwhich he looked
at the data and helpé&dm to avoid overlooking any keglements. Theesearcher
also conducted member checks with each participant of the study to grate

interpreted each of their statements accurately. Patton (2002) contends that
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member checks are the most impat criteron for establishinghe credibility of
the data. The researcher conducted these checks by summarizing the data with the
participants at the time of the intervigafter each interview was transcribead
afterthe codingof each interview.
The researcher also maintained an audit trail to substantiate

trustworthiness. According to Rodgers (200&n audit trail in qualitative
research consists of a thorough collection of documentation regarding all aspects
of the research procésgp.44) The researcharsedan audit traiko keep track of
his progressHe kept a journathatincluded notes abotiis data collection
experiencesdocumentation of critical information regarding alterations with the
overall data collection strategjdss positive and negativexperiences while
conducting the studynd notes from observations the researcher had while in the
field. In particulatr he highlighteda few encounters where he had to recognize
that the work he was doing as a researcher wagaig to be accepted or
appreciated by alKeeping an audit trail helped the researt¢betay organized
and reflective throughout theurney.

5. Writing the report or other format for presenting the study: Yin (2008s that
in any studyevidencé'should be presented with sufficient clatifp. 14).
Failures to explain the research study in a manner in which the audience can
understand the implications of the findings can diminish the \alusdulnessof
the study results.
Throughout this re=arch every effort was made to maintain confidentiality. The

researcher knows the identity of participaarsd the audio/video digital file contains the
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names of the participants. Howeyealt identifiers were redacted during transcriptiand
al participants were deentified by the assignment of a pseudonym. The pseudonyms
were used in the transcripts aatiwrite-ups of the data. A demographic questionnaire
was administerednly to obtain basic demographics. Neither the aggregated
demograjic sheenor transcripts and corresponding recordings will be destroyed. The
individual demographic questionnaires will be destroyed within one year of the
completion of the study.

Interview audio/video files and transcripts were kept under lock anthkey
separate locations. Audio/video files were kepa@assworeprotected laptop and were
saved in gassworeprotected folder. Transcripts were keptaopassworprotected
external hard drive. The principal investigator was the only person wi¢istuicted
access to the data. After the completion of the dissertaieraudio/video files will be
kept for ten years. If anyorfedrequestedollow-up, all correspondence would have
been sent via-eail or by phonghowever no follow-up was needed he researcher did
not code participant identifiersono master listvascreated as a crosswalk between code
and participant identity. All interview participants were provided with a copy of their
interview transcripg for review.

EthicalConsiderations

This study had no foreseeable risk. Howetlggre can be some uncomfortable
feelings on the part of the interviewed participants because some interview questions
mightinspire recollection opreviousnegativeexperiences they have faced as African
American male studen&t BJP. The researchaitemptedo make the questions as open

and tactful as possible. Additionalle researcher providgarticipants witlthe phone
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number to the counseling center in gwentthat anyparticipantneededan opportunity to
debrief his experience.

Benefits to Participants and Program Leaders
The study can assist BJP in better understanding African American males and
can guiddurther research on the role of institutibsapport services for Black males. It
can shed light on the participarggperiences with the program and as stusianBJP.
Both the student and the program leaders can benatit the stories shareany times
aprogramis developed based orsaecific needand quantitative indicators are used to
describe its success failure. The storieandexperiences of the actual participants are
often not explored or factored in to determine the impétteir involvement in the
initiative. The partigpans will benefit from the study by being able to share theiriasor
in an attempt to help student affairs professiohatteraddress the needs of African
American males attending BJP. The program leaders can take away feedback they
receive from the Imgram participants to stayrrent on the climate at BJBy staying
current program leaders can develop more relevemys toshape the future directionof
the program. New ideas and ways of doing things can come, atiouatelyenhancing
theprogram and its participants
Summary
ChapterThree outlined in detail the methodology used to guide this study. This
chapter gave an4idepth overview of the research design. In addjiigorovided a full
description of the site selectigmarticipaits data collectiondata analysis
trustworthinessethical considerationgnd the benefits to participants and program

leaders.



CHAPTER 4: FINDINGS

Introduction
This studyexplored black male studehperception of the rolthatinstitutional
support services play in their retention and matriculatyiiical Race TheoryGRT)
and academic and social integration theories (Solorzano & Y288a; Tintq 1993)
were used as a foundation. Studies examining how African American males perceive
programs intended to retain them until graduaéimscarcethus the results from this
study can enhance the work of practitionpdicy makersand other congtients that
work with such programs in the field. iBlchapter provides a description of the Men
Built with Character progranpparticipantsvignettes and the themes that emerged from
the data. Three research questions framed the development of themestudy
1. How doMen Built with Character participanperceivethe
progran’s impact on their collegiate experience?
2. How does the program facilitate academic and social integration for program
participants?
3. What are the key dimensions of an Institutional Support Service program aimed at

the retention of Black undergraduate males?
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Program Overview

Archival data which included several copies of old flyensdprogramsoral
histoies minutes from previous rap session meetirgendas from pasetreatsand
programmatic guides from current and past yesssvell as interviews with the
participantsprogram founderand directorwere used to develop a rich description of the
Men Built with Character program. From some of the documents listed aibaxaes
revealed that professionals from offices such as the University Center for Academic
Excellencethe Counseling Centgfinancial Aid and Academic Advisingh addition to
the Office of Volunteer and Outreach Services collaborativedyk together talesign
unique experiencdsr the menThe program does not require attendaboe
participants are highly encouraged to attend the rap session each month. There is no
penalty if they do not participate in a certain number of progrtmag will not remove
or be dropped from the program.

The flexibility in the progranallows the"brother$ to engage in the prograim
the degredo which they feel comfortabléThe term’brothet was used often by the
participants within this study to refer to the other Black male students in Men Built with
Character.Mr. DannyMcDonald the Program Coordinatppushes the men to attend at
least three to fouevents pesemester. Mr. McDonald indicated during the interview that
he believes the moeventsthey attendandthe moreactivethey are the more they get
out ofthe programThe nen classified as freshmen are required to come in the fall and
the spring semester for advising. Once they become sophomores andddyisangis
given only asieeded. If additional assistance is needesmbersan make an

appointmentThe program h&one hundred males on rostased on his 2.5 years in the
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position the program coordinator estimatt#satclose to 200 men have come in contact
with the program.

The prograrts leadershippasembedded components in the program that they
believerepresent best practices. These practices were implemented to enhance the
studentsexperience through direct contaath both administrators and faculty/staff.
Best practice included five componerageon-one interactionsvith both administrators
andfaculty, academic advisingn annual retreaain annual oitampus conferencand
regular rap sessiong he oneonone interactionsccurbetweerthe Coordinator and
studens, who come together to talk about life or pressing issues impacting the student.
These conversationypically occur at a location that is convenient for both parties.

Offering academic advising the second best practiaadis critical within the
program. Ior to taking on this jopMr. McDonald worked in academic advising at BJP
sohe had knowledge of how to navigate the academic sy3teerthird best practicies
the facilitation of a retreatvhich occurs yearly at Camp Kanuga nestled in the Blue
Ridge Mountain®f western NortiCarolina. ThereMr. McDonald faculty/staff and
other volunteers engage with the students through workshops on financial Jiteracy
academis, empowermentand personal wellnesghe fourth best practice thke annual
male leadership conference on campus. Scholars from across the country come to this
conference to discusssuegelated to African American males in higher education.
Students from other institutiodso attendand this experience affordd al attendance
opportunitesto connectFinally, thebi-monthlyrap sessions are the fifth best practice.
At thesemeetingsthe men discuss various topiascludingstudy skills testtaking,

financial literacy personal empowermerdareer codung, life skills, network and
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relationship buildingand becoming a better marhe progranaimsto support the men
not only academicall{because the ultimate goal is retention and to graduatg theém
alsopersonallyassising them in becoming better men for their familieemmunites

professios once they leave the University

Programs put on by Men Built with Character

Men Making Men'Rap Sessioris A bi monthly meeting held to address the issues
and concerns of the Men Built with Character
participants are contending with. This meeting
serves as eefuge where participants can come
together and learn from each othent their
frustration and learn how to problem solve
productively efficiently and effectively.

Phat Pockets (Financial Literacy Program) Topics include understanding financiad @nd
making the best decisions when borrowing mon
to finance educatignmaking sense of paychecks
opening bank accountsaving moneyimportance
of understanding the stock market and how it
effects their lives and financial responsibilities.
(*Program adapted from SUNY in New York
States)

Academic Advisement First year students are required to meet with Mr,
McDonald to ensure they are taking classes
pertinent to their degree. Second year students |
the option to meet with Mr. McDonald.

Professional and Personal Etiquette Through a series of workshops participants will
learn the social skills needed to navigate the
social/corporate environmertining etiquetteand
cultural etiquette.

Career Coaching Supportive advice offered to hgbarticipants
figure out their career path along with the
necessary things they will need to do in order to
thrive in that field.

Life-Skills Workshops Intentional support given to help the participants
clarify their life vision.

Networking and Relationgt Building Events Events designed to help participants connect wil
resources that will enhance their collegiate
experience.

FIGURES: Programs put on bgnenbuilt with character



84
In theresearches interview withMr. McDonald the programcoordinator

reported that the successtloé program is measured based on the participaRi&s and
on how well the memperformfrom semester to semester. Howegiven that no
particularrequirements exist for participating in the progrémere is ndaselingor
describingstudent succespresening some unique challenges. For examfibe the
period of meetings in which | had copies of the minutdsscovered that the actual
number on the roster for the program was different from the number of men who actually
attenebd programs regularly. On rostétr. McDonald indicated that he had
approximatelyonehundred students. Howeverf that amountbased on the meeting
minutes not allonehundred participants were activelpd consistentlinvolved. Using
thisexample one can conclude thitr. McDonald would have a challenging tirime
developng comparable data pointsr measuringstudent success from year to yesso,
severaimeeting minutes reviewed highlighted the fact that alternative efforts were being
explored to quantify what success actually meant in the context of impacting the student
experience. With the variety of programs and opportunities offered to the parscipant
notes from the minutes suggested that the students antadalffferent ideas of how
success should be evaluated. Conversatiappenedt various levels with the
underlying goal of determining a realistic approach to mé@agauccess. Howevgin
the meantimeMr. McDonaldmentionedhat success is being unofficially measured by
the number of mewho participate in the various activities put on by the progelirin
all, the program is designed to intentionally shapdsupport the overall Bick male

experience through the various opportunities it affords its menferisapssuccess
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needs tde measured not merely quantitativédyt also qualitatively. Rich data can
emerge to support the future viability of the program.

ParticipantsVignettes

The following section provides a summary of the unique characteristics of each
participant of this study. According to Seidman (20@6nstructing a profile or vignette
of participantsexperiences is an effective way of sharing interview data and opening up
onés interview material to analysis and interpretation (p. 119).
Chuck

Chuck is the oldest of three siblings. He went to a predominantly Black high
school. When he graduated framgh schoalhe decided to enroll in a local community
college initially because his parents told him he could not stay home and do nothing. He
was not sure exactly what he wanted to pursue. While attending the community, college
he realized that he diabt want to stay there longnd he buckled down to obtain the
grades he needed in order to transfer to BJP. Chuoukthethadsome college educatipn
andChuckKs fatherelda high school diplomhbut no college
Jerry

Jerry is the eldest of twlarothers. From a very young adlee importance of
going to college was instilled in hiby his parents and grandparents. He grew up playing
many sports and assumed early on that he would use his athletic ability to get into
college. He did not pay muclitention to his grades and dly enough to be eligible to
stay on the court and/or field. His parehé&imet in collegehowever neither of them
hadfinished due to becoming pregnant with him. Growinghip parents constantly

reminded him that thedid not want him to follow their footsteps and begged him to
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strive to do differently. When the time came for him to walk across the atageceive
his high school diploma shock of reality settled in when he realized that he did not
have a plan tgo to college. His initial plan of playing sports did not pan out. As the
weeks pasedafter graduatiophe reminisced about classeshaglenjoyed throughout his
high school experiencespecially Is graphic design claskle decided that he would go
to college to studgraphic designHe initially enrolled into a small Christian educational
institution located in a smalhistoric town. He viewed going to this school as a
punishment for not taking his academics seriously while in high school. Hetheade
Dearis list both semesters during his first year and then transferred t&Bdéntly his
mother graduated from collegeowever his dad nevelid return.

Joshua

Joshua is one of four siblings. He grew up right outside of New Orleans in a small
town called Jeffersqrwhere most ohis family worked in the rail yardviost of the men
in his family have been in and out of the Louisiana State Penitentiary. Althbagé
men were repeat offenderdoshuarecalled many of them striving teeep him from
Angola Prisonthe place they calletthe Alcatraz of the SouthHis parents wereery
involvedin thar church and that established hisligiousfoundation early on. At the age
of sevenhe remembered his mom teaching him Psalm,23'da though | walk through
the valley of the shadow of deattfear no evi) for You are with me; Your rod and Your
staff, they comfort me. Joshuasharedwith the researchehat he repeated that passage
daily as he headed out to school or anywle¢ésehe went.

With the manypeoplehe had encouraging him not to folldlve example ohis

peers and familynembers Joshuastill played around irhigh school and did not put
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much effort into anything. He possessed a quick temper and hated talking inffront o
anyone. He walked around and tried to blend in for most of his life. He bexsgraeially
shy when he was diagnosed with a speech impedimenhalidong knowrnsomething
was wrongwith his speechbut his parentdiad nevertakenhim to a specialist to e
checked out. This in part was because his parents never had discretionary funds. Both of
his parentshad gotten into legal troublethe summer between his eighth and nine year
because they had tried bring in extra money for the familysing illegal meanswvhich
resulted in both of them being charged and convicted of multiple feldiiesn Joshua
recalled hese experiences his interview he reflected omany memories anidentified
his parentdegal troubles aa pivotal momenin his life, whenhe hit rock bottomAfter
his parentsconviction the court system provided two options for him and thige
siblings eitherthey would be splitip and placeéh the foster systenor they would have
to leavethe state theygalled home to live with their ddsl side of the family in North
Carolina. Of coursdhey left and moved in with his paternal gumhere they lived until
they all graduated from higéchool Initially he struggled tremendouslieeling as if he
was in a foreign country because nothing resembled Jeffdrsaisiana The food was
different his peers talked differelyt the houses looked differernd his teachers in high
school actually acted as if they carabout him and their &jects He gradually
acclimated to his new environment. His teacher worked with his Aunt to get him
connected with a speech pathologistd over timghis speech improved drastically.
Chancellor

My first interaction with Chancellor wasemorableyetawkward. He came off

extremely quietand the first thing he shared with me when | said hellg Was in a bt
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racial relationshipWill that impact my ability to participate in the focus groupfter
collecting my composureé welcomed him to joinn on the conversation and reassured
him that his choice to be in a-facial relationship would not affect his opportunity to
participate. He briefly paused and then he reached out and made the gesture like he
wanted to embrag¢enuch like many black metho when they come in contact. True to
fashion | opened my arms without a hesitation and he gave me a big squeeze and said
thank you.

| later learned that Chancellor grew up asoaly child. His parents were
extremely protective and attempted to guaird from any negative experiences. They
were very particular on the type of schooldttendedfrom elementary school to high
school.His parents had him in predominantly white schobley did not have a strong
relationship with their extended familyge knew that he hatumerouscousins but never
met any of themHis parentSlack of exposure caused them to ra¥encelloiin a very
sheltered environment. From one perspectieeexcelled in schopand hewas offered
many opportunities raying from travelingto obtaining internshipso studying abroad
multiple times while in high school. On the other hamenever interacted with anyone
wholooked like him until he got to college. He never listened to what he considered
"urban’ music because it was not allowed in his patdémsse. It was not until he arrived
onthe BJPcampus that he heard music by persons of color. He recalled going home
during fall break of his first semester in school andragshkis parents why they never
exposed him to multiple genres of music. He mentioned to his parents that more music
existed beyontgangbangingmusic' and asked them had they heard of Miles Ddvat

King Coleg or John Coltrane. Thegppeared to fee¢hreaterd andtheyshutdownthe
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conversationHe went back to school confused but eager to learn. Chancellor
acknowledges joining Men Built with Character because it preddafe environment
in which he carbecome comfortable with himself and his people.

Traven

Traven is theyounge sibling of two. He is extremely close to his older sister and
admires her immensely. Growing,upe two of them became close because of their
uniquepassion foshoe collection. He recalls the both of them saving their money to buy
each other a pair of Jordans the first day they came out. Hoviievatttime favorite
pairsthathe collectedarethe Nike Air Force 180 High Retro [No Pump] tennis shoes and
the Nke Air Griffey Max Il (Grey Pair). He realized early in his childhood that he was
exceptionally smart but saw how his peers were treated when everyone found out they
had donevell on a test. Thereforée intentionally failed so that he could fit in whis
classmates. His thought process was simiple need to have a fresh pair of tennis shoes
on and someoneytyou in the public...it is not worth messing up my shbAs.crazy as
it may soundhe abided by that philosophy throughout his early kfe.always wore the
nice clothes and knew how to switch his language up depending upon whom he was
around. Growing ughe did not recall his teachers placing much emphasis on the idea of
him being a success. Therefonen he got to high schqdilis trgectory toward a
vocation rather than toward collegeas already set.

Travengrew up in a single parent home with his mother. Earhh@nfather was
in and out of his life. Neither one of his parents went to college. Therefoem they
found out that he was on the vocational trabkywere unconcerned heysimply

assumed that he would go to college and do something with his hands. Hdaseer
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on the track he was jthe courses he would take would not prepare hinetango a
solid institution of higher education. Once that was discoyéisgarentsraised hell
at his schoglinsisting that they put him in the college prep track. After numerous battles
with his teacherghe school counselpand the principalTraveris parents were able to
have himconverted to the college prep track. He knew from the struggle his parents went
through to get him on the right trattkathe did not have any room to mess up. At that
point, hebecamecomfortalbe excelling in the classroom. His efforts in high school
prepared him to getdmitted toBJP straight out of high school.

Chris
Chris is the youngeof two. When asked to tell me about himsk# eagerly

shared that he was appreciative to have this opportunity to participate in this study. He
was extremely open and honest about his childhood. He grew up in apangh home
with his mother. His father was occasionally involykid parentsadsimply never
gottenmarried before thejadhad him. Hesaidthat it was important for me to know that
hewasnot subjectto the pressures of growing up without a father figure in the home. His
dad challenged him to be his own person and never mimithidpeers did.

That was extremely helpful for him becapgewing up he lacked confidence.
His sister encouraged him to become confident in himself despite what his peers said or
did to him. Over the course of the summer between his freshmenEinohsore yeain
high schoalhe started growing dreadlocks. He believed that he found strength in his hair
in his interview hereferenced the story of Samson and Delilah (Judges, H3t)d to
him by his sister. She told him that Gleadcreated m in Gods own imageandshe
challengedChristo become comfortable with himselif his interview Chrisnoted that

she told him the story of Samson and Delilah n@nphasizénow Samson was defeated
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butratherto highlight the strength he found s hair. Now four years laterthe same
individualswho usel to pick on him reacdd out to him requesting helpith staring the
process of dreading their haChrisalso highlightedn his interviewthe fact that from
the confidence he has gainée has changed the entire way he thidksssesand acts.
His biggestole model is NBAstar Dwayne Wadeand he strives temulateeverything
Wadedoes. Chris was able to enroll in BJP directly out of high schoolhBS®eem
major culture shock because he is nhodusébeing around so many White peqylat he
is adjusting.

Makinley

Makinley is the youngest of a three siblings. He came to BJP despite being
accepted into Harvar& ale, Princeton Duke Dartmouth the University of North
Carolina at Chapel Hilthe Massachusetts Institute of Technolamyd a few othetop-
tier schools. He grew up in an impoverished area and watched his mother struggle to
make ends meet. His brothers were in and out of prison thootifis entire lifeand his
father wasabsentin Makinleys interview herecalled how excited he got in the morning
to go to school in order to get a hot meal for breakfast and lunch each dewliked
that this excitement was nahormal experience for a little boyiowever his desire to
excel in schoobriginated inthis experience. Receiving a hot meal was theconafort
that he knew would not change as long as he went to school. WhaMakitiey's
situationworse is that as a cHilhe did not talk until the age of six. He was born with
cerebral palsywhich affected his mother tremendously. She worked two to three jobs
regularly to ensure that Makinlepuld get the required treatment from the doctor to

address his health condition. He defied all the odds and did everything he set out to do.
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Makinleys mother was extremely involved in the church and challenged him to
live by Habakkuk 2:2which sinply stated"[W]rite the vision and make it plaih.
Coming to college was not a major adjustment as it relates to his academic endeavors. He
was extremely focused at first but found himsglickly bored in his classes. He picked
up additional majors tetay challenged. When he found that was not workiegyot
involved in campus organizatigrendsince thenhe has not been able to sit down. He is
motivated and energized each day by being extremely involved in every possible thing he
can get his hads on. The intrinsic motivation to succeed instilled in him by his mother
keeps him eager to never quit.
Woody

Woody is from the Caribbean islands. From our initial interactiaisland
personawas striking Surprisingly it felt as if we had known each other all of our lives.
He is an only child and emphatically shared that he got excited when he learned about the
opportunity to participate in the study. From the time he was herknewthatgoing to
college was the dection he wanted to take his life. He saw the results of what hard work
could dq specificallygiving a persotthe flexibility to be in control ohis or her owrlife.
He saw how his parentgere able tdravel a lot andio just aboueverything they waed
to do. He attributed that to the fact that they were college educated. He grew up in an
affluent town that overlooked beacttbat were pristine yeaound andhe enjoyed
playing golf and tennis in hisparetime. As a childwhen his family traved he was
always surprisedy how differently his family was treated than other guéstsome of
the luxurious vacation spots they frequeehit angered him that his family was

consistently treatedith less respect than lighter skinned travelbosyever hemanaged
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his frustration and used it as fuel to push him to excel in the classroom. Throughout
elementary schoand into high schoglWoody was presented with a variety of
opportunities that help shape why he seletigulirsue a degree Bystems Engineering.
He works extremely hard to stay foeddecause he acknowledged that it is a true
privilege that he is able to pursue his education
Harry

First impressions of Harry led me to think he was extremely focused and a no
nonsense type ofgoson. Howevemfter my initial interactionl learned quickly that he
wasdownto-earth and full of energy. Not to suggest that one cannot beladgtstark
differences exist between the initial interaction hisdldemeanoas the conversation
progessed. He simply needed a little time to open up. Slightly under the weather when
we met he noted that he was not willing to miss this opportunity to share his story.
Somewhat caught off guard by his demeahorquired about his desire to be in this
study.

He offered a very wilepth image of where he grew up. He grew up in the ghetto
a place where dreams disappeared as quickly as the snablessipated in the air from
alit joint burning on the groundilapidated buildingsdrugs prostitution crime, police
sirens graffiti, littering, andEBT cards getting declined in the middle of the month were
the trappings of the plade called home. He watched his father beat on his mother many
nights and it became so bad that he and his sister left and went to stay with their
grandmother.

During the summer of hisighthgrade yearHarrys grandmother introduced him

to thelocal high schods head basketball coach one Sunday after church. The two of
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them became inseparable for the next four yearsaléiig though Harry battled with
trust issues. He noted thaven thouglhe never mentioneldis motheyhis coach would
always remind himhat everyone looks life in the face and has to bounce back from the
decisions they make. At the tinteose conversations did not subdue the hurt and pain
however it comfortedenough to helim make it through another day.

Harrys motherwentin and out of his lifeand he recalleteelingangry every
time she came arouradterhe started living with his grandmotherisHather never came
around and to this dayhe does not know where his father isndretherhe is still alive.
In hindsight Harry acknowledged that he believed that his mother did love him.
However she lacked the confidence to stand up for herse# entotional strain took a
toll on Harry and sappelis desire to finish schodilany times he contemplated
dropping out andunning away from his situation. Howeyéis coach and grandmother
continued to encourage him to never give up. After pradtieecoach took him home
many nightgo ensure he was able to get his homework done. That support gave him the
confidence to refocus in his academic endeaword he finished the later part of his high
school journey on a positive track and was able teyjfficientfunding to attend BJP.
Early in his time at BJfhe sawa group oBlack men involved in Men Built with
Character standing in front of the Student Uraodencouraging Black males to be
connected on campus. They toldrrythat if he got involvedhe wouldbe givena
menta to confide inand that simple promise sold him on the deal.
James Frankie

James Frankie was eager to get involved when he went off to college. He

possessed a gregarious persongdityl in the short timthe researchespent with himhe
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opened up and poured out his heart. He acknowledged that he grew up in a supportive
family environment. Both of his parents and his siblings supported each other on
everything. Hehasafraternaltwin and one older sister. He jokingly stated that tinee
of them did everything together growing up. Going off to college was their first time
doing anything on their owWhatwas particularly astonishingas thatoth of the
sisters continued the family tradition by going to the parahts|a materAcadcemics
always came natuiglto thesiblings which allowed them to excel at other things. James
Frankie considered himseati bequiet and reservedut thego-to person amongst his
siblings to convince his parents to allow them to do various thingenjags debating
politics, issues centered on raceading and anyactivity that allows him to be on and in
the water. For furhelikes the outdoors and competitive swimming.

As a competitive swimmehe encountered racism for the first time. At most
meets his familymembers weréhe only Black individuals in attendance. Initialhe
witnessed White families awkwardly staring at him each day as he entered the pool for
practice. Hesaid "If eyescould Kill, I would be dead He recalled random individuals
breaking into his locker whilke wasn practice and damaging his items. Typicalhe
vandalswould cut out his pants pockets and put his clothes neatly back as they found
them. After two weeks of the same experiemeerecalled sticking mouse traps in his
clothes and hiding behind the shower wall to witness the individual breaking into his
locker get his knuckles cracked by the mouse trap. After showing his peers that he was
not going to quit swimminghey slowly warmed up to him. Howevydérwas a slow
process. The moment he walked out of the locker rd@mecalled parents herding the

children out the pool as if they were cattle being summoned to avoid being infected by a
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diseaseHis anger grewbut his parents would not allow him to quit. They pushed him
harder in practice not only to win but alsdearnlife lessonsabout problemshat he
would have to deal with in the future. After his first taste of victengn he caugtd few
individuals breaking into his lockgne felt vindicated. Alin all, those experiences in the
swimming pool did not tarnish his impression of White peddke simply used it as fuel
to motivate himself; wether in the classroom or in the pda felt as if he had to
challenge himself to dbis bestand never slack off. He grew to believe that White people
did not expect much of hinand he was out to pve them wrong.

In high schoaglhe noted that he always felt as if his teachers did not care about his
progressOnce theyealized that he was not struggljnigeydiverted most of their
attention to the undeachieving students. He realiztéfthtif he knew the answehe
would not be called on. Eventually he developed a strong dislike towards school. He
could not grasp why he had to spend so much time there if his teachers never included
him in anything. His parents found ¢anhd they were able to put him in accelerated
classes. After this transitiphe gradually begato like school againOne daya family
friends son told him about a few evetitathe had attended as a member of Men Built
with Characteat BJRP Jamed-rankiewas so intrigued by his friefsbxperience that he
decided to apply only to BJBimply because dhatprogram.

Findings

Theparticipantdatg coupled with the data from the nstudent participants and

the archival dataunderwent a continual process of data analyi$isece themes emerged

from each research question. These themes are illustrated below.
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Perception of Impact Academic & Social Key Dimensions
Integration
Father Figure Awareness Mentorship
Agent forChange Resiliency Inspiration
Sense of Community Growth Academic Enrichment

FIGURE6: Emergingthemes

Perceptions of Impact

The perceptionthat participants itMen Built with Charactehaveof the

programs impacton their collegiate experience boiled down to three essential themes:

father figure agent for changand sense of community. Each theme will be discussed

below.

Father
Figure

FIGURE7: Perception ofmpact

Father Figure

Agent for
Change

Sense of
Community

Perception

of Impact

If words wereanalogous taifferent paint colorsthen"protector” "encouraget

"nurturer” "kind," "patient” "wisdom" "genuing" "influential," and"advicegiver"

would be among the words on the aldipalettehat isused to depict thenageof the

fatherlike figurethat somany young men describ@teetingwithin the programwWhile

all of the participants did not come from a twarent househo]dhe father figuravas
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defined asnore than a mentppeer advisqror parental figureHe wasa trusted older
maletoward whomthe participants could gravitatéhis ideavas extremelynfluential
on participantsoverall perceptiomf the programThe data revealed two constructs

associated with the father figutrenale perspectivéand”guidance and suppdtt.

Guidance and

Male Perspective Support

FIGURES8: Fatherfigure constructs

Male Perspective
Access to a male perspective was central to the perceptions of the young men in
the studyThe researcher observed inaxiety of settings the literal role of a father being
portrayed even when the individyahying the father rolevas not old enough to be the
actual father. Some of tiparticipantseven alluded to the fact that they were dealing
with issues in which thebelieved only a male perspective could offéhempeaceof
mind. During the focus groupChancellor recalled that
Having a male that they can go to and that they can talk to them about issues that
they dort want to talk to a woman abqtitey dort want to talk to their
girlfriends aboutthey want to talk to a man abotd get a mals perspective is
key. A man can sayéSit down young bucké
at this all wrong. {Laugh} You knoywyou looking at this frm a fiveminute
perspective. Let me give you the fiyear perspective.

Although the young mecameinto the program with a variety of experiences

time after timethey jumped all over the opportunity to be supported by Mr. McDonald
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and the other campupartners. Chancellexplained"[M] any of the black males | know
that have come to school did not have a father figure growingrgmy brothers in their
home and they lacked a strong male in their lifielr. McDonald is intentional in his
outreach to thgoung menHe created an environment conducive for the participants to
develop a strong worithicthat would enable them gucceed. During the focus grqup
Traven added that

| know Mr. McDonald and he kind of runs Men Built with Charactso hés

always been like thaé | want to say kind of like a father figure to me.'$teery

serious he let me know about opportunitj@md he always tried to get me

involved. Any time | need to go tashoffice, | can go to his office about anything

any time so | think He just a positive guy | can go to.

Some participants referenced the fact that they had specific reasons for wanting to join
the program (i.e. lack of suppplanelinesswanting to be involved). When times

appeared roughhe participants knew where to run in order to get the necessary recharge
to go back out and face life all over again. From the lens of the partigipants

McDonald along with others acts as a sounding board providing guidance and support.
For examplein the individual interview witltMakinley, he noted that[H] aving other

mentors like Danny McDonald and people like that who are there to catcH'me if

slipping thats really good.

Makinleys perspective is interesting in that it highlights the fact that for him the
program kept him on the right path. It provided the guidance and structure to help him
refocus during those times when he gottdtk. Surprisinglyagainst popular belief
almost all of the males at some point in the discussion referenced the fact that they valued

the accountability that came with working with Mr. McDonald and the other men within

the program. They knethatthe tough loveMr. McDonald displayedike that received
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from a fathercame from a place of care. While skeptical at,fttetyeventuallybought
into what Mr. McDonald offered within the program and allowexk#dpersonal
interactions to shape their overall experience at BJP.

On the other handChuck offereda slightly differentperspectiveon Mr.
McDonalds father figure roleHe mentioned that

Mr. McDonald always pushes us to think about the world in wiwehive in. Its
becoming more globaare we prepared? | havemteracted with many white

people before coming to BJP. They slightly intimidated me. It dmow why, but

they did. Maybe | thought they were smarter than me or could do the work
quicker when | was a child. Mrs. Breedgny sixth grade Language Arts teacher
alwayspicked the white kids to do everything before she picked the black kids.
I'm not tying to play the race cartiut Mrs. Breeden must have been
uncomfortable with the black kids because she never showed us the same love
everyone else got. When birthdays came for the little white girl in the tlass
remember vividly watching her operetbirthday card she got from Mrs.

Breeden. When my birthday canyeu think | got a card. Fuck no! That bitch

gave me my fucking test back with a red upside down face with a message to do
better next time. | sat there angry as hell and wondered what it mattered to her if |
did better the next time? | knew she didiare. Now that'm here and see even
more white peopld've had to have many conversations with Mr. McDonald and
other brothers in the program. | know | need to be culturally sensitive and aware;
however are they being challenged the same way. Do Wyder at times when
they go out to the real world if they will be judged based on the color of their
skin? | feel like a got a double negative written across my forehead. Hey world
I'm black and a male. Please do not expect much of me. Mrkiiw thats

tough but them white folks ddrhave to think about what they say or do in the
grand scheme of things.

Ironically thoughthe role of a father figure still came forth in shaping his
experience. While supporting the studettie program seeks to challenge their way of
thinking.

The participants agreed that Men Built with Character helpedHigk to
resources and created opportunities for each of them. The program set out to provide an
avenue for Black males to feel conteztand supported at the institution. The program

serves as that bridge for participants to become exposed to other resources and
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experiences. Through the various activities and events obs#&tvedcDonald
intentionally pushed the guys outside their éarnzones to connect with other campus
partners to get a variety of perspectives on everything ranging from future school
decisionsto jobs to figuring out a financial plan for their future. As a father figure to
many of the young men within the pragn the amount of support provided by the
leadership made a dramatic difference in their liresis individual interviewJames
Frankie asserted thafl] t doesrt even matter if the male is blaakhite, green or pink.

As long as he shows that he cathat is all that matters for most maleslen from
multiple offices across campus volunteered their time to help out when needed. The
images displayed on marketing matesahd on a variety of documents reved
revealed that all of the volunteers did not look the same. While the vast majerniy
African American many were not. This sheer fact dispelled the notion that only people
wholooked like the guys in the program could provide the necessary sapplort
assistance. The father figures from a variety of races and ethnicities bolstered the self
confidence of the participants within the program.
Agent for Change

Various experiences within the program empowelptméicipantdo want to
impact otherschange themselveandenhance therogram Within this themethree

subthemes came forttpay it forward" "confidence/standard efkcellencé' and

"program empowermelfit.
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Confidence/
Standard of
excellence

Program
Empowerment

Pay it forward

FIGURE9: Agent forchange

As is evident fromthe mission statemerthe goal of the program is to help black
males successfully matriculate through their collegiate caat&JP The researcher
noticed that an indirect outcome of the program is thagdhheg men developed a sense
of wanting to shape their experience in a way that set the stage for the next black male
whoenrolled in BJP. If that meant excelling in the classrombe modeling positive
behaviorsor challenging théraditional way of completing processthe men within this
studyexpressed a feeling of beiobligated to do so. The program plants a seed and
establishes a foundation for the students naturally to want to give back. Through hard
work and determinatig they prided themselves in being living examples for the next
class to follow after.

James Frankiquoted the old ling'To whom much is givemmuch is expected.

That statement resonated with the researcher and many of the participants. Ndany of t
acknowledged that a number of their peers back home did not go to college. The fact that
these young mewere enrolled in BJP sparkedlasire@ motivation to succeed. Although

many of them expressed struggling in some winee was an overwhelmirsgnse that
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theyhadimposed upon themselves a responsibility to do their best and ultimately
graduate. Some of them felt as if the pressure from back home to succdeatvgaod
and bad. On onleand the pressurpushed them to do their best. On thesottand the
pressuranotto fail because they would let so many people back home d@sra
burden It appeared to be a douldegeal sword. Howeverthe added pressure was just
enough to push the participants in the right directiofife, one tendso recall those
special individualsvho spokénto oneés life and inspiredneto go forth and prosper. On
a number of occasionsany of the participants referenced this obligated feeling of
wanting to pay it forward simply because so many people contributed to their lives.
Going to college was not a taken for granted reality for all of the participaitts &y
most people frona certain strata of sociefiye., white, middle to upper clasgducated
families). Due to certain circumstangése hopeof going to college was bleak to some
of the participantsThereforetaking part in the program offered a different imagba#
life could unfold. It provided exposure to new experiences and opportunities. Joshua
asserted'l feel obligated to give back because someone gave back to me. | felt like the
way they helped mdike | didn't know that college was really for nmatially." This
thought along with many otherserve as an example of how t@ing merresponded
to being a part of the program.

The participantsexperiences within the program motivated them in a variety of
ways. For exampleluring the focugroup Jerry was adamant that the program enticed
him to want to bring other brothers into the fold and help them in the same way that the
programhadhelped himHe went on to shaye

Moving on to sophomore yedreshmaré | mean sophomore year/junigear, it
made me want to recryit made me want to go out and help other brothers as
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well. I remember in November of last yekast fall, Danny sent out the email
"We're going to be in front of the Union. Can you help us recruigitdn't even
have to think about it. | subconsciously just said yes becausehbat | was
recruited. It was right in front of the Union. And so | think it was like 30 degrees
at the end of November and | was still out there giving out fliers trying to hunt
down people just to be & | see how important it is now and see how important
it plays in African Americarisnens college experience.

Throughout the focus groumany of he participantsemarked thathrough their
involvement in the programheydevebped a willingness to do more than what was
requiredof them The sheer support offered to all of §reeing merempowered them to
take ownership of their experiersct BJP and push others to get connected and
involved. Traven is a perfect exampiethis. He has a huge heart and strives to pull other
brothers up with him. He mentioned that

I'm a big believer in helping other brothers out Sonbthing for me to go up to

them and be likg'Yo, are you involved with anything? You should get involved

with Men Built with Character. Do you care about being around other likeminded
guys? Come get involved in"itLike I'm gonna have two brothers on Monday
come in and'in gonna call them and thiegy going to meet Mr. McDonaldm

going to try to get them involved with Men Built with Character becausé¢hey

not really involved in anything and | thinksitvery important for them to get

involved. | meantheyre young black men and theytrying to be successfuas |

am. | see it so | also want to help them. If ‘yeserious!'ll take you serious. But

if you're not | don't want to waste my time.

From the focus grouyjit became extremely evident titae program empowers
themenby boosting their confidence level and creating a more positivesetfept.
Recognizing the importance of a positive salficeptthe males are able to accept the
various challenges imposed on them and are more willing to try new things. Whether
theyfail or succeedthe men believe in themselvasdbelievethatanything is possible.
This, in turn, facilitates the men having a lot of pride in the program. Through intentional

interactions with each othgrarticipants noted that a strong sense of pride developed

amongst each of them. James Fraslkegperiences have been limited due to the length of



105
time that he has been in the program and a student ah®dBver he shared thatl can
tell I've been affected a little bit.h walking a little more confident and | push myself.

In addition the participants are encouraged to do their best. They are becoming
moreinvested in their futuiand striving to make better grades as a result of taking part
in this program. They are so empowered and encouraged to be excellent that they create
friendly competition on who can do the best because they realize that they are a positive
representationfahe program. Jerrgontends that:

Men Built with Character has been beneficial for me simply becdaserigason

to try to do good. 1§ just the simple fact you want to do gpgdu want to make a

mar k. You \Vsanoompetition imaevayi Liike we were talking about in

the meeting yesterday and they hit it right on the head when you asked that
guestioncause it like a competition. You have somebody just who tries to

compete agai nst én-oompee bukjesttgyeukhoWw justto o mp et e

try to maintain a good standard. You have a standard to uphold.

Through my interactions with the participartguickly learned that an unwritten rule of
excellence existed among the guys. The older guys in the program have established a
standard of excellence to which they hold the younger guys. Through this standard of
excellence imposed by the gutisere isencouragement to do well. Chuck ngted

| feel like |1 am representing somethirgy [1]f | fail, | am letting my brothers in

Men Built with Character down. So for me it was kind of just like not letting them

down, making the program look good is whatiige to do.
Joshualso offered that

The program itself challenged me with the individuals in Men Built with

Character because with the brothers here a lot of them are striving to succeed in

the classroom; | rather challenge myself academically thradwat | see within

them so | can be an example for others.

Jerry agreed:
Exactly like he said. | feel the exact same way. It makes you work for something.

If you have something behind you that you have to really prove to other people
that this works ad that Im here representing Men Built with Charactest just
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myself not my parentsbut I'm representing and organization on campus. And in
order to show that'd a success and to get other people inoit really have to
be that stepping stone and be that shining light for other people.

Through some of the archival mateyiawas easy to see thduet program
empowered the participants to do well and provided a platform for compehitemting
minutes revealed thahé participantexpresse@ need to uphold a standard and wanting
to live up to otherexpectations drove them to do their best. They believed that they
could influence change patrticularly as it relates to changing the structure aohesitof
the program. Jerry was adamant about the standard that the program provides and
explainedhow he has been empowered and invigorated to make Mr. McDonald proud of
him by doing his best and finding ways to be even better. Jerry,noted

Every dayjusté | always walk around camppisgo into my classroomsnd its

just the challenge of being maybe two blacks in a class of 100 peopls. jikba
challenge in itself becausésitike how many minorities are there in the world and
I'm in this classroom. And then you think about all the people that you have back
home and your family who aréimn schoo) who arert doing that and you think
about that. Like | have to do good. | have to make this work. Ses tkatly my
challengé just trying to do well. Just the pressure of just knowing | have to do
well. It's not trying; its | have to; | will do well;'m going to do well... | have

that standard. | have that standand trying to live up to. | want to make Mr.
McDonald proud. Horit want to be in his office every day talking to him and
bringing him crappy grades. Or with my brother right here argldweng better

than mecause 'm really competitive. Really competitive. And | dolike

anybody to do better than me. Sathreally what it isbecause like | sajd'm

not really that outgoing so | never talked to anyone except select few. So now that
| have more people to really know how | have to compete agthasimeans |

have to come a whole lot harder.

In a nore direct waythe program has served as an improvement tool by helping
the participants to recognize that the program can be so much more than what it currently
is. The participants in turn facilitate those difficult conversations about what needs to be
done to improve the prografitom the individual interviewsach of theseven

participants voiceevaning to do more. The influence of the program has made them so
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driven and enthusiastic to identify pitfalls of the programs and figure out ways to
overcome themit is almost revolutionary. A perfect example of how this plays out can
be seen belown the indvidual interview withHarry, hebegan to think critically about
how the program can succeed and achieve more.

| mean yea we have the rap sessions montihlg retregtand the various
programs here and thefaut | think the program could be doing more. | got a
home boy that goes to North Carolina Central Universitys Hgart of this
program called Centennial Scholars. Broth#rsy got swag out this building.
They constantly are doing something and fnehat he tells megeven their Vice
Chancellor is at all their events. It seems as if the things the Centennial Scholars
do are more structured. Like you know every moaéhntain things take place. |
even saw it with my own two eyeS | went there on &/ednesday and they had
this thing call Chicken Wednesday. It was so funny; everyone in the world was at
the dining hall. All the Centennial Scholars came in looking sharp in their ties
dress shirts and slacks. They sat together and talked about soraesityiv
sponsored trip they took to Miami the previous summer to explore Cuban
American culture. | was in shock to see them engaged in this type of dialogue.
Mr. C., we have the ability to allow our voice to serve as a platform to get extra
help for futureBlack males coming to BJP. | think there have been a number of
discussions about converting Men Built with Character into a student
organization. Something like that? Yeab we can get outeach more black
males and get more assistance from thevansity.'Cause yesve have a pretty
cool group right here but imagine hpoyou know how much more of an impact
we could have if we had a wider baadroader base. Not to say we need to
imitate the Centennial Scholars program but | think we cae hanore dramatic
impact at BJP.

Throughout the focus group and individual intervigpasticipants introduced the
idea that in order for the program to do better and reach yoareg menthe initiative
has to be taken by the brothers. They musghbtforce for changévioreover when
most of the participants started to talk about academic perforpreeease of frustration
came over all of them. Ironicallyhe participants fully urefstood the importance of
doing well in the classroom. Howeyeeveral of the participants highlighted the fact that
they believed that funding for the program was possibly tied todhattemic

performance. Thereforéhe onus was on them to keep gnegram in place for future
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brothers to experience. That statediile listening to each of them express themseives
was apparent that they were concerned about the overall institutional backing of the
program. In their eyeslue to lack of adequatanding and resourcebir. McDonald is
put in a position where he is doing all of the work by himself. In his individual interview
Joshua asked a poignant questldhthe goal of the program is to figure out how to
retain Black males at BJRow can one person be tasked with this responsibilitg?
went on to note that in one of his classke professor challenged the claséviork
smart not hard: He then made a rhetorical stateméBtoes the university expect one
person to reachll of us? Chrismade the following comments abdww he attempted
to address the issue in one of his classes

| should have brought this up during the focus group but it slipped my mind with
all of the other conversations going on. At any,rei®ne of my business classes

the professor challenged each group in the class to address a real world issue for
their final project. He encouraged us to step outside the box and tackle issues that
were relevant to us. | had just come from a Men Buiith Wharacter rap session

and we talked at great length about the low numbers of African American males
attending BJP as opposed to white males. | took that converggitany group
members on boaydnd developed it into our class project. Using tteegrbial
phrase"lt takes a village to raise a childve suggested|t takes an entire

university to make a difference in the life of one Black niaDar premise was

simple if we combine efforts and work together versus working in silos; it could
be possible that our efforts could have a greater impact on addressing the low
retention rates of Black males. We argued that no longer can multiple departments
work on this issuendependently of each other. We considered the fact that
resources are limited based on the current state of the economy and as a
University; we wanted to be good stewards of our finances. That,statgalan
combined forces and coupled logical departthéogether to work on this issue.

We paired the Director of Admissions with Mr. McDonald to jump on this issue
immediately. The Director updated Mr. McDonald with the names of incoming
Black males admitted into the institution each semester. Intentiotrebeh went

to these students. We connected with the Orientation Office and developed an
intentional message to be displayed during every Student Orientation over the
summer and the few that occurred throughout the year. We sent marketing
material to progective students and parents. We visited the surrounding high
schools in our aredecause we knew we could catch a high percentage of Black
males there and plant a seed. All of this was in part an institutional shift in focus.
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Taking what the professaaught throughout that particular clage wanted

everyone to see that as an institute were putting funding where our priorities

were in order to combat the low rates of enrollment and once they got here

putting strategies together to ensurenggs.

Chris commentsighlight the fact that the participants are hopeful. They believe
they can be thagents othange to address some of the issues impacting the program and
Black males at the institution. They are becoming more empowered tioeirseoices to
advocate for change. In additidghe males have become empowered to explore a variety
of ways to seek funding to support the work of the program. Aware of the financial status
of the programthe students are beginning to identify waysvhich the university
allocates funding. As a resuthe findings from their exploration have led them to
assume that the program is not being looked at for what it does. Through the participants
lens the program helps them matriculate through tbellege experience. They want
more out of the experience and recognize the struggles of the program. They are asking
very poighant questionsuch asWhatis going on politically at the institution which
limits the resources available for the program? Where is the help for the director? Why
are there so few staff for the program? Where is the funding for the program?

Taking matters ito their own handsas they have been told repeatedly totbe
participants recognized that they could solicit additional funding if they became a student
organizationDuring the individual interviesMakinley promotedthe idea of Men Built
with Character becoming a sttt organizationhowever he understands the challenges
that presents

We're definitely trying to get out and let people know so we can expand and reach

a lot more people and touch a lot more pespiees... Well, | would say both

funding is definitely a big challenge because Mr. McDonald has such a limited

budget right now with Men Built with Character. We might be able to put on
events but we cardo like what some of the other organizations are doing like
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throwing these parteeand stuff like that but yeah and we also want to inform
more folks about us so definitely being a student org being recognized by BJP
would definitely help us reach more people. We probably should consider
researching schools that have programs like twusge what they are doing and
see if any of it could fit here. Moreovehis could be huge for the ladies. A few
of the shorties | know always harping about tteeseich a limited number of

Black males being about the business. We could set the icaight and be

there for the sisters so they ddmave to venture off outside their race. Not to say
love they cah be loved by someone outside their rdgest think it is possible
they came off to school without a father figure in their lived ae could be that
first example. Ya feel me?

Recognizing the importance of finding new ways to get funding for the program
has become a puzzle for everyone. The men have taken ownership of their experience
and believe that the responsibility does radély fall on the program leadership to shape
their experience It is evident that thgoung merare hungry for change. A number of
them have taken on the personal challesfgending other programs across the country
in which they could model this pragnand thus expand the grdsipnission to a larger
scale Chancellor agrees that establishing it as a student organization would help Men
Built with Character elevate itself to the next level

That right there would put it on a whole other level. It wanltdease the funding

we could havgit would increasgl thought it would increase awarengissvould

do a few to make the program that much better if we established you know a
board a typical boardany organizationa federal dress code for the meetings
things like that to you know make it seem legit and you know put some pride into
it. So establishing it as a student board could change everything.

During the focus groupChrisadded

[I] would recommend it asreactual organization cause | know right now it

through the office and they only have state funds so they only can do but so much
but I really would want to push it to become an organization and create a standard
because it would be good to get a lot of the upcoming minority males because we
already fave a statistic on our heads saying that only a certain amount of us are
going to make jta certain amount of us will drop out and a certain amount of us
are just going to quit. so actually becoming an organization and pushing the

name and the branataially weighing it on us would be a great thing for the
organization. We should also reconsider our priorities. What is our purpose and
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how does the mission of the program align with the reality of what is being done?

| know this is some tough love for M¥icDonald but I'm excited to see that | am

using what he taught me to critically analyze the program. Maybe everything Mr.

McDonald reports us to have done we are daingjust do not know.'n not

sure how clear it is. | would say Men BuiltthviCharacter is more of support

group versus anything else.

Traven Harry, Woody, and Jerry all agreed with Chegsoncluding statement
Men Built with Character has been a rewarding experience for many of the participants.
Ironically enoughalthough the program has empowered the participants to challenge and
support each othgit has also created an environment where the participants are
constantly examining the program to ensure it is doing what it was intended to do. While
the program againly has great potentighere is more to be desired in order to create a
broader impact on African American males. For instatih@e is a need to revamp the
program in order to stay current witkrtaintrends facing young Black males today.
Traven concluded

| dont know if I'm the only ongbut | see a lot of potential in Men Built with

Character. Becausesita lot of great informatiqn think a lot of people are

missing out. | keep saying this but | really believe that Men Built withar&dtter

is really bigger than what people may think. Likeét youre developing you

look at those words youre developing men built with character. Yreuhelping

brothers graduate by increasing the retention rate.
He looked over and asked ifvas okay. Based on the look on my faue could tell that |
was in total shock. Chris followed up sayjng

Just because we ategetting a Ph.D. like yquloesrt mean we cdhtackle real

world issues.'In not going to say that everyone hasatigint motives behind the

work that they dphowever I'm just sayingg can Mr. McDonald get a little help

around here.

The fact that the participants recognizee tieeds of the program and were
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strategicallytrying to address the issues wamarkable. It was obvious that the program
instilled a certain confidence in the mand they inevitably used what they were taught
to raiseawarenessf their situation. Woodgommented

You know in the fallfootball season will start. Out of curibs do you think the
institution is placing as much money and resources into the players as they are the
facilities. | mean they might add a couple of tutors and or compliance officers to
ensure players are doing what they are supposed to be dotfgst think if Mr.
McDonald had some of that money. He has mastered the trick of doing a lot with
a little. | could only imagine what he could do if resources weaartight. |

mean I'm not hating on the administratidjust want them to be aware of the

real worldé there is a slight chance none of them may go Pro. Howi¢ea

strong possibility several of us within this program will top the records in our
respective fieldd .you probably tired of hearing us oaresoap boxé I'm

sorry. Lets continue.

During Joshua and Woodyindividual interviewsthey bothexpressed feeling
extremely empowered as a result of being a part of the program and had a unique
appreciation for what the program has done for thvainch in turn makes them want to
do more for it. They want to find ways to not only correct issuealbattothink abou
improvements in terms of what they can do to bring more black males on board in order
for the program t@xtend itseach. They used this platform as an opportunity to express
themselves. As it was obviotlsatthey felt comfortable enough with the resdeer to
share their thoughts without any hesitation. It was amazing to see them critically dissect
the current state of the program in order to brainstorm ways to improve it. Joshua added

In order to improve our image on campmgreasing our marketinefforts are

important. Publicizing who we are and what we do is key. We have to get the

name out there because thereéare A n dwe seally need to get it out there
because | think if a lot more Black males knew the benefits of it and knew what it
wasabout theyd be inclined to comespecially our Black male athletes.

Thereforethats reallyé it's justé publicizing really | think is what we need to

do. Theré not manyé sure they send out emails to me and you and people that

are a parof it but really just need to get it out to everyone else ant trestlly
the biggest thing | have to say that we really need to do.
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During each of the individual interviewthose intervieweagreed that getting
more publicity and establishing a marketing plan would allow the program to reach more
Black males that need it most. Chancellor commented that

We can reach them let's go thas all it takesit takes that one groyghat one
person thas very fortunatetherés always that one person. If you get that one
person who has solid gradgseat personalityand killer swag then everybody
is going to follow theyre going to follow you know've seen itl've watchedt
happen. Th& all it takes so.

Strategically thinkingduring the focus groypnany of the participants referenced
the need to explore different avenues to get the word out to entice additional black males
to get involved. Realizing the need towveaway from a cookie cutter approattie
marketing plans had to be robust in order to have the desired impact they wanted. That
statedusing their voicethey felt confident to take their message into the community to
solicit funds and new experienc€huck suggested that in regards to the marketing plan

Instead of additional electronic pulihink we need like an actual plan. | would

be more than wiihg to help Mr. McDonald get the word out. But we gotta get a

plan of action in order to maximize our efforts moving forward. Thus ensuring

that upper administration and my peers will take us serious. Maybe will can
consider posting posters in the unidkeleveryone else does around the rotunda
because people get hundreds of emails a day. Honledtigit check all my

emails because | get so many. 8 itot for a clasd just skip over it. But when it

is advertised rightpeople will come oytpeople will be interested.'$tjust more

Il i ke an invitation Isagreahpoogrant. Wajlsingedan 1 n
to market what we do better. Maybe Mr. McDonald can assess the members of the
program after each year. It probably is very easyotapile the GPAs of the
participants and then compare that to-panticipants. Laglhopefully our GPAs

are higher than those that atexpart of the program. If that is the caB&AM,

milk it until that well runs dry. Maybe we can connect with local community

leaders and kill two birds with one stone. Use our network to connect with

popular people around town that would inspire Black males to come out. Think
about it we have two prassional sports teams here in town along with regional
teams in the sports of basebaticcerand hockey. Those organizations give tons

to the United Way. | knoybecause as a chjldwent to many summer camps

offered by many of the big time playars those teams.
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Chrisreiterated that

We know that it works. | caintell you how each perstangrades are within the
program however | can at least tell you with a great sense of certainty that we all
push each other and challenge each othdo tioetter. Thad pretty sick. Can you
believe thisif we do what we have to do in the classrotime ball is in our court

to make decisions. We give Mr. McDonald additional power to advocate on our
behalf.

All of the participants collectively agree that they coefitctchangeAs
Makinley put it "They can improve their ability to brand themselves as the program on
campus that everyone wants to be a pattldie males overwhelmitygfelt empowered
to get the word out. They recognikzthe impacthatthe progranhadhad on them and
believed that it could do the same for others. Howekiey also acknowledged the fact
that a lot of work needed to be done to enhance the marketing efforts to entice new
paticipants. Traverontends that

Marketing is a very big thingause this is a huge campus. Like everyblodgt

going to know about everything unless you really go out there and tell them
"What better story to sharhan a story about Black men succeeding in every
aspect of the campus environmémlinough stuff out their blaring across
mainstream media paints a negative image of Black males. | mean just last night
caught a glimpse of the sixctock news and saat least seven different news
stories pertaining to a poor decision another Black male has made. At least with
what this program is abguve can go against the grain.

From a review of previous meeting minytess evident thearticipantsvant to
see the program become so much larger than what it currently is. Traven added that

| want to say | would like just to see it be a bigger thing. You know Wimat |
saying. I thinkis r el ati vely small and | justeéefor
beneficial to otherd want it to be bigger want it to actually be a student

organization where people are actually tweeting or'teédnaving prizes where

people just come. | just want it to be more accepted by the university

administration.'m na saying its not accepted; butstnot as big as Collegiate

100 UBP and I think thas something wee going to try to work on and maybe
eventually having somethingémaybe it mi
campus in a long time. Our efforts metclassroom could enhance the overall

image of Black students at BJP.
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Time after timemany of the guys internally reflected on their experiences with
the program and got excited at the possible impact the program could have on other
males. On a numberf occasionsthe phrasél really want it to have a broader impact on
black male$was heard. Traveremarked

Right now wée trying to get it theré however | wonder how much of the
success of the program can be attributed to the actual activities put on by the
program versus the relationships formed by the members within the program.

In the individual interview wittHarry, henoted

Mr. C., let's takeyou for granted. The simple fact that you are young and getting
your doctorate is enough motivation to inspire even the knuckle head that doesn
want to listen. You able to wear multiple hats and speak different languages. |
mean you can be in a meetjrwith the chancellor and then turn around and go
shoot hoops with the fellas. You can set out a hop with your fraternity and then go
do a parers orientation for incoming freshmen living in the residence halls. Your
life is a testimony in and of itself.ou probably recognize this but if you dbn.

so many of us look up to you. From a cultural perspedtiranembeiGrandma

telling me and my friends that we could do anything we put our minds to. She
empowered us to go against the grain in Wf#hen President Obama got into

office, my grandma and her friends were so happy. They all said they never
thought they would see the day this came tdbéerelished in the moment and
reminded us that it could be don'en sure President Obama recogsiieat so

many young Black boys are looking up to him and he got a bad ass wife. Excuse
my language. Butr just saying. He got a strong woman on his side working
together to run this country. Ya s@eople like jall give me hope.

These men were erapered through their experiences within the program to go out and
make a difference in the lives of others. Ovethak participants highlighted the fact that
they developed a desire to pay it forward to set the stage up for the next Blackhmale
camethrough BJP. Regardless of the size of impact theythag knew for sure that

their voices could be used in a way that advocated fordbeimunitiesneeds.
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Sense of Community
Going off to college is an exciting time for most. It is a time when new

experiences are attemptedime when one challenges certain truths previously thought
to be the normatime when one seeks out to uncover the endless possibilities bestowed
uponone Studies showvthat Black males attendimgedominantlywhite instituionswill
undoubtedly report an elevated sense of isolasieparationand unwelcoming
atmosphere (Love&003; Allen 1992). To no surpriséhe participants within this study
describedsome instanceshenthey have experienced feelingslofielinessisolation
homesicknessaindbeing overwhelmed and/or out of place. Most of the participants
perceived the program to be a community within a commumoiitgthat prides itself on
having established intentional social connections for the peatticipants to engage. Men
Built with Character helps to establish a sense of brotherhood while providing
encouragement and decreasing lonelingbgch arethreeof thesubthemes that evolved

out of the overallthemeof community

Providing
Encouragement

Decreases
Loneliness

Brotherhood

FIGURE 10: Sensef community
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During the focus groupthe majority of the participantmentionedhe fact that
involvement within the program helped them establish connections with other Black men.
It provided a sense of unity for the participaté.of them noted with a high level of
certainty that they believed each of the brothers within thergnmogvould look out for
each other. Everyone appeared eager to see the next man succeed. Traven shared a
glimpse at how his social experience at BJP has been shaped by the program. First
program like this is so importabecausélt provides an outlefor you to cut loose with
folks that are possibly experiencing similar feelings as you. No one sitting around feeling
sorry for you... everyone simply uplifts yoliHe went on to sgy
The program gives participants the chance to get to know eacHrotimeat
different vantage point and move beyond surface relationsthipay my social
life is pretty cool. You know whatrh saying? But | know a lot of people don
really know meé know meknow me. They know of mé&Okay, this is the guy
that he vorks hardhes real knowledgeable about certain programs that are going
on around campusThings like that. But | would like for people to gettherés
certain people that really know me for who | am and there are certain people they
just kind of seé theyre on the outside looking in. | dbmvant everybody in my
business but | would also like some people to be inside and know who | am and
get to really know me instead of just the outside appearance that they may see
from time to time in class.d@l really want people to get to know me as far as
that. Its not really like | think thelf view me different or anything like that. It is
what it is. For mel'm being myself 24/7 trying to keep it 100. The program gives
me that outlet to let mguard down. | feel as if we are all in it for the right reason.
It gives me the confidence to get socially charged before entering the real world.
With the participants in this studhailing from a variety of places around the
world, the program appeatdo act as a refuge for sonpeoviding the comforthey
needed in order to navigate through their collegiate experience. As with arkright
community the members hacbmeto recognize that a solid support systexsted

They can drop in at anyntie to see Mr. McDonald. If he is not availglileey typically

work together outside the program to resolve whatever issue they are facing. From the
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researcheés observationsthe brotherhood thdtasformed within the prograrappears to
beintentionally designed to serve the extremely outgoing individual as well as the
introvertwho needs a little prying to get out and expldreChancellots individual
interview, hedescribes perfect example of how the brotherhood supports numerous

types of students.

I'm slowly branching out a little bit and the program gives me the space to venture
out without feeling too overwhelmedml a very private person at times; kind of

you know | like to stay in my own little area. | kind of like to be careful when |

step up. One thing with me | domwant to follow... | dont have that follower
mentality. You know what'h saying... you have a group of guyksdont know if
you've noticetherés a leader and hleusually like the ones the guys ddarget

hes the best dressgall the girls love him you know feearticulateperfect. Then

you have the flunky ones is what | call th&xause he has an advantage dliem

in some kind of way. Maybe théseone guyhés really cool his got a great
personality but he doe'sinave what girls are looking for. Thé&s¢he guy that can
dress but you know it could be maybe his personality is not right. Just | mean |
dont haveé I'm not | dort feel like | would fit into the group entirelgause they

all kind of look to that one guy. What are we doing tonight? You know look man
what are we doing tonight? You know what are we doing tomorudwat do you

want to do hes the one calling all the shots. What he says goes and they all kind
of you know stroke his ego and things like that amdjlist nof thats not me'm

not going to do that. And so | doreally like to hang around those types of

people However the program gave me the opportunity to meet a few guys that |
feel comfortable around. Actuallwe feel pretty comfortable with each other. |
would describe all of us as extreme introverts but when we get around each other
... you probably coulnt tell. My boys help me recharge and regroup before going
back and dealing with the foolishness. We check each other and push each other
to be better. We also hold each other accountable. | guessild be pretty
challenging for me to figure thisubon my own if this program did not exist. |

guess | could find a group that | would want to hang arpouidthe program

already created the foundation for us to come together.

Surprisingly the closeknit brotherhood also helped individuaitio were shy
blossom out of their comfortone as seen in Chancellors response above. Time after
time, the program provided an environment where the participants could ease into

experiences without feeling as if they were forteetake part. According to Joshua
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It justé it really provides that sense of brotherhood because now | want to

succeed but at the same time | want to see you succeed so whatever | do and

whatever & whatever morals and values | have that are goimghome get to

the point where'in going to getl'm going to share it with him and vice versa. It

justé itreallyé Like I said it just provides a sense of brotherhood and how you

not only want to see yourself succeed but you want to bring everyone else with
you.

The experiences of black males on the campus range in a variety of ways.
However the constant within this program centers on this idea of creating a sense of
community. As in a real world settingne typically feels comfortable to engage with
their neighbors within their respective community to address problems that may arise.
Whenopportunities present themselves to celebrate new experiences and/or be a support
system in the time of negtthe community typically rallies together and fills in the gap.

In asimilarway, said Joshud[T] his program reinforces the notion that swxtiag is
something | can db This was a powerful feelingver time this tightknit community

has growrsuchthat everymemberrecognizes the need to encour#igeotheis to persist

to their respective degredn addition a few of the participants referenced how the
actions of the groygheir communitydirectly impacted how their peers perceived them.

Notes takemluring the retreaat Camp Kungua helped the researd¢heecognize
the fact that theiyoung mets effortswill impact the memvho will join the programn
the futureat the institution. From a racial perspectithee men felt as if they had to work
twice as hard tanprove perceptions of Black male students on behalf of the students
who would come aftethem.Particularly in the classrogra number of participants
shared some of the challenges they have faced and how they have used this community to

assist them in dealing with their issulshis individual interviewWoody referenced a

particular experience thdemonstratethis perspective.



120

As a Systems Engineering majorost days | go to class and intentionally sit in
the front of the class to ensure | am able to connect with the proéessarvoid

any distradbns | recall when | was a freshmabreing Black and a male was such
anegative experience for mediass. No one (peers and some professors) ever
took me serioudMany of my classmates referenkthe fact that the initial

courses were designed to beedeut classes amdost minority studentshange
majors becausthe classes were pretty challengifglks in the back of the class
would constantly make jokes about how few African American students were in
the class andould often laugh when they cante class and saw another empty
seat where a minority student once satas determined to succeed. During the
rap sessiond found myself venting frustration and gathering a game plan for
how to combat this foolish behavior. A few brothers were oldar the in the
program and had already taken a few clasBasy helped méeal with my
frustration and channel my energy in order to progress forward. Through those
heart felt momentd learned how to address the negative comments my
classmates made. Hag a place to vent gave me the strength in order to thrive in
the classroom. | know my efforts wbgo in vain. My actions will impact the

next brother that comes to BJP. | iiagive them no extra fuel to discourage my
brothers.

In an effort toportray their race and gender in an encouraging mwayy of the
participants strived to be positive examples for others.

As the researchgiistening to the stories offered by the participants added depth
and breadth to the overall understanding efrtperceptios of the program. However
the actions of the participants led the researcher to quegtietnera black male
inferiority complex exists among some of fhearticipantswithin the programThis was
certainlynot the case for everyone; howev@any of the participants in the study
alluded to a certain level of doubt and/or uncertainty regarding their ability to take part in
the college experienc&hat was paradoxicallyin spite of th& burgeoning self
confidenceWhether the thoughtsame about subconsciously or rtbeir actions
reinforced the notion that there was some type of requirement for them to prove why they
were present as opposed to commanding respect because of the endless possibility of

what they could contribute in outside of the classroom. In a numberrdtancesblack
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males have been conditioned within society to believe they do not belong. Thefefore
community within the community has a responsibility to combatribimtiveidea and
create an environmenthere thepreviouslyunthinkable becomes attainable.

The participants noteduring the focus grougat they felt as if the community
instilled in them a personal drive to overcome the odds of falling by thsidea The
participants referenced the fabat from a cultural perspectiyieis not oftenthatblack
males see other black males cheering each other on to obtain their goals. It is not the
socially acceptable thing to do. Howepmglis astonishing how thes@ung men
supporédeach other. Each of their stories gives credence to why such a program is so
important. Consider Joshesa&ommenturing his individual interview

Culturally, it really é it affirms your belief that you can graduate and that you

can go onbecause nowou have people behind you saying you can do it. This

ultimately further develops the salbnfidence in the members within the
program. People that look like you are behind you and saying that. You know.

"You can do it.'m gonna make it.rh gonna ddhis. I'm gonna graduate anthl

gonna make eighty thousand dollars right off the'@dtats only going to drive

me to go out and make eighty one thousand dollars right off the bat. We

subconsciously challenge each other by just setting our gahtaimg them and

putting them out there.

At the bare minimuthe community within a community enhanced the-self
confidence of each member. A brotherhood existed which motivates each of the members
to want to do better and succeaddmany of theparticipants acknowledged the fact that
the community built within the program decreases loneliness. Joshua adds that

The program has been extremely helpful in making sure that | understand that |

am not alone at BJP and has helped me solidify the @athtdking to achieve

my goalsit justé it really made me seem like not only that hot alone but

everyone else is trying to achieve the same thing.

There is a true support system that permeates through all facets of the experience.

Makinley addghat the program has beé&mally helpful and lets you know it gives you a
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support system and a network of other black men who are trying to be successful just like
you. And Mr. McDonald reassures you that you are not here alibieas made such a
gred impact on the participants and they overwhelnyiriglt like from a social
perspectiveit gave them the encouragement they needed to press forward each day.
During Woodys individual interviewhe noted

I've been to a whole lot of Men Built witbharacter eventsve definitely try to

let black menand black women as well know that theynot alone here. | think

college is different in that like your support system is a little smaller and | feel

away from home but like you have to find postipeople and place them around

you so that you have something to fall back on. Like sometirsderiely in

college but this program gives you that outlet to stay connected and engaged.

During Jerrys individual interviewhe alscacknowledgd that"Men Built with
Character has been beneficial in helpimgrealize that | am not alone at this
predominantly white institution. | have other brothers | can reach out to and hold
accountable and be held accountable as'W&lllin all, the community estblished
within this program has created an environment in which participants can come together
to engage in robust dialogue about a variety of issues prevalent at th€hegeoup has
developedaccountability among the brotlsg¢hat keeps evgone inline and focusedn
attainingtheir end goal Additionally, it serves as an outlet for some to simply get away

from the daily routine. The community provides a unique sounding lardich

participants can amplify their voices to be heard.
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Academic and Social Integration

The followingsubthemes surfacednder the larger theme &icademic and
social integratioft providing awarenesstilling resiliency and offering each
participant an opportunity to growhese themegd the researcher to better understand
how theprogram facilitates academic and social integration for program participants

Eachof theseahemes will be discussed below.

Resiliency

Awareness Growth

Academic
and Social
Integration

FIGURE 11: Academic andocial integration

Awareness
The program provides a sense of awareness for the resources available to the

students. It serves as a liaison between the studemh@resources availablen campus.
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Connections to campu
partners/ opportunitie
to engage

Navigate the Guides
college academic
environment endeavors

FIGURE12: Awareness

During thefocus groupmany of the participantemarkecdhow their involvement
in the program exposed them to life at BJP. They received help on navigating their
collegiate environment and guiding their academic endeavors. As it relates to academics
the men helped each other out in a variety of wlgsn providing feedback on previous
instructors to helping each other prepare for exams when needed. On the sqdla side
program presented tlyung merwith a variety of opportunities to get inweld and
connectedUnfortunately for most of the young black males in this stuidhey simply
were not aware of all that the campus had to offer them as they matriculated towards their
degree. Men Built with Character not only pointed them in the dighttion of available
resourcesbut also helped them to be accountable for their actions in their quest to
graduate. Three subthemes emerfdednnections to campus partnarglopportunities
to engagg "ability to navigate the collegiate environntg and"guidance foracademic
endeavors.

Interpersonal @annections weracommonthread that ran through the daia

awarenessMany of the participants shared how they learned about the program by
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watching the counselors in We Sparfive-week summer collegiate experience designed
to help underrepresented students transition from high school to college. The students
took college courses and received intentional assistance from University academic
support services. Through this exipece several of thgarticipantgeferenced the
experiences they had with certain male couns@hovge Soar From their perspective
these men were on top of their game. They were pasedied confidencend kept
things lightheartedFor thecounselorsmaintaining such a demeanor enticed the young
men to get connected to thelhe counselors knew in advance that they wanted to get
theseyoung merconnectedo Men Built with Charactersothey used their power to
attract then to get involvedIndeed the participants talked often about how the
upperclassmen were such great mentmthemand were doing things in and out of the
classroom. From the experience the guys gained from Wed8oag the summethey
were able to start the yeart@lready having small community of friends. Some of
them used this experience to figure out how to stay connected on campus. Msihley
during his individual interview

Just from We Soar | had already knew a whole lot of people around campus and |
pride myself on trying to like meet new people and expand and network and
branch out. | just joined University Scholangich is a group of black men who
volunteer and try to give back to the BJP community.

Trying to juggle what is cool in the eyes oéthpeers challenged some of the
guys to take their time in figuring outhetherthey wanted to get involved in agyoups
or activities Many of the guys express#tht it wasmportart to them tdbe acceptetly
the in crowd andhat theyallowed thatlesire foracceptance to dictate what types of

activities they got involved in. On the other haadew of the guys in this studhad
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transferred to BJP. Instead of making a hasty decision to get inysbwee participants
describedchow they methodics} took their time to figure out what made the most sense
for them. A perfect example of thadtitudecan be seen in Harsyresponséom his
individual interview

Last semestet simply had to take my time to get connected. With so much to

offer within my major and around campugust didrit know what | wanted to do.

| did not want to jump into something and havelone my research. Now | feel

much more prepared because | took the advice of my counselor from We Soar and
scouted out what | wantead get myself into.

Surprisingly enoughalthough Harry took the methodical appro&elyettingconnected
many of his peers put pressure on him to get involved. Agaims an older brother in
the progranwho put it plain and simpifor him. He recalled when an older member
namel Scott simply stated

Yo, getting involved is just going to separate you from different people with
whom you will interact with on a daily basis. You know. You can graduate. You
can get 3.5 GPAut employes are going to look at that as average if'shait you
did é you know youre pretty much an average Joe. You Hidzally do

anything to contribute toampus or join any activities. So theysaying that

really, you know being different savhen they see my resume they,séeu got

to figure out what makes you tic and naith it.

Overall the participants recognized the need to thin&ughthe experiences they got
involved in. A number of examples were given by the participants regarding the
importance of getting involvedavhich ultimately influenced a lot of the things they did
throughout their time thus far at the university. It wastprgear in the enthatthe
participants bought into the need to shape their time at the institution to ensure their

overall experience was rich and holistlg integrated
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Some of the participants reflected their owninitial lack of awareness
navgating their collegiate experienddany of them went off to college eager to figure
out their unique fit within the college landscapetthey lacked a true understanding of
how to prioritize the experienséheywould have For exampleJames Frankiaoted
during his individual interview that jamped into college feet first ready to figure out
how to navigate the collegiate terrain on the fly

First semester | was involved with CABelped them out being on the event staff.
What else have | donkactually got into RTDRoad to Damascustarted going
there a little bit involved there and what else was | doiMgy first semester | was
involved with United Black Professionals. | was kind of like doing marketing and
things for them and what not.

The beautyf hisremark isthat he was inspired to get involveg an older male
in Men Built with Charactewho hadserved asicounselor for We Soar. Essentialige
participants were given the tools necessary to construct their own college expgerience
However the ability to engage with older brothers who had already encountered certain
experiences proved to shape young participantime within the program in a variety
of ways. It made them more aware of their surroundings and how to navigate their
environment. Many of the participants highlighted the fact that the program provided a
number of resources totdbe studerstup for success. Ironically enougiome of the
guys jokingly acknowledged that there were some great respbutdbat the resources
wereonly great if theythe menactually usedhem Makinleyemphatically agreed. The
fact that the program has many workshops 'thretke sure that we are on the right track
and they introduce us to various resources that we may or may not have known about and

it just it holds us accountableDuring the focus grup, Traven added
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Men Built with Character helped me open my eyes to the resources around

campus. It was a lot of the things and the organizations that the campus had
offered like UCAE even tutorial services that | mean | gyessa minority really

didn't know too much about but Men Built with Character kind of opened my

eyes to those programs and allowed me to take advantage of those.

The program exposed the men to new opportunities regaadledsetherthey
hadtransferre into BJP or were admitted from the st@niring the focus grougChuck
gave a specific example of how he benefited greatly from Men Built with Character even
before he came to college

| had a slightly different challenge as it relates to exposueallyrneeded Men

Built with Character to point me in the right direction towards resources that |
could utilize. While attending the community college actually came here on a
field trip, that is how | met Mr. McDonaldnd | learned about the Men iBwith
Character program before | was even a student here. And so when | finally did
transfer hergl already had somewhere | could go and people | could tal& to
answer questions because of the bridge that was already created when |
transferred. Ad | think it really helped as far as even what class selection or just
having somebody on campus to talk to because when you first transfer here you
dont know anybody and yde not a freshman and so y@unot afforded a lot of

the bridge things thahey get to help them get into the programs and stuff. So it
was really important to have somebody totalékto But ¢ o mi,lkgl ou't
said | came from such a small school to such aébig's just it was dramatjc

like dramatic difference andcme from nothing there and to here and so |
needed to find a way to be able to connect and get used to being at such a huge
place. | was such a small person in a big place.'SThatv Men Built with

Character has helped me kind of get in the gr@ove Afitst it wasrit as good
because | just had to | really had to get used to the system because transferring
here just off gate just coming hethbis is out of the ordinary for me because |

like | said this is the most white peopleé been aroundver, and just the whole
system is just damn different. Like you go in a classroamu have three tests

and its like sink or swim. Is no in between. Either you do well or you do badly.
You mess up on a test's like, "Oh my gosH. So affirst it really wastrt that

good. It took me some time to really get acquainted and learn about the methods
and how | could adjust my study and my study habits and get my skills up. So
now, it's like 'm on track now.
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As anticipatedmany of the participants referenced how the program provided
academic guidance. Reviewing the archival documents htipegsearchdo frame
how academic support took shape within the program. First and forgheptogram
created a comfort levelmilar to how one may feel at hom\&hen the participants came
aroundprogram leadersheleadersvereable tostay calm and relaxed as they handled
various situationsThe opportunity to pose questions and challenge appropriately existed.
If questions came forth about any particular toghiere was no hesitation to seek out the
answer. The participants within the study ranged in classificatiom second semester
freshmen to senigand the prograrwasdesigred tomeet everyoné needs regardless of
classificationas opposato a one size fits all approach. Chtike many other the
participantshighlighted the fact that he constantly found himself becoming aware of new
options he could take advantage of to support his academic pursuits. He added that

At a workshop recent|ythey showed every graduate program that they had at the
school andhey got me interested in looking in to the MBA program for when |
graduate. Even thoughstfar off | wouldn't have considered it as an option
because | didhknow anything about it. And alsthe financial aidthat really

helped because | wouldile in school without it either.

The workshops were informative and provided options for his career. In adtgiaras
able to gain valuable information regarding financial aidich he took back anghared
with his friends.

Perhaps the best part of the program as it relates to academic and social
integration for Makinley has been the abundance of opportunities and resources that the
program affords to the participants. It has really helped to guide him in his academic

pursuis: Makinley explained
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The opportunities and resources from Men Built with Character are a beneficial
part of the program. The programs for the most part are informative. The smallest
thing that | guess the average person might take for granted is @waye

opener for us. For exampleremember what it was like filling out all those
applications for undergrad. | got into everyone | applied but | was not sure exactly
what | would ultimately end up doing. Now thahlon the verge of completing
gradude school applicationshe workshops are extremely helpful. Who knows

how to write a personal statement8 #till a little early for megbut at least | have

a blueprint of what one looks like. You constantly find out so many small things
like that whch end up helping so many people.

A review of program documenggfordsa glimpse athestrategies and resources
that have beeunsed to promote academic and social integration. At the beginning of the
year, programs were conductdaiatintroduced thearticipants to facultystaff, older
members of the prograrand alumni who were all eager to assist the men in their success
at BJP Deliberateefforts were made to ensutetthe participants clearly understood the
mission of the program. Aloripose same linea foundation was established among the
participants where they could engage with one another and seek out new experiences
together. Jerry noted that the program made him aware of various resources and
explainedhow it has helped him ininacademic endeavors

It really helped me orient to different resources on carigden Built with
Character was more so like someone | can lean on. If | had a quégtiey
couldrit answer it they could refer me to a resource that could answer that
guestion for me. It didhmatter whether it was acadensocial or financial.
Men Built with Character was there to aid and assist.

Understanding the academic and social integration experienced by the participants
helpedstaffersstructure how thessvo aspects of the program worked in tandem to
support the men. From the very beginnwgenthe men came off to schgalome took

part in programs such as We Saanile others established support netwsook friends.
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Those experieces helped thgoung men tdoecome mor@tentional aboutheir
academic endeavors. Occasiongley reverted back to their support network of friends
whentheyneeded to push forward towargieduation At times it appeared as if the men
within theprogram used the relationshi@smongthem and the older brothers that had
already been in the program to guide their expergeide men intentionally used each
other to shape their collegiate experierping each other to figure out whaten
andbr how to get involvedOverall as the participants became more avedra@nd/or
knowledgeabla@boutthe opportunities to integrate the academic and social aspects of the
program into their everyday liféhey felt motivatedo accomplish their goals without
giving up. If they came across an isstiey were aware of the right people to help them
resolve their issues. Some experiences have beenwhdatothersvere not as positive
butstill turned intounforgettabldif e lessons.
Resiliency

Findings from this study suggest that simply seeing others participate in the

program encouraged many of the participants to want to do more with their lives.

Success is

Overcoming
Attainable

Obstacles

Figurel3: Resiliency
For most of thearticipantsa resiliency developed as they trudged through their
collegiate experience at BJBomeof the participants in this study came to college with a

very limited perspective of how their own experiesgmuld be. They had layers of self
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doubt were unaware of available resourcasd had the awkward feeling of being the
only onewholooked like them in some of their classes. These were just a few examples
the participantgavewhile reflecting on their academic and social integration into the
institution. Two subthemes emerged outhef larger theme aksiliency:"overcoming
obstacle$and"success is attainablléAs the program coordinatokMr. McDonald noted
in one of the interviews

Many of the guys in the program doknow muchof anything with regards to the
endless possibilities college can afford them. Very few have been told the sky is
the limit. A few of their family members went to colledeit for the most part

these young men must fight for what they want if they w@astucceed.

From a thorough review of the dathe researcher deduced thatle of the
participants possessed a determination to overcome whatever challenges they were
presented iorder to reach their goal of obtaining a college degree. Failure was not an
option for any of the participantand the workshops offered by the program were
suggested to have an immense impact on howdheg meracclimated to college. The
program andtaff helgdto uplift and encourage them to persevere. As ayeat
student went off to collegd@ravenjokingly reminisced on his freshman year

Hey guys y'all remember that song in church that went like éhifHe's an on
time Godé yes he isé He may not come when you want hibut hdl be there
right on timéé d o et shat song reflect this program. {Laugh} Mr. McDonald
always knows the right thing to say or do to hook a brother up.

Consistent with the literatuen resiliencythe nenin this studyattributed where they

are today to a few individuals reaching out to them and serving as their rock to stand on
in times of needWhether during the focus group or within the individual intervieaVs

of the participants shared unigexperiences they encountered throughout their lives.

Someweremore devastating than othebsitthe common threadiasthe fact that they all
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possessed the mental fortitude to persevere and go against the grain of mediocrity. The
tenacity to obtain thegoals was a reoccurrirtgemethat came forth in their interviews
thedocumentshat the researcheeviewed andin candidmoments that the researcher
observedAll of these participants possessed an intrinsic motivation to succeed no matter
the cost osacrifice. Some motivation came from the fact that family and friends were
living vicariously through thepwhile others were inspired by the sheer determination to
chase after their own individual dreams.

As an observer looking into the prograiwas obvious that a certain level of
confidence developed within these men because they took part in Men Built with
Characterln some instanceghe confidence emanating from the men was contagious.

The experiences some of these men have been afforoeided additional exposure

beyond their wildest imaginations. It enhanced their academic pursuit and built up their
confidence level to be able to believe in themselves when no one else was around. As an
example out of everything that Men Built with Ginacter dogdHarry mentioned that he

is extremely grateful for the opportunities to engage in undergraduate research. As a pre
Kinesiology majorhe felt he could become more knowledgeable about his field by
engaging in research. He chuckled when heestthis and saidhat it is

only because someone in the program did it that | am doing it now, INow

becoming more known in my department and opportunities are becoming
available for me to take advantage of. In a few ygems gonna see me on a

billboard as you ride down 85 and be lkeyour boy made it.

Mr. McDonaldsaidduring his individual interview thatvercoming obstacles and
helping the students to look past challenges is a large part of how the program helps

students to succeed. Agidents at BJPnany of thenfacedchallenges concerning social
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pressures imposed on them internally and externally. The participants communicated that
Men Built with Character served as a social outlet for each of them. During the focus
group and in somof the individual interviewghe conversation took dhe tone ofan
outcry for help. Some of the participants shared personal struggles they face regularly
and it was interesting to see how the men worked together to help their Soojer
with whatever they weréacing For exampleJoshua sharedd his individual interview

that

My greatest challenge as a Black male at BJP has been trying to prove myself to
my peers.'in serious about my education aird tedicated in what | do because
sometimes they think'm joking, I'm trying to put on or show qgfaind the most
frustrating thought is that they thinkn trying to act like'm white or Im

dressing different orrm acting different. Because sometimes whenrredunying

to besocial and you ddnreally have the social life y&e used to in high school
your homeboy hollering in your ediWhats good whats going on for today?

But when you aré well me personallywhen Im in school it kind of like |

have to get something done. Time is very valuable to me'ranurétty sure is

very valuable to you as well. When [ first got up here my first challenge was just
kind of getting to fit in getting to know peopleause at first it was kind diard
‘cause it such a big difference from my previous school. Tharerybody knew
everybody. At BJPyou see somebody new every day. You know what |

saying? Whether'é a new femalea new guyyoure going to see somebody new

| guarantee it. When folks start getting fresh with hiend myself retreating off

to my own world. | know \all feel me right?

Unfortunately many of the participanesxpressedhis idea of not wanting to be
perceived as acting White by theegrs.They simply wanted to be perceived as acting
like themselves. Shockinglg few participantsaidthat theirsamerace peers at times
gave them a harder time than peers outside their race did. This internal oppression
actuallybrought thamencloserto each other from a safety standpoint. Tblexgtered

togetheyso to speako avoid having to deal with the external ridicule alone. Probing a



135
little deeper uncovered the fact that many of the guys felt like there was not much of a
difference at times with how peers that looked like them acted/treated them as opposed to
peers that looked differently. They felt as if they got negative energy thwawhem
from all directions. Nosurprisingly this proved to be a very challenging position in
which to be. Somaskedwhat does acting White have to do with their ability to succeed
in the classroondress a certain wagr carryoneselfin a maner different from what
some folks may be used to? Chancellor shdteohg the focugroup that his social
challenges are internal and sifposed

One fault of mine is thatrh a very trusting initially when | first get to know
people. And that messedermp when | first got heyéhere are people that you
know, | dont know but Im pretty sure some people were dragging my name
through the mud just a little bit that didleven know me and who knew nothing
about me. Tha again black peoplevhats wrong with us mgranyway you

know thals what | was dealing with so socially just getting myself together and
learning not to trust everybogdyou cart. I'm not going to change how | dress
because someone thinks differently of me. You krlayive people too many
chances and you know¢ gotten better with that though ss ibeen yeah;
trusting the professors and the social aspect as far as trusting goes.

Although many of the participants experienced social challenges in a variety of
ways, andit is a natural feeling to consider giving up when times may seem rmagty
of the participants showed resiliency in their ability to bounce back from the difficulties
and setbacks they faced in life. A certain level of determination has dedafomany of
them resulting in an enhanced quest for success. In esthagehave learned from the
numerous experiences they have encountiig@dheycan approach adversity square on
with confidence. Regardless of the circumstantany teachable moments have been
taken from the experiences gained from the proghamy of the participants vividly

challenge past thoughts of sdlbubt.During the focus groumlmost all of the



136
participantgeferred tareflection time at their reteg. During this timea number of them
shared stories of how in the pasiey would blame themselvasrcumstancesor other
people for their mishaps. Howeyewer time through experiences gained at the retreat
and at a number of rap sessigh&y have bought into the idea that they are in total
control of their fate. While issues magnerge that requithem to readjust their
approachsuccessfully accomplishing their end goal is constantly at the forefront of
everything they set out to do.

While the program strived to prepare the participants to be succesafy of
the participants within the study expressed that they did not feel that they were
successful. Success from their vantage point had not been achieved yet because they have
larger goals in mindDuring the focus groupgChuck shared his perspective

Honestly | dont feel as successful as | should be. | feel ékdonestly I'm
inventing something right now and | feel like | should have been done but social
aspects get ithe way and all these student organizations get in the waylddo
get in the way but take me away from time from inventing my, idbat ve

been thinking of since freshman yesince | started freshman year and ddesn
take that long to finislanything | believe. If you really want it don@ if | really
wanted it dongit could have been done earlier. | feel lika kind of slacking in
that area (as it relates to my goals). | procrastinate. Even in lokeei$ until the

last minute to d something. | might get a good grade on it but that moment of
stress just makes evedy like that day of stress you get just makes your heart
race and | do the same thing with my goals, [ikgh, | got like a year to do this or
add this minor or add this major. | need to hurry up. | need to take summer
classes.And it's like | put so much stress on myself at one time becauseét | don
want to break it out. So | feel like as a student think I'm successful but as an
individual, | don't think I'm quite there yet. Juét | could have graduated in three
years but then | jugt | didn't want to take 18 credit hours for these last two
semesters and | ditinvant to take summer classes lashaer. So'in taking the
extraé I'm taking the regular amount of time of four years to graduate but | feel
like if I was on my stuff | could have been @utnot could have been oét |

could have had a job by ngWwcould have been doing something more prevalent
like doing what | really wanted to do.
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Jerry madeomments along similar lines:

| feel like | am but then'rh not. | feel like 'm successful becausenlhere but |
feel like I'm on a path to succebst | feel like | still have a long way to go
because | have a lot of goals to accompéslot of things that | want to do.

Traven rendered a slightly different perspective. His success revolves around his
environment. He doe&rsee himself as beynsuccessful because he has not'gatved:
However he contends that

| do feel like Im successfubeing that fromé you know my family, I'm the

only one in college anéd see my mom didrt go to college and my dade went

to é | believe he went to Shaw:dtone of them HBUs in the Raleigh/Durham
area. 'm not quite sure. Thatpretty sad. | should know that. But | thirfa ivery
successfylbeing just like at & VA institution and a school like this. | think this
is veryrecognizable and being whanltrying to doi I'm trying to be a political
scientist and this is the perfect place. This is a hub for government activity so |
dornit think I'm successful yet but I think | have succeeded so far.

The participantdefinitions of success val to some degree. Howeyene
couldseethateach of them possessed a certain resolve to obtain the lesusloaiss each
of them strived for. Chrion the other hands more optimistic

| am becominguccessful and | will become successful. But at this pominl

the construction stage and | need to you know kind of build myzelfl my
characterbuild my personality and you know basically start a foundation for my
future careeram | successful was successful in getting here but the road has
really just begun.

Like Chris Makinleys perception of success was defined by just how far he had come.
The researchehumbled by their responsecould only offer a woraf encouragement
Makinley noted that'l think I'm on my way to success cause just being here is part of the

goal. Like if, | didn't make it to college then | woulllioe able to get a degree or anything
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else so | feel like being herasiput me on a road to succé8®¥hen askeavhetherhe
wasconfident that he would succeatioodyresponded

Yes definitely. Especially with the programs that BJP, sgecially the
engineering program. Like | saiid's not easyit's challengingand so | really do
think that it will afford me the opportunity to move on and get a Masaed to
move on and get a Phist because of the way theypreparing me now. All the
teachers and all the professors within our program are great. Emtyosee you
succeed. Théne not like that Earth Science professor that was blatantly trying to
knock me down. They realy they want to see you make that stride because not
only will you succeed but it looks good for the program and makes it seem lik
theyre doing their job and thég doing their job great. At this pojitm really
confident. | reallyé like | said | really think | picked the right majpespecially

in going to a ceop last summer at automotive manufacturing comptuay really
confirmed it as well becausenlin the job field. 'm applying the same things that
theyve taught me in classspecially my engineering class last year and literally
the same exact terms that they were usiagd all these Japanesener| used

while on my ceop. It really validates the fact thamlin the right fieldwhich |

was able to go out and enjoy it and it gives me even more motivation when |
come back to school andnl doing it because | see the light at the end of the
tunnel. Im definitely enjoying it.

Chris confidence is shown through his beliéfges sir | feel confident with that | feel
like all things are possible through GbMakinley too is optimistic’l have no doubt in
my mind that | will accomplish my educational and career ,gost becauser that
driven! Overall the academic and social integration of the program pushed the
participants in the study to accomplish their goals without giving up. If they caossacr
an issuethey were presented with the right people to help them resolve the issue.
Growth

Some experiences have been graad others have turned into ligssons that
ideally, the participants will never forgeAfter reviewingpast flyers of programs offered

by Men Built with Characteit is evident thathie program affords its participants a
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variety of opportunities to grow intellectuallyersonally and professionallyith the
intent of creatinga holistic collegiate experienceerri, one of the Program Founders
noted
[T]he program instills that cagio spirit in the young méslife. Realizing that
many of the men we serve come off to college with limited perspectives of what
the collegeexperience can/should look likee have the opportunity to invest in

each of their lives. It can be taxing from an administrative standpoint since the
program has limited stafbut you simply do what you can.

Personal

Professional

FIGURE 14: Growth

Men Built with Character impacts the males intellectually through knowledge that
they are gaining from the rap sessions. It challenges them to think differently and to do
things differently. It assists them with establishing solid relatiossnpongst
themselvesas well aswith faculty/staff across campus. It provides a foundation
which they can build their netwask

Whether working on a school assignment or doing something leistirely
participants raveduring the focus grougbouthow the program enabled them to grow
intellectually. It challenged the way they approached certain things in the past and created

an environment where individuals struggling to figure out sound study skills and
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techniquesfor example could be taught. Ae men within the program often talked about
various experiences they encounteidfthethera given experienceas goodbad or
indifferent opportunities for growth wereverpresent. Jerry discussed how much the
program has challenged his initial wafydoing things"[E]very week | learn something
new or | get an informative message from attending the rap segsgirthings that |
need to know or things that you wouldthink you need reach so many peggle many
students.

The progranenhanced participantsnowledge capacity by constantly
disseminating informatiopertaining to Men Built with Character events and outside
programsamongst the brotherhood. In additi@thorough review of the historical
documents revealed thiatthe pasta variety of workshops have been put covering
topicsranging fromfinancial aid to financial literacyRetreats occuannually typically
in the springandrap sessions occur frequently. Traven discussed a time when he actually
did notwantto go to one particular program becausd#idtnotseem interesting to him
buthewent anywayand gained a wealth of knowledge. If he had not gone to the
particular prograrmhe would have missed out on an important growth opportunity.

But | went and | etually learned a thing or two th&pretty much going to help me
out pretty much for my next few years like the suband unsub loan. | learned

the difference between those two. It was gusit's just little things like that that |
learn from MerBuilt with Character that helps me throughout my life. You never
know what yodl learn by going through these workshops. We have great speakers
that come and speak that are really influential in what they do and whatnot and |
think a lot of people are issing out on listening and observing and just getting all
these detailsCause a lot of times | go to these workshdps typing down what
theyre saying. They put in some good quotes. | put it in and maybe over the
summer | can look over it and tlgaget my mind of what they were saying that |
typed in.
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During Chriss individual interviewhewas overjoyed to share how Men Built
with Character héiprepared him to be successful through providing him wisdom that he
can transfer to other aspects of his academics

I've got the chance to go to some of the workshops antv¢hreally helped me
capitalize on resourcegBnancial aid things of that naturgrograms of people who
are coming inbasically | guess people who are giving symposiulastures or
whatever. 'm getting like a lot of you know wisdom anthlalso getting a lot of
personal resources thanlable to tapnto.

Personal growthparticularly as it relates to building relationshipsergedas a
theme ofthis study. Some participants are outgoingile others are somewhat reserved
and a little conservative in their initial interactions with others. Thgnamhelps
membergo make those important connectiomsh individuals and the program. The
participants used Men Built with Character as a network amongst themselesteto
collaboration Many of the participants referenced how the program expbsettb
opportunities to network with individuals that looked ltkem They recognizethat
beyond the progranthere were verfew optionsbesidedraternities wherdlack men
could come togethem campusind engagwith one anotherSome of the participants
highlighted how being a part of the program introduced them to individualf&aey
never krown. Many of the attitudes surrounding this particular thought suggested that
they were eager to develop relationshipsider to find commonalityith their peers.
Chuck sharethathis greatest challenge at BJP has been building relationahighshat
the program has been instrumentah@hping himbuild a network of individualsvith
whom he can stay connected

Wherel'm from, well, a lot of people network. Likeyou actually maintain
relationshipsyou actually keep in contadiut it seems like here people just put it
on as a front like you exchange information for noth{dguse | was likeokay by



142

exchanging informatigrwe are going to stay connected. Ard likke you do but

you dort really exchange informatigit's like you dott really do a follow up

you dort really do any check ins. Thaiprobably one of my biggestoblems

here and some people are out there and thik to you cause you know this fsn

the community school sdstlike really hard to form relationships here because
some people are just sekntered to me and ttakind of a big challenge reer

Maybe my experience is slightly different from most because | transferred to BJP
but damré arerit we all here to help each other reach our géalsguess not. |
know | sound angrybut | actually am. If it washfor my brothers in the program

| could literally walk around this campus stuck in a bubble.

In Jerrysindividual interview hementions that Men Built with Character is that
bridge that connectsim to other peopléo whomhe can relate angith whom he can
establish meaningfidonds

A network in itself. Just being able to go and talk to this guy or talk to this guy
and just say'Oh | know him. That is my Men Built with Character brothand
like I've met a couple people likike Woody, people like thatjust who are

doing so well or trying to do the same thing thiat tirying to do. And just to meet
likeminded brothers is great anytime.

For Chris the program has provided the platform to create lasting and meaningful
relationships that are beneficikle asserts that

Networking has been great with helping him make connectiosgnipacted me
personallybecausglike | said I'm really the kind of person that sticks to myself
and | reallyé I'm not a conversation seeker who will go out and just randomly
just start conversations if | dbmeally have to. But being in a program where |

can just meetother people and meet those people who | would have,reaxesr

ever would have talked taebause'in not really that outgoing is just great

because it helps me out in smany ways because | have this person right here
who can help me do this or | have this person who knows this photography man.
There are many connections.

As in the story tat Danny shareduring his individual interviewtime after time
the men in the program were making connections with individuals through each other.

Danny shared that Bobbie Grearlongtime supporter of Men Built with Charagter
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introduced a concepilled"netweaving: The premise behind the concept is simple. He
described it afollows:

You and | may know each othéut | can connect you to a third person. | may
know you and | know James but | get you and James together and then you guys
branch out and | watch that umbrella unfold. Because you guys now are taking
your networking of peoplendividuals contactsand now | helped bridge this
relationship but we take the reins and expand upon it.

The program has served as a means for the participants to explore different perspectives
views and ways of doing things. It provides an outlet for the men to come together and
exchange thoughts. Chancellfor example admittedthat

The rap sessions are powerful. Sometimes we get in there and start talking about
various thingsand next thing you know several hours have gone by. Sometimes
guys might have questions but d¢deel comfortable talking to Mr. McDonald
initially. The upperclassmen are able to offer suggestions for how they could
handle the situation.

Moreover many of the participants reflected on how each workshop brought
about synergy amongst tgeoup membersBecause everyone was there for a common
goal it was easy to get theento provide their input and hear input from other
participants about any topisder discussion.

Makinley mentioned that his experiences have both challdmgednd
developedcim professionallyoy giving him opportunities toteract with peoplevho
have different belief systems and/or different valihas himself These experiences
teach valuable ideal&or exampleMakinley recounted an event where he learned about
chivalry:

There was actually a workshop on etiquette and stuff to help us know that like
chivalry is not dead and stuff like that. Oh yeah it defipitet us know that
perspective is everything. Everybody has their own point of \beivyou need
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to, like, respect otherpoint of view and it helps you better understand where
theyre coming from.

A review of the rap session minuigsve the @searchea unique perspectivén
one particular meetinghe participantsdiscussedhow the program affords them the
opportunity to examine thefespectiveacademic maja&in a real world contexfThrough
the programthey haveopportunitiedo engage with individuals currently working in the
field andto ask realistic questioraboutthe practical applicatiaof thetheorythey, the
young menare learning in school hus the young meran scrutinize what they hear in
the classroonthrougha critical lens. Thigxerciseultimately enhances their knowledge
capacity. Moreovemmany of the interactions have shaped the participantt®ok on the
majorsthey are pursuing. The program exposes them to internship opporiotiess
and undergraduate research experiences. They have become pryrgatealepth and
breadth of the possibilitigs explore. In additionthe participants can expand their
networks and improve their networking skillBanny tells the story of how one
participant benefited from being able to expand his professional network. The participant
hasparticipatel in many different activities as a result of the program and has been able
to present professionally

There was a young mawho was already an uppéssman by the time | started

in the job. He had done wonderful things at BJP and credited the opportunities he
was afforded to his participation and exposure in Men Built with Character in
some of the activities and events he took part in. As an upperaade gained

the respect of his peers. We had him present at our symposium last year. And
some of those presentations have sparked other presentations for him. The social
networking and the professional networking is closely tied togethiehink Men

Built with Character affords its guys these unique opportunities.



145
During the focus groupChuck offered another example of how he has been able
to use his experien@ndposition with the program to solicit new experience. The
confidence he hagained from the program has empowered him to try things completely
out of his comfort zone.

For exampleduring summer school last yeapartnered with a few of my former
classmates from the community college to plan a DNC event. | did not take in
consderation political affiliations. I just figured the call for help came and | knew
from previous conversations that my peers were interested in getting involved in
the Presidential campaign since it was coming to our city. A good friend of mine |
met whileattending the community college hit me up and inquired if | knew
anyone interested in working on the Presigecampaign. | knew this would be

an awesome experience. | shared the information with my classmates and to my
surpriseé the white folks actedxtremely pretentious and the few Middle

Eastern students just stuck to themselves and never replied. | was completely
shocked that folks werénnterested in helping out on the campaign not because
of their political affiliation but rather for this onae a lifetime opportunity as a
college student. Although my classmates did not want to expand their network
my brothers jumped on the opportunity and we had a blast.

In Chucks examplehe was able to afford his brothers an opportunity. This might
be in part because of the relationstiips men ha@stablished. Theknew thateachone
hadthe other persds best interest at heart. MoreoMée program has not only prepared
the men fossuccessbut alsoencouraged them to be more professional. Some of them
hadneverworn a suit in their life for example they had nadeahow to prepare a dress
shirt. Once right before a career faimany of the upperclassmen reached back to show
the young men how to dress to impress. Chgasie the following account:

Even though | was a transfer studéritad no clue how to tie ties or bow ties.
Thereforg | never wore either. The guys in the program took their time and
patiently helped me learn how to dress. A few of us went tddMeaehouse to
get help. I never knew how many variations of dress shirts existed. When you
weresupposed tavear certain dts over others. [Laugh] The appropriate lengths
of suit jackets were even discussed. Mr.yBu know how we do. | love my
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people but we good for wearing our cranberry red or lime grearspipe suit
with the jacket all the way down to our knees vgitime black patent leather
shoes with a gold tip on Easter and think we look real fly..Umrong! but |
cant hate on them. If they dtrknow, like | didnt know... somebody gotta help
them out.

Participants acknowledged that exposure to erperiences and teachable
moments pushed them out of their comfort ZoRegardless of how uncomfortable they
were in any situationmen within the prograras well aswith individuals outside the
program provide the necessary support to encourageehto take on the new
adventure. Joshua shared a unique staring his individual interview

Taking part in the program has exposed me to opportunities like as far as financial
and | guess kind of networking. You see whéreftom; the idea of going to

college is bleak. 16 an experience for those people and those peopleaiuin

like me. My situation is crazy and stuff. My aunt did damn near everything to
ensure | would not fall by the wayside and Idm kindadoing this for her and me

as well. Maybe a few of my brothers and | can study abroad together. That would
be actually pretty tight if you ask me. | would definitely need at least one of my
brothers to go with me. Hellm from Jefferson. Coming here sva stretch. |

could only imagine going abroad and what that might look like. At least my Aunt
would be okay knowing that we not out there alone.

The program also servés provideaccess to different experiences by giving the
young merthe tools tasucceed. The programassort oflinchpin; participants can take
experiencegainedthroughthe program and apply it in real world settings. Woody
revealed hisnost rewarding memorguring his individual intervievat BJP

Going to the National Society &lack Engineers convention last sumréemot

last summenast springin PittsburghPennsylvania. | got into NSB&

Actually; I got into NSBE through Men Built with Character. | mdetl got into

Men Built with Character the week of welcome. They wase standing in front

of the Union recruiting peopland thas how | found out about Men Built with
Character and we had a little cookout. So | went to the cookout and met all the
brothers and one of the brothers was civil engineering majdaveyou ever
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heard about NSBE?No | havert." Went to the first NSBE meeting and then
boom | was in it. And sd got into NSBE groomed it got a few tutoring lessons
from everyone and they found out about the convention. Went to the convention
and & the convention | was extremely nervous becatsa housand other
brothers that look exactly like yphave the exact same credentials. Why would |
get a job? | sat dow got all theé | just remembered all the training that | got
from Men Builtwith Character like | mentioned yesterday about the Men Built
with Character rap session aydu know once | got into the interview | was
comfortable because | knew | had the training from BJP that | could use in this
interview and fortunately it cammack profitable. | got the eop from Toyota
Engineering and Manufacturing for last summer. And so that really is my most
rewarding memory because BJP groomed me for that opportunity. Had | not met
Brother Allen to review my resumbad | not been in NSBHterviewing tips and
stuff like that | wouldn't have been able to come out prosperous.

During his individual interviewJerry offered a slightly different perspectime
how the program has impacted him thus far. Jexplained"[F]or some ols it opened
up job opportunities because Mr. McDonald is like one of the heads in We Soar and so by
joining Men Built with Character | heard about We Saad | actually managed to get a
position'

During Travers individual interviewhenoted hat the program has benefited him
by "teaching him to takadvice'; he has also benefitted fralgoing to workshopsand
learning from other peopleHe adds"I'm just very thankful for the programs that they
have heré.The professional workshops have benefited Joshua a great deal in his
preparation to succeede noted

The professional workshops in a sense addressed not only how to dress in our
attire and things like that but assisted us in developing resumes amdettare

and interview tips. Things like that/hich wére going to use every day. It jusst

it takes a lot nowadays to hold a conversation with someone so it takes certain tips
from the Men Built with Character rap sessions like trying to limit the amount of
time you sayum.' Sometimes you want to pause and get your thoughts together
and themmove on. Things that vre going to use the rest of our lives and that are
going to get us somewhere is important and most interesting to me.
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Throughout this studyevidence informs how the program facilitated academic
and social integration for the pi@ipants. After a thorough review of the program
documents and idepth conversations with the founder and program coordinator along
with the individual interviewsa sound understanding of the program was constructed.
Astonishingly the program was d&gned in a way to meet the student where he was
individually and provide him with intentional interventions to shape his college
experience. A variety of experiences were uncovevaeh ultimately aided in the

participants feeling connected academicathd engaged socially.
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Key Dimensioms

Three key dimensions of an institutional support service program aimed at the
retention of Black undergraduate males were found in this sudyidingmentorship
beinginspirationa) andofferingacademic enrichment. Each dimension plays a major

role in creating the holistic experience of the student.

Inspirational

Academic
Enrichment

Mentorship

Key

Dimensions

FIGURE 15: Key dimensions

From the survey that was administeraliten participants agrdehat the
program was a positive experience for them. Almost all of the participants referenced the
fact that the program provided sound academic enrichment. Six out of the ten participants
reported agreeing with the notion that the program helped thbettmme more
responsible for their academic success. Mbntook part in this program received a
wealth of resources to support them in their academic pafsingir respective degrse
Mentorship on the other hands the foundatiomponwhich the pogram stands. From
peer to peeto faculty/staff to studenthere is a desire to learn from others while at the

same time expanding os@wn knowledge capacity. Thegh-caliber men taking part in
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this program bring with them a variety of experientted add flavor to each and every
interaction. Lastlythe participants highlighted the fact that this program previdema
certain inspirational aspect that creates a great impact on their lives.

Mentorship
Two basic components created the mentprslRperienceatrusting environment

andpositive influencesreatedhrough role modeling.

Role
[0 modeling

Creating a
trusting
environment

FIGURE 16: Motivation

Goingoff to college is anajor ordeafor students in general. Howeyer
specifically exploring the plight of Black males in this study uncoveseat unique
challenges these participafid€e Somecited as a stressthe first time being in a large
city far from home. Othenecounted attempting figure out why none of tlire
classmates resembled theacially or ethnically Black malsfar away from homeas
well asones from the neighboring county aleexperiencing cultweshock "Why did |
choose to come here? How do | fit in? | am all alone on this huge campugiaind |
cannot figure out how to get connectetihesewere just some of the concerns many of
the participantsemembered feelindActually, five out of the ten men in the study

admitted taa slight struggle with adjusting to college when they first artiltedome
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instancesthesemen shared that they experienced isolation. There were many things for
them to do on campus; howeyso many options became overwhelming at times. In an
effort to decrease loneliness and/or isolattbe prograrts ability © provide solid
mentorship became paramount.

Tinto (1993) argues that mentor programs are effective ways of retaining all
students and helping them matriculate through their college experience. Hawerers
somethingparticularly effectiveabout goerson of color being mentored by another
person of color at predominantlywhite institution. ResearchefBriesBritt, Younger &

Hall, 2010; RobertDavis & Dina, 2010; Museus & Livermar2010; and Hrper 2009
suggesthatit is importantfor African American males to be exposed and connected with
African American males who have been successful in higher education. Thetefore
mentorshigorovidedthrough the programrovides cruciahurturingin helping these

African American malesvercome their sense of isolation.

Many of the participants used the mentoring opportunities to guide their path at
the universityln the individual interview withtWoody, he noted that hisme at the
University was thoroughly shaped by the mentorshigebeived from the program. He
appreciated the fact théte program gives him the opportunity'toeet people that look
like me! He went on

| was in the engineering building my freshman year and so | was one of maybe 20
black guys that were in theamd so | didh get out. Like | saidit took time for

my social life to grow. Through Men Built with Charagtewent to the cookout

to meet other people and then through Men Built with Character meeting,NSBE
which are other people that look like me and study the exact same thing | study. It
opens doors. 't just from one point to the other. Pigkck, pick. It got to the

point where ''m meeting more and more people andddding to my network.
Subconsiously | have this number and then when something comeisrings

the bel| "Oh, Keith, this is what he does. Maybe | can give him a ring and see if
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he can inform me on tAnd so it reallyé it just opens doors as far as
networking is concernednd especiallylike | mentioned Keith earlieh€es off in
Chicago now and | can still send him a text every now and thiw are you
doing? Whds going on?| mean thats a friend ''m going to have for life and

thats someone | met myrst semester in college. It just really opens that door
especially in this age of technology. Y@unever going to lose touch. It took me a
while to branch out. Thatwhere Men Built with Character came in and through
Men Built with Character'in in NSBE and spl'm meeting more and more people
that look like me. And also | had a great friehd also happened to be from the
Bahamas. He was a junior at the time and | was a freshman so he really helped put
me in contact with the right people aslivOnce agaipmy first year | really did
class class/dormclass/dormback and forth but'g definitely grown. As | was

able to expand and find people in my majon cool with and therof course

Men Built with Character and NSBE really grew. It definitely grew.

Anothercharacteristiof the progranthat corresponds to its mentorship
dimension is thérusting environmernit created Living in the residence halls was
somewhat of a challenge for many of the participants Isecauost of them had never
shared a room with another sibling or someone of a different rdmeantire life. Their
roommates had different beliefs and values. TtieyBlack mendid not feel as if they
had anyone they could run to and be confideaterson would understand where they
werecoming from sq, they stuck to themselves. Men Built with Character seemed to
provide a listening ear as the mentaesealways there to listen and supptirem
Taking part in the program became a social outlet for the men to get connected and feel a
part of a larger communityuring his individual interviewDannynotedthat,

Um ... once the men become a part of the progtaio not think they feel

isolated anymore in the respects that they do not have somewhere to go.
Especially the men who are familiar with our program. | cannot attest to the other
men on campus who have not been plugged in because | do realize tlsaathat i
sense of.."Okay... | know where | can coménl coming back to see you."|

know where you ate.."I'm coming to find yod.Um ... but once they get

plugged into the other men on campus and in the prqdridunk on some level



153

theyfeel that they have somewhere to.geven if theyre not fully exercising
that ability to go and share.

An analysis of the data revealed that for many of the particiganaistitioners
within the field of Student Affairs serve the unique role oéatended parentoach and
friend. Not surprisingly researchers have proven that African American males who get
connected to their institutions are more likelyperformbetter in their studies and stay
moreengagedTerri reminiscedaboutsome of the initial conversations thnetd taken
place when the program was under developm @ any faculty members and campus
partners recognized the issue at hdmvever [they] viewed the situation as a daunting
task to reach the young African Asmcan mer. Shewent on to notethough that"the
potential relationships that developed help those men find a place within the institution to
call home' The relationships that were developed early on between the faculty/staff
member and the studietook on a uniququality. Trust served as the focal point of the
relationship. Thelistinctionbetween the teachéaculty membemwwho participated in the
programandthe student was evareservedbut each wagiven the ability to teacthe
other, therebyfurther strengthang the relationship.

Providing this outlet for the men to connect and be engage has proven to be a
benefit to thosevho have come in contact with the program. At tintee work load is
intimidating however DannyMcDonald who is the program coordinatbas mastered
theartof using his team to forge ahedduch of the work that he does could not be done
without the support of the upperclassmen in the program. Howeigecritical to note
thatthe group does not viementorship in the traditional seng&ather than beingimply

a relationship in which the mentencouragethe mentee to follow or mimic the
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footsteps of the mentor in order to become a sucoes®torship as it exists in Men Built
with Character is aefationship in which the mentchallengsthe mentee to create his
own definition of succes§ he mentoexposes the menteeuaiquenewexperiences that
provide him with different perspectives to look at liBanny asserted that the
upperclassmen an@uapus partners were the lifeline of the programpointed outhat
many of the older participants typically become mentors to younger participants in order
to provide continued support.

It is important for them to reach back and support the younger §oyas the
program has maturethany of my initial guys since | started working with the
program are getting to be juniors and seniors. They are supporting and helping
each other through the process. So if | am not avajléd#g communicate

together atside the program to ensure they get what they need done.

During the individual interview withlerri, the program foundeshementioned
that when she reflected upon the state of Black males at BJP when the pilot pragram
initially takingoff, she was'slightly skepticdl thatthe Black males on campus would
welcome the worlandeffort required toestablisithe program. Nonethelesafter hearing
some of the original mentors share their thoughts about the pilot pragirarknewthat
it had the potential. She paudée interview tasearch her email for a Google Chat
conversation she hdhdwith a former student a few years back. The stubdadtwritten
an encouraging message to her:

Terri, you would not believe this. After connaad with my mentor this

afternoon my mind is completely discombobulated. It seemed like a very
welcoming exchange to have with someone who may have been in my shoes.
Maybe not exactly the size lsut with a similar experience because they were
relating to me on a very personal level other than someone else hast fedtin

so alone any more after sharing with him that | dlikimow how | was going to
make it here at BJP.'dtkindalike he knew what | was going through. And we
automatically shared a bondsltifferent from going to a counselor who you
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have to pay to go to. This is someone who is taking a personal stake in my future
and wants to make sure | finish and succeedvénhad this feeling befgrisn't
this weird?

Surprisingly many of the participants sharstbriessimilarto this one The idea
that someoneould bewilling to listen totheir unique situation was very humbling for
manyof theBlack male. In asensethe mentoring relationshigmished them out of their
comfort zone because nobody had ever taken the time to walk in their Bhess.
stories raise an important questi@uould it be possible that many more Black males are
yearning for someone to show them that theyZ&reuld such a man ladraid to step up
and expreshistrue need for fear that it may makin look like less of a manTerri
emphasizes the importancefotering mentorships:

| think that mentoring relationshigou cart beat that. If you can truly find
someone who truly takes an interest in the student and truly works with them and
stays with them throughout the progrdrthink that is the key touecess.

Sometimesinstead obeing offereda solution a student just neexsomeone to
listen and folhis voice to be heardlerri mentions that the ability to connect with a
mentor can have such a great impact on the stingeatise ofhe openness and ability to
share what may be going on in the stugesweryday life. Mentoringlefined byTerri
during her individual interviepnoted that

[1]tis the greatest strength of the program. If the student gets one good, mentor
whethernt's a mentor in their major or just someone who they connect with
personallyé whichever one it i@ makes a world of difference. If it is someone
they can relate to and feel comfortable to talk to them about anything and
everything that they amxperiencing as a college studehat they can go to and
say this is bothering me onl having problemg can | talk to youmakes this
program what it is.
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Moreover as the program coordinator meets with student in eoorane setting
trust am confidence are gained because privacy can lead to the student feeling more
comfortableandopen.Mr. McDonaldnoted thathe is able to mentor the students by
imparting wisdom through his shared experiences. Mentoring provides the outlet for so
many differenkinds of guidancencludingacademic advisingouring his individual
interview, Dannyarticulateda key point

Before | took this jobl was an academic advisor here at the institution. One of

the methods that | use to share my information withmbais that | tell them

stories. Whether it is my story or stories of thdgeve seen. And | think when
they can reate that it is real.. that it is something that okay | didn't go

through this...but | can see this coming for you or this is what | have seen has

happen...whether it is gopolad or just what it is.. just being aware thatstout

there. Knowthat this is the pitfall you may run into. This is the real deal. | am not
going to sugar coat it for you. And then sometime you have to make that
decision...there is no right or wrong. And | tell them a.lat is like there is no

right or wrong answeust know that make the best decision with the information

that you have'lf it works, great if it does notdo not count it as a mistakelust

realize it is a learning experiente.

Past notethat others had written previously and that became available to the
researchesuggested thable modeling was a huge component of the program. Having
someonavholooks like themsomeone that they can look up to and ask questias
essential to thenen in the progranRRole models did not have to share the same cultural
background as long #&lse individualwaswilling to show he cares. This may be what sets
the positivetonefor the mentoring relationshihe students come to respect their
mentorswhich in umn entices the studentto want to be a part of the program. Joshua
for examplesaid that heenjoys being able to relate to someone lzankthat person

encourag him to be his best

For instancemy homey Allgood, he always checking in on me sayjitiglow
your grades doing? What you looking likeghd he always challenges me to
exceed beyond my bounds. Al$its the same with a couple of other brothers
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around here. So Men Built with Charactieguess with poviding great people
here on campus that wants to better themselves is always a benefit for when
youre trying to challenge yourself academically.

Given the fact that the program is extremely flexibl@ny of the older members
in the program can helout in different ways. Ideallyhey have taken the experiences
bestowed on them and are applythgmin realtworld setting. The flexibility allows
them to help in different capacities. Makinley provided a perfect exaohfhés. He is
unable toattend all of the rap sessions; therefbreuses his influence to provide

mentorship to the young males. That wag still can take part in the program. In doing

this, he realizes the importance of the mentorship component of the program and wants to

help pave the way for others by being a role model himself. Heament

While | enjoy being around the felldsdont always have the time. Bruhm in
like tons of clubs on campus and thoroughly immersed in my school werk. It
funny when | thinkabout it now; | took the lessons taught in Men Built with
Character and use them practically every single day whlen the grind. Now
that Im an upperclassmahsimply do not have the time to come to all the rap
sessions. But | do what | can aitme Danny gives me a call. | simply believe

that someone paid it forward for me and | have to do the same for the next Black

male here on campus. Brudarly on here at BJPtook part in We Soar during
the summer before my freshmen year. During tkpegencethe mentorship and
seeing other successful black men my age was atgagt pushed me to want to
be like them and | had something to looklite a model to know what | wanted
to do in life € I'm telling youé mentors and stuff lik®anny McDonaldjust

let me know that ¥ going to be okay I'm still friends with many of my
mentors | got when | took part in We Soar and actuattygbing to be a mentor
this summer for that program. Meeting those Black males naturally madambe w
to do what they were doing.

Danny stated in his individual interview thdtroughmentoring the Black males

he has learned th&ngaging the participants in meaningful conversations is a necessity.

Building a rapport with the men goes a long way in most c&segle are willing to go
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beyond the call of duty if you show them that you genuinely care about their overall
wellbeing. Danny asserted that

One of the best practices is to meet with thesgqungon-one. They can come.in
[T]hey can feel comfortable speaking with me about anything that they feel they
need to share with me. | have an open door policy...if | am available or if my door
is even cracked...they can cometirey can knock...um.hat | have a policy that
openly share with them...that once | shut the dobat happens on this side of

the door stays on this side of the door. And guys can feel comfortable in sharing.
Sometimes things they would not share with their own families. kfosaving

that | will give them my best assessmeény. true feelingsgive them a true
understanding of what they are experiencing and also letting them knovt | don
have all of the answers and if | dolmnave an answedepending on the
circumstancgif they feel comfortable with me picking up the phone and calling
across campusaying hey dod got somebody who needs support or someone in
a financial predicament and sayjtgy, | got someone that needs helhat they
know they got an additi@h support. That someone is looking out for them.
Somebody who is going to support them. Um...some of our other best practices
are my academic advising background.

As African American males face various challenglesy have the ability to lean
back on he experiences they were exposed to through the mentorship gatherings. In
essencghrough the connections the African American males have made from
participating in the progranthey have become equipped with the necessary tools to
experience collegefé to its fullest. Not onlydo theyhave the connections gained from
the mentorship progrartheyalsohavethe ability tocreatetheir own definitionsof what
success truly is. From the inimitable opportunities grantéldeim the African American

males in this programwere able taletermineheir own destires
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Inspiration
The second dimension that emerged in this study was inspiratidirough
participation in the progranthe participants were given a realistense ofvhat they

were doing and why instead of just going to college to get a degree.

-
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FIGURE17: Inspiration

Participation in the program gave theomething to strive toward. This program
created a space in which the participants felt empowered to look back and appreciate the
path thahad beemaved for themMost of the participants alluded to the fact that this
program in some form shaped thaiftaral awarenesgiving thema sense of
appreciation fohow othershad made sacrifices and suffered to make possibze
these young meare todayMoreover the program helped the participatasecognize
their present capacity to achiegeicceedand graduatelhe prograngavethe men

opportunities to be engagedith the community botlon and off campudhrough this
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program many of theyoung merreferenced the challenge of not seeing many guys that
look like them succeed or at leagivghg to prior to coming to collegd.he program
motivated thenento obtain new experiences in each opportunity bestowed upon them.
Having the opportunity to interact frequently with likeminded individuals motivated each
of them to do better.

Many of the merctonfesse@n appreciatiofor the chance tearn more about
themselves and the environment in which they greyknpwledge thaprovided them
additional context fowhomthey hal become. Traverevealed during the focus group
that hs mast rewarding experience through Men Built with Character was the acceptance
of his cultural identity by others:

| think a rewarding experience is just how well people accepted me here. You
know. And then how | learn from othef€ause when | came here ffimgt

semester it was partying and whatnot and then now | kind of changedsgust it
very rewarding just to see people trying to make a difference on campus and be
successful. And I think thatvery helpful Thats helped me a lot.

Many of theparticipants intentionally looked for examples of Black men striving
to reach their goals. Some found examples within the prograite otherdooked to
history tofind the encouragement to know that they could succeed and achieve whatever
they put their minds tduring the focus groupChrisexpressed appreciation this way:

It's sadbut our ancestors died fighting the good fight so that we can be where we
are today!| carit take it for grantegalthough | know many of us have. Here is our
opportunity to regroup and actually appreciate the struggles folks that came
before us experienced.

Through an appreciation of othetise studentsvere able to recognize théghts
menthatbefore thenhad sufferegthus enabling them to understand and reflect upon

their own capacity. The participame&reable to achieve despite thmiting labels that
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hadbeen placed on them. This program has instilled in them the theltefach of them
can do so much motban they had previously assumdtieir lives can be positive. They
all possess the wilbower to go against the grain. Men Built with Character has created a
sense of pride in some of the participapttde that mavates thento exploe their own
culturalidentities and thgbromotes a feelinthatthey can do more than what is expected
of themand influenceothers.During the focus groypChuckrecountedhatthe group

taught me t@& want to lookinto my African American roots. | meahgrew up

and we never talked about Black folks in history. Therefoskghtly became

naive to believe that our role in developing America Wwasally worthwhile. |

know that sounds terribléut thals jug how it is. Being around other Black

males striving to succeed makes me so excited. My eyes have been opened and
the veil of ignorance has been removed. Nobody gonna have to tell me about my
own people. | am going to become a political scientist onelarggnt to advocate

for young me in college. A few weeks batkvent to the Harvey Gantt Center
uptown. Did you know he integrated Clemson Univefsidamn Mr. C., you

think | could have done something like that. All the odds were stacked up against
him just like they are for me now. Well | guess our situations are slightly
different. At least | got the program that pushing me to excel. The seed has been
planted. My predecessors conducted the first open heart surgery and stuff like
that. That is all mid bending for their time so why caé it'd be like | can do
something mind bending like that too.

As a result of his experienc€huckbegan to questiowhether if another great Black
man can do such influential thinggho is to say he could not achieve such great?eats
Chancellor contendhatthe program has shown hitoo, the capabilities of Black men

We have a unique potentiathich our race has always hadbwever we just

have to come together and influence each other to go against the grain. We can
branch off and still be cogihat cooler pill that everybody is looking faan be
shaped by strong intelligent men. We can get that and start branching out and
there's no telling what we could be. And s ishown me that we can and that
there are people like me that want to achieve andssshibwn me that we can do

it, that we can come together you know. A Istated before havert really
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been a pardf anything like that. 1§ never really been welcoming and positive so
the program really gives me hope.

Chancellor and many of the other participaotsthe other handailed to realize that
they too could do great things. Many of them developgaatersense of hope after
interacting with each other in the program.

It wasastonishingo see how persorglthe men in this study took being a
member of the program. €lconversations were naturally ridiled with thick
descriptions of each of their experiendeach of the participants seems to have an
intrinsic motivation to view the worldifferently. The program provides simple examples
for the membrs to step outside their comfort zone to explore the unkndwrmg his
individual interview Joshuasharechis thoughs onthis inquiry.

Mr. C., | have been able to learn more about others from different backgrounds
and | appreciate them more becateopen dialogues we have with each other. |
can ask those dumb questions | wotildare ask in the public behind closed
doors. Im learning really about other people and where they came from because
therés always somebody whose story is worse fans or who came from a
different part of the world. So culturajl's been good because you can meet
someone from a different background any day of the week. You just gotta put
yourself out there. One of my friends in the program is from Nigeriardd
constantly talk about the difference between our upbringings. | feel like | should
study abroad and check his place out. As much as he has told me about the place
| feel as if | am truly missing out.

Many of the participantsientionedseeing ceain administrators around campus
and being inspired tstrive for success and out othe classroom. A few of them even
notedthe cultural significance of seeing someone that looks like you in a position of
authority. They shared that they recogudit®e weight putpon those individuals
shoulders but assumed that they must have been okay with it because they signed the

dotted line and accepted the positios.DFannyexplainedduring his individual
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interview, a great advantage of the progries inthe ability of the men to see others
who are like them succeed

On a simplistic levelmen of color see another man of color in an administrative
position. They realize they have someone that they can confide in. Someone they
can reach out to. Someoneymay be able to speak to on a candid level that they
may not be able to feel comfortable with. Um...whether it is one of their other
faculty members. They may find a faculty member they are comfortable with. But

| think it is...not to say a female coubdt serve in this capacity. Being able to
see...men who are in an educated scenario...they have a master degree. They may
or may not be pursuing their doctorate. There is somebody that | can see who is
doing something that.'vie had guys come up to medasay | dott...I think |

know what | want to do...l want to volunteéwant to serve the communjtiyut

I'm not exactly sure how | want to do it. And then when they go to conferences
and they patrticipate in workshops they see other motivationakesseand they

say that is it. So they have an opportunity to see professions they get a chance to
see other professions in a capacity they may not be exposed to. Some of the other
advantages are just being able to travel. There has been a few timeshafrere t

have been times when we have been able to take guys off campus. And they get
away from campus. A lot of times coming to BJP is their first cultural experience
away from home. And then this program affords them an opportunity to do a
couple other thing

Academic Enrichment
A key dimension of Men Built with Characten addition to its mentorship and
inspiration is its academic enrichment componértisincludesacademic advising and

the relationshipamongfaculty, staff, and students.
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FIGURE 18: Academicenrichment
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The basis of this program is to provide the tools necessary for the students to
succeegdwith academics being one of its méati. Menwhotake part in this program
receive a wealth aesources to support them in their academic pwsuit

Recognizing that most of the students currently being served by this program are
apart of the millennial generatipthe men within the study acknowledged at times they
look for theimmediate yes ano answer in everythingrhings are very black and white
there is no gray aredhus themen believed thaf iyou challenge them to think critically
about the experiens¢hey are afforded witlthen they can make the decision on their
own and it helps them mature that much more. They take ownership on the lessons they
are about to obtain. Whether they magk®d orbad decisiog and whether their
decisiors affect them in positive or negative ygthey are still able to take ownersihup
their decision@ndacknowledgehat theyhad made their decisions armed with adequate
information If the situation does not turn out the way they want, ithiey can regroup
and try againln the individualinterview withDanny, he saidthat the biggest lesson that
he wants the participants to understand is that

[sJometimes no is an answer. Sometimes there is no right answer...just make the
best decision that you can or if you have made a degl#ieryou said...just

recover as best you can. Um...and learn from it and as you said...it is a bridge
builder. | have built a small bridge. | realize my bridge is been small and but | am
still trying to make a larger one and expand on it. And then titgirsfpare with

them even the path thaml even going through...professionally a® Isaid...ve
become closure to a few. | give a glimpse of Danny and not Mr. McDonald. | still
do not try to become friends with them...I think | am clear in thrats&ying
look...even'm having this difficulties andr still learning this...yesrh in this
position...but'm still learning that'm aware that | ddnhknow it all. And what |

do not know | am still trying to figure out and | will ask questidrgot people

across campus that I still call and say,Hedo not know the answers to
everything...but | got quite a few people across campus that | could pick up the
phone and ask. And | hope tha showing themit's like you doft have to act
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like and even if they may not know the answer...feel comfortable or free enough
to say and Mr. McDonald | got a problem. | do not know what to do...I do not
either...but let me call someone and | will get back to you.

Meanwhile Terri notedduring her individual interviewhat she thinks that the
program reaches the goal of graduating students and producing successful professionals.

Well | think, | can think of maybe two students that | know of

personall yéuhét hey ¢hemisiwokihgandhe fieldéhatn e o f
he wanted to work in. The other one is in Pharmacy Schwath was his plan.

Sq it did what it was intended to densure students graduated. Make sure this
student went into the area they wanted to go into. Orat they were qualified

to go into.

The progrars intentionof retairing the students until they graduate is reflected in the
two studentd erri mentioned The program haseveral studentshofall in this same
category Danny stated that he could gbe progransincreasingmpact onstudents
academi@erformances

Academically | feel the effect of Men Built with Character has grown wider.,Um

| have often had guys come in from a lot of capacities...they come in wanting to
change their schedyldeir major and do not know how to reach out to a faculty
advisor. Students typically have a good handle on where to go in those
departments on our mgus that has a professional advisor. Now whether or not
that person is available is an entirely different conversation. For my Black, males
| may just be the closest person to them at that point...so...they come and receive
support. | think because thesealso an accountability factor where we are
checking on them about their grades. Quite g femot all are cognizant that
someone is watching them. Quite a few guys will come in tell me when they are
doing well on their grades as a heads up. Thelyoarhe in and tell me if they are
either doing well...if they are going to get an A or B in the class. | will constantly
ask them how everything is going. If | see them on campus...um...but théin they
come and ask for a tutor. THegome in and askdr some support. And | think

just by someone being in this capagcthey feel more open to use this resource. |
would have to say that they probably would not ask for help and would struggle
and get a C or D in a class if this program was not availilereasl| can get

up because of my locale...advising is right down the hall. | can walk right down
the hall and say hey...this is Jimmian you give him a tutor for Calculus 2. |
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believe that support affords them the opportunity to do well and ebrows
workshops. We have study skjltest taking skills...so the guys that comee.|

had quite a few tell me that they have used some of the tips. | tell them that they
are not going to use all of them. Howe\iéone or two things can help you

become more organize or accountable for your studies...the better.

Mr. McDonald asprogram coordinatghas a tight grip on the experiences he

tries to afford each of the members of the program. With Dafmagkground in

advising he knows théns and outs of whatachstudent needs in order to be a success.

He understands the intricacies of the Universityich may be overlooked by the

studentlt was evident that the participants knew they had additional syppoeitra

personlooking out forthem. A lot of timesdepending upon their circumstances

especially oncstudents reackophomorestatus Danny noted

They are not requiteto meet with an advisor once they get outside of their
freshmen yeafThey are not required to meet with agivisor until they go on

some type of academic probation. Um...typically by that point if they are on
probation it is getting to be too late. They have one or two poor semesters. Our
institution has initiated a program called semester warning...wheseogany
student who may have had a semester under a 2.0 but their overall cumulative
GPA is still over a 2.0. No one is really looking for them. So they can have a
strand of two or three poor semesters before any intervention may happen and
statisticallyby that pointthe odds of them going on...into suspension are...pretty
high...astronomically high.

The students in the program have received aheéfforts put forth by Danny.

Many of the participants in the program are underclassbughe stil has a great way of

connecting with upperclassmen as well to ensure they get what they need., @aehall

participant acknowledged thia¢ hadbenefited a great deal academically from this

program. As an upperclassm&huck shared this about his acauile experience

| have to say that without the academic support from this prqodtemow for
sure that | wouldt still be in school. HonestjyMen Built with Character taught
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me so much more than how to sign up for classekaped my thoughts about
being a husbana professionalnd so many other thingdl be forever indebted
to the guys | met. Our conversations helped other reach our goals.

Helping the men learn how to take ownership of their academic erperivas
important. Many of the guys referenced the fact that they now knew what they needed to
do in order to achieve. A few of them even mentioned that because so few people
believed in them growing yghey lost focus on who was suppdse push thento
achieve. Howevethe program created an environment where they could deconstruct
past experiences in order to figure out how to shape their $utdekinley shared a
commentwhich was representative of the men within the study as a wlboaieg his
individual interview

I've had a good academic experience at BJP. My academic experience has been
pretty good. My grades are solid because | am using those lessons taught from
this program. have around a 89 GPA but | would like to do better and college
has shown me'g a lot harder than | thought it would be cause Itdarow just

the amount of work that younave to put in is like way more than high school.
And like you are held accountable frerythirg you do here like ydrte no

longer just under your parent®ure your own person now and you have to go
out and make stuff happen yourselt funny when | think about it. Everything

Mr. McDonald said is coming to passsliore of a reason fone to believe
everything that he has to say. The man knows what he is talking about. We just
have to listen to him. | doubt seriously that he will lead us intentionally down the
wrong path. | wish he had a little more help to do his work. Maybe the fodks t
read this dissertation may feel compelled to take action.

One of the main components of tmstitutional support prograims the
interaction between staff and student. Seven out of ten men agreed that the program
provided academic assistance whendeeleDuring his individual interviewDanny
noted that the program serves as an advising resource and an academic support vehicle.

The facultyandstaff who volunteereach out to the participants to provide a wealth of
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resources that can assist themnnahing their academic careers as well as their futures.
Danny explained

| meet with the guys throughout the course of the year. Um...including secondary
advising. | serve as a secondary advisor to all the students. Um witthByP

have a primary advisor assigned to them through the university and their major. |
serve as a secondary support network for trsgracifically for their academigcs
financial aid and any of the peripheral components of the University. | have
tailored the program to serve as a network and mentor program through other staff
on campus. The team is led by me with the assistance of key professionals
including the University Center for Academic Excellence historic@bunseling
Center Financial Aid and other academic advisors on campus. Other
professionals in the Office of Volunteer and Outreach services also support us and
even faculty members support throughout our efforts. We have our rap sessions
which are our monthly meetings. We typically to hold at least two rap sessions
per month with different themes and goals we want to reach out to the guys with
from study skills test takingfinancial literacy personal empowermeriiecoming

better men. One of the components of the programsspport them not only
academicallypecause the ultimate goal is retention and to graduate them but then
to also assist them in becoming better men once they leave the university for their
families for their community and for their profession. Oneha# other

component is um...we also hold um...additional workshops outside of academics.
Additionally, we have our retreat that we go on. We have our symposium. This is
a collection of men coming together for presentations and workstwaghshen
volunteer outreach on and off campus.

The relationships between the faculty/staff and the student help to cultivate the
participantscollegiate experienseVarious partners support the program. As a result of
these staff members representing the varoaumspus unitssuch as financial ajdhe
counseling centeandacademic suppqrthe participants in the program tend to gravitate
toward those official$n their respective offices when tparticipantseed help. It is
evident that relationships wmifaculty and staffooth positive and negatiyare key to
helping a student persist through the collegiate years. Many of the participants stressed

the fact that they have hddthgood and bad relationships with faculty and staff on
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campus. From theinitial on-campusencountes with faculty and stafftheyeach
rememberedheir experiencsin detail. Chuck viewed his relationships as a win/win
situation. He is very purposeful and strategic when interacting with faculty and staff

| introduce myselto every professor in my department because each of them is
working at this university for a reasahey have connections | probably don

have and Im trying to be like them one day. Theyjust a valuable resource that

| can one day utilize. Evahl don't, it's good to build a bridge.'stalways good

to have many connections. You can only have one bridge and if the other side is
on fire your doomed. But if you have multiple bridggsull be able to get from

one point to another.

Jerry like Chuck also feelghat his relationshipgarticularly with Dannyhave
been beneficial. Jerry feaygeat admiratiofior Dannyand appreciatiofor his help.He
values that Danny is staff membemwith whomhe can share a boride strives to
emuhte the work ethic and dedication Danny offers the proglamy reflects

Being that | was a transfer from another school in the systexally dorit know

too many faculty members but | can speak of one person. | know Mr. McDonald

and he kind ofuns Men Built with Charactesohés al ways been 11 ke
want to say kind of like a father figure to me.'steery serioughe let me know

about opportunitiesand he always tried to get me involved. Any time | need to go

to his office | can go to his office about anythirany time so | think He just a
positive guy lcangoto. THat pr obably the facultyéhe a
as recommendation letters and whatnot so | thirkjbst always one of those

guys | can go to asr as faculty. Other than thatreally dorit have too many

faculty people thatth  r e a | I'nyréalytclase with besides schoolwork and

whatnot.

Despite these positive reflectigmot all experiences with faculty at BJP have
been positivehowever when students encounter problemhe group can be a helpful
resourceFor examplewhenWoody had a negative experience with a faculty member
Men Built with Character was able to step in and advocate on his behalf. The program

oftenservesas a liaison between the participants and the faculty and staff when the
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participants are unable &mlvocateon their own behalDuring his individual interview
Woody bld his personal story of hisegativeexperience with faculty

In my freshman yearwas taking an Earth Science claamsd so | had Earth

Science class and then | had the lab asiw®lo totally different teacheiisand

t he Earth Science c¢l a,dddntlknod ithelabstada bei ng
different exam time than treectual finals so | was going by the common finals

schedule online and | ended up missing the final for the lab. Arldves

stressed out. I went and talked to my p
in our Monday session. We dbhave a Mondayession but he held one during

the same time that | had another class so | missed that entire sasdiomssed

when he said the final was. | was just going by the common final. | just happened

to run into one of the girls in our classes. 'Slaso Blak. And she said'You

know what happened? You missed the flhbhad no idea and went on to explain

the situation to her. So | went to the teack&plained what happened andshe

like, "I'll have to talk to the directdrHe talked to the dactor, sent me an email

"No. You cart take it you cart take it So, | went to Ms. Thorpe who oversaw

the PRODUCE program and she basically fought for me. She explained to him

exactly the situation and he ditlhudge and so | found out a little loophole in the

storyi the same girl that | ran into that told me when the actual finalstastold

me that I didit € |  ‘Wthesomly one that missed the final. There was another

white guy who missed the final and thisygyou can say he always sat in the

front, teacher knew who he was. They had that relationship. In the email that the
teacher sent mée said"| cant let you take this final because y@uresponsible;

youre the only one that missed'iSo tha's where the two stories domatch up

and Ms. Thorpe took over because it got to the point where she sadyaiag

to appeal this. Theiea difference from sayingl was the only one that missed

it,” but another guy missed it and it just happens to be a white guy that sits in the

front. And sql really just think hedidh want to see me prospe
just tell from when | went and spoke to him. | thifrk b pretty genuine guy. |

went tohim and apologized accepted responsibility for,iand | just really

wanted to take the test because | knew | could pass iwah. But he | ust é
saw that as an opportunity t dsokerofoc k me
t h e é's doraethinghat really sticks with me and I think it will stick with me

for the rest of my life. That one challenge that | faced. For the first tifae |

never had someone try to knock me dpaspecially a White persorim coming

from the Bahamas where evenge looks the same and everysrieoking out for

you. | never had someone blatantly try to defer my dream. Se thally one of

the biggest challengewé¢ had but fortunately | was able to have Ms. Thorpe in
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my corner Mr. McDonald in my corner in that program to appeal for me and kind
of be my voice. Once agaihwas still a freshman. Not only am | a freshmian

was an African American malso odds were against me. But thathere the
support programs come incitheyre a voice for you.

Ironically, many ofthe participants sharesimilar experiencesvith Faculty and
Staffthat have influenced their collegiate experieimckboth positive and negative ways.
Some of them felt as if their interaction motivated them to be befitde others
experiencerocked themnto the coreThe individualsvho had poor experiences
guestionedvhetherthey wouldbe able tgersist in their respective magdrecause of the
lack of relationship with the professoFrom my observatigrone bad experience has the
potential to shape the restaktuderistime at BJPThe participantsise theoprogram as
a refuge stayng connected with the program to ensure they have extra support at any
time. Regardless of how liienfolded the men kewthat in Men Built with Character
they hal an additional support system.

Summary

In Chapter Fouran introductiorfirst set the stage fdhe findings that were to be
presented; themsummary of the interviewanda review of documents was provided
The participants indicated that the program had an impact on their collegiate exgerience
by providing them withfather figures, agens for changeand a sense of community. Men
Built with Character facilitates academic and social integrdtiopromotingawareness
resiliency and growth. The key dimensions of an institutional support service program
proved to be providing mentorshipspiration and academic enrichment for the

participantsThe final chapterChapter Fivewill provide a more irdepth discussioof
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the findings offer implications for future studieand summarize theverall argument of

this dissertation.



CHAPTER 5: DISCUSSION

Summary

Because there has not been any substantildasan the number of Black men
in higher educatiomstitutions over the past 25 years (Har@&05) manyinstitutions
have developed support services targeted at improving the retention and matriculation
rates of Black males. These institutional support serwdash have developed across
the landsape of higher educatipare designed to promote Black male student success.
However few programs of this nature adesigned according to qualitative research on
the perceptions of the Black male participants they senepidsenstudy used
gualitative case study methodology to explBtack malesperceptions of their
experiencewithin a specificinstitutional support servigarogramat a predominantly
white university Thestudyparticipants overwhelming reiteratadlesire forwhat past
literature hashown to be necessary in terms of programgrang the participants
offered advice based on thewn experiencefor how such programming should be
shaped in the futurds Kim (2011) indicatesstudies likethe present onare important
because thethelp campus leadensolicy makersand the general public by providing
reliable and timely information that can build support for improvement in higher
educatiofi (p. 1). Thisfinal chapter will draw conclusions from thediings explain the
implications of the findingsand make suggestions for future studidwsee research

guestions framed the development of themes in this study
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1. How doMen Built with Character participangerceivethe prograrts impact
on their collegiate experience?
2. How does the program facilitate academic and social integration for program
participants?
3. What are the key dimensions of an Institutional Support Service program
aimed athe retention of Bldcundergraduate males?
Discussion
The purpose of this study was to explBtack male studentperceptios of the
role thatinstitutional support servieglay in their retention and matriculation. Within an
institution of higher educatigmstitutional supporprogramscan provide a wide variety
of servicego maximize the impact they have on African American males. Based on the
results from this studynstitutional support services should provide support for the males
in variousfacets of theitives. The program should serve not only as an academic
resource but also as psychological and social resources to asg@inigemerin
matriculaing through collegeThe program must not only foster intrinsic motivation in
the AfricanAmerican malebut also provid inspiration for them to persist.
Support
Overtwentyyears agpAllen's (1987) studyound thatAfrican American
students at PWI&ry out for supportive environmeritand this is still true todafp.30).
Institutional support services are one way of developing supportive environments for
African American students. Institutional support services have developed across the
landscape of higher education with the intended purpose of combating lostqrersi

ratesamong African American males and othdrse importance of community eften
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discussed in the literatuoa African American male student success. Howgwéhin
this studythere was almosin exaggeratesense of suppoktetween the older and
younger male students

While researchers such as Tinto (1975) BecsandSmith (1991)emphasizéhe
need for institutions to get involvedth students as soon as thayive on campuyghis
researcheés reviewof institutional support services across the country revealed that
because of widespreadack of resourceghis goal isnot consistentlyachieved
Availability of resources has direct impact oan institutional support serviseability to
have the desired effect. Many programase hado cut back on the intentional outreach
they offerto Black malesvho are new teampussimply because of limited staffing and
finances

Tinto's workrightly points outthe importance of a stedt becoming connected
early on to ensure successfichdemic and social integratiorio the institution
however his work does not taketimconsideratiorthe staffing or fundingshortages that
are criticalchallengesn any programAnother limitationof his theoryis that itdoes not
take into accourthe potential fostaff burnoutamongthosewho work with such
programsFor examplein the case of Men Built with Characténe program coordinator
emphasized the fact that limited resources stifled his ability to arakée intentional
connectios with Black maleswhen they were new to campdany participantsinstead
of being encouraged to join the program as a re$wltitveach efforts made by the
director, joinedMen Built with Characteonly afterobserving other Black males thrive in
various leadership opportuniti€seeing these student leadesss whaenticed them to

get involved.This researchér critical examination ahe program ledhim to question
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the program coordinatsroverall job satisfaction (Le& Ashforth, 1996). Given the fact
that the program coordinator has a limited staffing structure to support the stadents
troublingquestionemergedhow does he avoid mental/emotional exhaustion? Burnout
hasthe potential to hava deleterious effect adr. McDonald One is concernedbout
how much the program coordinatangive of himself He wears multiple hatasthe
counseloymentor andadvisor among other role§ hus far the literature does not
adequately address the issue of burnooit does it try to measulmirnoutor job
satisfaction among individuaigho work in institutional support prograniBrewer &
Clippard 2002)

Institutional support servicehouldsupport African American males who feel
culturally alienatedphysically isolategdsilenced and stereotyped by creating a safe
havenin which they carexpress their innermost thought$ie participantsicknowledged
that oftenwith so few Black males on campuisey feltas if their voices were silenced
or ignoredin the classroom. The racial climate at BJP was complex. The particgagahts
that"everyone knows that racism exist at BHhdin fad, racism was so commonplace
oncampus that when it appearedry fewpeoplewereevensurprisedHere | must
frame this discussiowith a story from my own perspective

After wrapping up my last interview experienced a mixture of emotions. On one

hand | was super pumped and filled with jubilation that | finally completed all of

my interviews and on the other hanbwas mentally drained. | was literally on
information overload from hearing each bétindividual stories. Each filled with
raw emotionswhich shaped their unique experience up to that point in their life.

To my surprisethe guys were receptive to the conversation almost immediately

and reiterated on a number of occasions they wegéasdo be able to share their

story with hopes of planting the seed for the next Black male that traversed the
campus. Very little warm up was needed before they delved into sharing about

their personal experiences.

While | was packing my baderry imquired if | was going to go see the new
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member presentation of the fraternity that | was a part of. My initial thought was
no, because | needed some time to debrief everything | had just experienced
throughout the dayut then | felt the urge to go sityecause the young man
asked me and I truly enjoyed being around the brotherhood. Jerry was actually not
even a member of the fraternity; howewsas sheerexcitement changed my mind
and gave me a boost of energy. As we headed out of the ltbreayds the

Student Centederry and | became immersedcionversatiomegarding Greek

Life on campus. As we walked past the candy stand in the front entrance of the
Student Centerm White female cadld Jerrys name. Jerry looked over startled to
figure out whohadcalled his name and immediately caught eyes with the young
woman. Upon realizing who it wase walked over and gave her a hug and they
briefly engaged in a conversation. While engaging in the e¢eatien | stepped
back to give them space to speak to one another. HowWesarwhere | was
positioned | could see and hear everything they were talking about. Jerry asked
her what she was getting into that evening and she responded by saying

"u g h'ékrying to find a safe place to study since all of your Black friends
decided to take over the Student Céhter

Storytelling is woven into the fabric of critical race the@myd this particular
storyillustrates the way in whictacismcan benormalized to the extent that people do
notevenrecognize its existenceaking it"difficult to eliminate and addresgHarper
Patton & Wooden 2009 p. 390). Appalled by the comment the White woman miade
interjected myself into their conversation and inquired about what she meant by that
statement. She looked at Jerry in shock and $idielis joking right? And Jerry
responded'No, actually. Whatdo you mean by thatEhe replied"You neverknow
what may pop off when a large group of Black people get togetieeefore | am
leaving" She saidhat it was good speaking with him before abruptly dismissing herself
from the conversation and walking off. Perplexed bythenaris comment| was
shockingly reminded that racism“isormal not aberrantin American society(Delgadq
1995 p. xiv). Thankfully, in that instance was present to support Jerhyis attimes
like this when individuals like myself must intercedebahalf ofthe youngBlack male

to show support ihistime of need.
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Unfortunately casual racisns not an uncommon experienceéPaédominantly
White Institutions. Institutional support services can influence others on campus
particularly faculty staff, and studentsAs suchthese programshould as Ladson
Billings (1999) suggestsise CRT as a tool to grant access for the marginalized voices to
be heard. The prografracilitation of CRT can impact how faculfystaff, and students
engage and interact with Black males.

Another waythat institutional support service programs can kalpents
involvesTinto's concept of integratiof.into explains thatelationshipscan in the
context of integratiofbe a means of showirsgipport. The relationships formedhile
engaging wittprogramactivitiesshould motivate and inspire the participants to want to
do more and be more. Tinto (1999) agthat in order foa student to persist and
graduatehe or shanust be in a collegiate environment that fosters motivation and
learning while communicating high expectations to sucddediever Tinto does not
sufficiently emphasize thkeyrole of relationships for this populatioData from tle
presenstudyindicatesthe importance of deegmdmeaningful relationshipsuch as that
with the father figurgas a meansf providing motivation angommunicatinglear
expectationsThis affirmsthe findings ofStrayhorn (2008)who positsghatsupportive
relationships contribute to the overall success of African American mgbessisting to
the degree. Naturprisingly officials working ininstitutional support services must be
patient authenti¢and focusdon the uniqueness ofdhndividual as well asnthe more
universal concerns that may impact Black males as a group. A one size fits all approach
will not work. Furthemore in order to fully commit to the universitifrican American

males need to feel as though the progssaff, as well as faculty and stedt the
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university have their best interests at heatie model of the fatheson relationshipin
which thefather figure fostermotivation and learning his"son" is an essential tool
for institutional support services. A father knoavrgl cares abotihe unique needs of
each of his childrerand hehas the ability to exhibit tough love. Because of the trust
implied within a fathetson relationshipthe son feelsartain that the father is working in
his best interest. This type of relationshgsureshe student thate belong andis
wanted on campus. Consistent with Hausmaten Schofield and Woods (2009
sense of belonging is an essentigiredient inthe persistencef African American
males. In the present studyntegrationinto the campus environment through the father
figurerelationship was found tieelp participants to develop a sense of belonging and
overcomehe sense of loneliness they experienced.

Consistent with the literaturthis study supports the notion that creating a
community of mentors within an institutional support service is critical in supporting
Black males aPredominantlyWhite Institutiors. Part of mentorship is being able to trust
the peoplearoundyou and hawng them support you through your struggles and
successes. Thden Built with Characteprogram was able to create a trusting
environmentwhereinthe mentorship could flourishboth among thgpeermembersand
betweerthe students and the program leadership. Men Built with Character helped
nurture the peeto-peer mentoring experience through its rap sessions. While many of
the participants notedlack of trust in peopldased on their pgghe structure of the
programalleviatedsome of their concerns.

The Black males mentioned that mentorship did not always come from a top

down approachviuch of it occurred on a pedo-peer basis.ticould be arguethat in
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some instancepeerto-peer mentorship was preferred over interacting witiversity
faculty and staff. Thi§inding corroborate€uyjets (2006) stance that peer relationships
amongAfrican American males are essential if they are to persist to graduation.
Upperclassmen naturally helped guide the underclassmen when they arrived ahd serve
as positive role models.

Programs should create an environment whehe African American menan
challengeghe machoisnthat is prevalent in some African American communifidse
participants shared how they grew up believing it was uncool or unacceptable to show
their raw emotions. They constantly hagptesent themselves tough. Howevemany
of them expressed feeling broken on the inside and yearned for the opportunity to release
some of the anger they kepside The participants noted that the upperclassmen were
able to conneawith them more quicklghan the coordinataras in partbecause of the
age difference between the coordinator and the participants. Although the coordinator
wasculturally competent and broadkpowledgeablgthe males wereffective at
conneding with each other ankleeping each otheurrentontheevercharging trends
they experienced.

Serves as a Resource

Men Built with Character offered academic advisioghe participants in this
study which had an immense impact their overall performance at BJPhe additional
supportenabledhe mento makemore informed decisions. The secondary advising
provided by the programnsuredhatthe African American males were enrolling in the
right classesor their respectiveducational track Although students are offered

advising within their respective celjes and majos, many of the participants in the
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present studynentionedhat as members of Men Built with Charagttrey felt the need
to check in with the program coordinatdhe program coordinator was seen as a trusted
advisorand father figuravho would provide the real deal asatatedto their academic
pursuits and the students felt confidehiatthe advicene gavewas in their best interest
This type of advisingcandid warm, informal, individualized)is imperative for African
American males because of the stereotypes that surroundRbeexamplethe
universitys general advisomight consciously or unconsciously steer the Black male in a
direction that is not iis best interestby contrastthe peer mentor or program
coordinatorcould betrusted tomakeadditionalsuggestionso ensurdhatthe Black male
would besuccessful in his pursuithe advisor gains intimataowledge of the mentee
when a relationship is formed between the mentednanokeers or the advisor. The peers
and advisor within the program readily see potential in the individdmth uniquely
structures the advising experience. The advisor within the progragiveaadvice that is
informed and guided by his extensive Wiedge ofthe Black maleand his background;
thus this advisor can taka holistic approach towards advising Black méaled is quite
effective Gordon Habley, and Grite5(2011) work emphasizes another dimension of the
studys findings that academadvising should be a tool used in concert with multiple
departmentsn campus. Becauseany program$ack resourcesuch crossampus
collaborations aren order to maximize the meeting of studaeeds. Ideallythe
studentsexperiencein collegearefluid, so thatno one place within the college
environmenhasthe sole responsibility of providing academic advising.

Moreover through academic advisinfpr example program staff are able to

establish intentional relationshigsatenhance the effectiveness of the institutional
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support services in critical ways. In many instanttes program staff is able to learn
background information thanables them to providelistic support to the studeriy
forming relationships with stients the staff is able to holthemaccountable in and
outside of the classroom. Additionaltyn severaloccasionsthe participantseported
having staff providsound advocacgn their behalfwhich they appreciateth some
instancesknowing that someone at the institutiovas willingto go to bat for therwas
citedasessential to their effort® succeed.

Quite oftenthe participants in this study mentioned that they had dealt with
subtleinstance®f racism in the classrograndtheyused the program to hetfpem
devise astrategyfor addressing the issue. Harper and Quayes (2007) claim that
institutional support programs are vital in helping Black males cope with challenges such
as racism and discriminatidrom faculty andstaff members in and out of the classroom.
This is further evidence of one of the cteaetsof CRT, namely that racism is common
and pervasive throughout sociefydvisorsworking within an institutional support
service program need to understand this fact when supporting Black male students.

This studyhelps to extendur understandingf bestpractices for supporting
African American male college studensgpecifically, aholistic approacho supportas
taken by the Men Built with Character prograeven heir academic advising was not
only focusdon academiggather the participantsvere also givempsychological and
social support. The institutionalipport serviceexposed Black males to unique
experiences they had never encountered before. Several of the participants reported
feeling as if the program served as a bridge to connect them to campus resioereby

assising them in excelling in andut of the classroorandproviding them with many
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opportunities to engage leaders around camipuse communityand within the
industies they hoped to enteFhroughout the studynany of the participants reflected
on how baty they wanted to succeed. HoweMer some of thenthe prospect of
successeemedleakgiventhe reality they saw every day growing up. A determination
was evident in all of the Black men in this study to go against the grain. While some of
them may hee lacked exposure before participating in the progtheywere drivento
beat the odds. Their stories are consistent with the findings from Gasl{a@b®2) study
which looked at the plight of Black males in the New Orleans Public School System.
Garibaldi found thatregardless of the challenges they faéedut in the right
environmentBlack males were willing to do the work in order to excel betthin and
outside of the classroorA. few participantsn this study repeatedigiterated the fact
that they desired early in life for someone to simply give them a chance inlke K
environmentather than writethem off. If we plant the seeshrlyin a childs life, they
too can believéhatthe impossible is obtainable for thehfound myself startled and in
disbelief hearing some of the participants reflect upon their previous experiences. Black
men do want to succegahd ifthey areplaced in the right environmeand expected to
perform they can meet athe expectations imposed on them.

In addition tosupport institutional support services should provide a variety of
intentional interventions to help African American male students cope with various
challenges they faced prior to coming to college and vitnib®llege. Drawing on
Sanfords (2006) notion of challenge and suppartoncerted efforhust be made
meet the participants where they are upon coming to calegjeat they can be giveine

appropriate amount of challenge and support. Everyrexque is a learning opportunity
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for all involved. Acknowledging that the participants come to college with a variety of
experiences alreadihe study found that the staff attempted to capitalize on the energy
these young men bring with theithe more itroverted participantare paired with
extroverts to help them step outside of their comfort oRerough theparticipants
involvementin the programmany reflected on the determinatithreydevelopedy
taking part in thevarious activities offered.

By being exposed to various experiences offered by the institutional support
servicesBlack male studentsnderstanding of their situations can be altered for the
better The availability of workshops and resources can provide the participants with
updates as well as keep them in the loop on a wide range of campus and current events.
Opportunities to teach the participants life skills in order to prepare for their feames
andshould bemadereadily available. Ultimatelythe program should provide a number
of experienceto the participantshusenrichingtheir college experiensand
encouragindnolistic academic and social integration into the university.

Motivation

For Black male undergraduate students who have been victimized by hostility
vulnerability, and stereotypes within thegher educatiorontexf it is critically
important for institutional support services to be dreamturersand not dram crushers.
Black males have to believe in themselves and possess the internal desire to do what it
takes to persist towards graduati@unsistent with Palmer and Yous@2009) research
the presence of intrinsic motivation increases persist@mgortunities to appreciate the
participantspast while staying open to exploring future experiences should be present.

The program should affirniné belief that each participaistable tosucceed regardless of
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low societal expectations. The institutedrsupport program should inspire participants to
believe that thegando more than they set out to,d¢ehich can ultimately increase their
individual capacitiesindthe overallretentionrate of Black male studentaffirmation in
successful programs gees not only from the program leadership but also from the
participantghemselvesin short from the community created within the program. The
program should entice each participant to phislpeers andiimselfto the limit.

The program challenged iparticipants to want to do more than the bare
minimum. In the present studéfrican American males were so affected by the program
that they tirelessly gave of themselves to geit feersto the point theyhemselves had
reachedn their lives. The matation the Black males possessed within this stady
corroborated by okleys (2003) assertion that African American students tend to have
multiple factors that drive them to succebthny of the Black malesere motivated by
the senséhat family and fiends were living through them vicariously. Tjparticipants
positiveexperiencesvith the program challenged timgo spread the word and help
others. No one took it for granted that someone was willing to offer a helpinglhand.
made sense when thepgoclassmewho had takempart in the study notedsense of
responsibility to pay it forward to the class of nvamo wouldcome after them. The
underclassmen in the study clearly understood the significance behind the baton being
passed on to therVithout being told explicitly one could sense the obligation these
young merfelt to create the right environment for the next wave of men to join the
program. The participants saw with their own eyes the impact the program had on

thenselvesthusinspiringthem to share their stories with other Black males to get them
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connectedAs a wholethe members of Men Built with Character were eager to perform
more than the minimum level of participation in the program.

Within the institutional support service onsistent discussion regarding
academic excellence was at the forefront of all meetimigieh led the participants to
feel as if the program instilled high expectations for its memPe®r pressure became a
motivatorthatinspired the members to excel in the classroom. Regardiestether
some failed or succeedezlreryone knew that they had to put their best foot foryeard
theyrefused to let their brother down because of lack of effort. A standard of excellence
developedseeng the level of accountability the men placed on each other was
remarkable. The standard of excellence created the strticaineany of the participants
said they needed order to maintain theecessarfocus to persist to the degréaueto
their abilityto stay focuedacademicallytheir confidence grew. Seeing other Black men
walk around campus with their heads held highrning new tips at each rap sessmm
applyinglessons learned to real world settings bolsténeir confidencewhich
ultimately drove the participants to strive for the highest in everything they did.

In essencea communal expectation to succeed developed within the brotherhood.
The community that was created within this institutional supgenwvice established a
standard of excellendbateach of the men strived &itain Themendeveloped a
communal identity that impacteke supportthey were offered and thhesources granted
to them andgave thenthe motivation to accomplish thejoals.

Future Implications

The following implicationsuggespossible researdio be undertakem the

future In examining the experiences of Black males attending a predominantly white
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institution of higher educatigihe issue of persistence remainesoncern. Conducting a
case study on the structure of programs at various institutions can contribute to increasing
the number of Black males matriculating towards the degree. A qualitative study on the
men who have dropped out of the program and/omstéution can also be informative.
Researching both of these areas can provide further insight on how to promote Black
males in higher education. Tiees aneed to ensure that mdslack men in particular
are in visible leadership positions and areeg opportunities to cultivate relationships
with students. This mayequire intentional efforten the progrars part to seek out and
invite such men to be a part of the program.

Because prograinitiatives alreadyexist at all types of institutions digher
educationa comparative analysis on the structure of these programisl beanother
valuable project to undertakExaminingthe similarities and differenced various
institutions can help to increatte efficiency and effectivenesd many pograms The
presenstudy explored the perceptions of Black male studdrtseoroleplayed by
institutional support servisan their retention and matriculation. Qualitative studies
examining other minority groupsould also be beneficial. With the ireasé minority
presencén higher educatioradditional factors can be examined to assist administration
faculty, and staff in developing strategies to improve the academic success of all minority
students.

Continued research regarding college aniversity efforts to recruiretain and
successfully transition African American males into higher educateneeded. An
evaluation in the form of a campus climate survey or a series of focus group studies could

be administered on a-bBhnual basisA summative survegould therbe developedand
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thedata collected could inform institutional initiativeskmcomepart of a strategic plan
for an institution of higher educatiohhe implementation of this researobuld ensure
thatnewinitiatives includel input from the students theyere meant tgserve and
appropriately addresdthe needs of those African American males attending the
university. Newresearchlthemes could emerge as the landscape of higher education
continues to evolvehus keeping the university on the forefrontasherchange.

One final suggestion for further research was inspired bgriegarticipant in
this studywhowas an international student. The experierlssstudenhad prior to
enrolling into colleg had a profound impact on his experience at BdRicularlyas it
relates to his study habits ahid desire to seek out new experiences on campus. An
examination of differences of ethnicities within those who identify as Black might be
productivevein for future researchrhiswork could offer universitieshe information
they need to construct hands opportunitiesor their studentsthis work can also help
universitiego reflect on the efforts they put fortim behalf oBlack malesandensure
their practice areeffective.

This study also has several implicatidosexistingprogramsSome of the Black
males expressed a feeling that they were not expected to achieve as well as other groups
because of their racExamining faculty expectatiortsin lead to additional strategies in
how to deal withthe potential challengethatlow expectations bring. Previous literature
suggests that Black malesnd topossess a negative splrceptiorof their scholastic
aptitudeas early as elementary schobhus another avenue of research could be an
exploration ofthe perceptions that faculty members haftheir interactions with Black

males and other students of color. Having faculty members examine their own
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perceptionsif they can be made to be ahd, canilluminatethe low expectations that
faculty members often have of these students and might contribaneimaerstandingf
why Black males possess a negative-e#fltacy concerning their ability to perform in
the classroom.

Recommendations

It was obvious to the participaritsthis studythat a lack of institutional support
for theMen Built with Characteprogram existeat BJP One recommendation for the
Chancellos Cabinet would bt provide visible and substantislipportfor thisand
other valuablénstitutional support programas the future Administratorsshouldbe
genuinely committed to the concept of a holistidturally responsive institutional
support program such as Men Built with Charaddelequate resourceothhuman and
financial shouldbe allocated fothe support of such programas one persoalone
cannot run a comprehensive program of this nature. Given the enrollment trendsaf BJP
university committee should be establistieat candentify, upon heir admissionmen
of color whomight be program participants or mentees. The program coordinator or
director should work very closely with the universtgdmissions office and registrar to
obtain information related to potential and current program participants.

In conversations with the researchie studyparticipants acknowledged the
importance of interacting with faculty/staff within the progras.theMen Built with
Charactecontinues to expandnother recommendation would toeinstitute an
intentionalsolicitation process for recruitingentors who represent a diverse spectrum
from all fields and levelsf expertiseacross the universitandscapementorswvho are

energeticcompassionateand dedicated. A training program should be developed for
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faculty and staff who are selected to serve in the program. Given the current financial
crisisfaced byinstitutions of higher educatioit is critical that external local community
support be solicited for the program. This can be established by martketprggram to
community leadersusiness affiliatesand educators as a valuable commodity that the
community at largevill wantto sustain and support.

This study foundhat a systematic evaluation tool does yweitexist to evaluate
the status of the progranhereforea final recommendation would lie havethe
program coordinator implemeatthorough evaluation and assegnt of all phases of the
program. This is critically important. An evaluation of the program can reveal how each
experience offered by the program impacts the participawesall experienceat the
university. An assessment of the program can reveal systematically what is working and
which areameedimprovementthis evaluation is necessary in ortleensurehat
student learning and development are at the forefront of everyiexperEvaluations
should occur after each program and egenthatimmediate feedbackan be obtained;
in addition anassessment of the progras a wholeshould occur at the end of each
academic year. These summative evaluations cartddiierminethe future direction of
the program.

Conclusion

Although there have been many studies investigating the plight of African
American males in higher education (ParharivéDavis, 1987; Allen Epps & Haniff,
1991; Cuyjet1997; HrabowskiMaton &Haniff, 1998; and Jackson & Moqr2006) as
well as literature on this grolgadifficulty in persisting to graduation (Feagifera &

Imani, 1996; Ross1998; Strayhorn2008; Harper2012) there is a dearth of information
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on the role that institutional support services play in aiding Black malesd@bminantly
White InstitutionsThe present researchar reviewing earlier literature on the subject
found thatmany institutions of higér educatiorhad beemeexamining their effortat
retairing andgraduatingolack males. Intentional interventions have been created across
the landscape of higher education to address this specific issue. Notwithstanding the
intentional efforts previouslgxplored this study sought to explore the lived experiences
of Black males relative to their involvement iparticularinstitutional support program.

The goal of increasing the retention of African American males in higher
education requires scholars and practitioners alike to move beyond simply observing the
phenomena under exploration to understanding successful interventions and assessing
their viablity as methodgor enactingpolicy changes. We can no longer base decisions
on quantitative indicatoralone Time must be spent understanding the qualitative
experiences of Black malesRiedominantlyVhite Institutionsf the most impactfu
interventionsare to be developedCollective efforts from all stakeholders arecessary
in order to reverse the current state of Black males in higher education.

The intent of this study was to explore the perceptions of Black male students
the rde played byinstitutional support servisgn their retention and matriculation. The
study answered the three guiding research questtated in Chapter Orendoffereda
unique perspectiventhe role of institutional support services in the retensiod
matriculation of Black males in higher education.

On the wholemuch can be learned from this studiize most poignant messaige
that we ought tallow the voices of thetudents themselvés guide the conversation

whenwe areshaping what the future directiovill look like for an institutional support
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service Moving forward inour efforts to support the Black male undergraduate stydent
particularly atpredominantiyWVhite institutions it is critical that the voiceof the student
be consideretlecause the decisions berrgftedwill have a direct impact on them.
Administratorspolicy makersand various stakeholdensust listen tdhevoices of the

Black malesn studies such asithone.
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APPENDIX A: PARTICIPANT QUESTIONNAIRE

Name:

Email:

Date of Birth:

Major:

Parent/Legal Guardian Highest Level of Education (Check the appropriate box):

Mother:

C Less than High School Diploma
C High School Diploma

C Some College

C College Completion

C Graduate School

Other:

Please check the best possible answer.

Hometown/State:

Classification:

Father:
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C Less than High School Diploma
C High School Diploma
G Some College

C College Completion

C Graduate School

Other

Background Information

Yes

No

Are you currently enrolled at the
University?

Are you currently enrolled in thévien
Built with Charactel program at the
University?

Did you transfer into the University from
another postsecondary institution?

Please answer the question below.

How long have you been in th®len Built with CharactérProgram? |

Circle the appropriate number for each

uestion that comes closest to reflecting your opinion.

Agree | Slightly | Neither | Slightly | Disagree
Agree Agree | Disagree
Nor
1 2 Disagree 4 5
3

The program was a positive experience| 1 2 3 4 5
me.
The program helped me to make a 1 2 3 4 5
successful academic transition to collegg
The program helpegheto make a 1 2 3 4 5
successful social transition to college.
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The program helped me to feel less
isolated on campus.

The program helped me to find academi
assistance when | needed it.

The program helped me to find assistant
from the offcampus community when |
needed it.

The program helped me to become mors

responsible for my academic success.

Questionnaire SurvefContinued
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APPENDIX B RESEARCH DESIGN INDIVIDUAL INTERVIEW PROTOCOL

Introduction

"Welcome and thank you for participating in tmdividual interview The purpose of

our conversation today is to understand the perceptions of Black male students of the role
that institutional support services play in Black male students retention and matriculation
at apredominantlywhite institution(PW1).

First, | would like to stress the importance adnfidentiality | strongly believe that in

order for our time together to be a successful discussepect for confidentiality is
paramount. The information you share will be used solelthimpurposes of helping me

(the researcher) complete my research. All participants will beesified by the
assignment of a pseudonym. The pseudonym will be used in the transcripts and all write
ups of the data.

| would like to also establish somediaground rules before we begin. Feel free to ask
guestions of me for clarification. My hope is that you will feel comfortable participating.
Know that theras no rightor wrong answers. | only ask that you share from your
perspective and help me leatvoat you. At this timgplease put away any cell phones or
electronic devices you have for the remaining time we have together.

This interview will be broken up into three parts. During the first part of the interziew
will attempt to put your experience in context by asking you to tell as much as possible
about yourself up until the time you becameatoident aBJPand a member dMen

Built with Charactél. The second part of the interview will be designed in a way that
concentrates on the concrete details of your present experience of being an African
American male at predominantlywhite institution. Lastlyl will attempt to get you to

look back on the factors in your life that got you to your current situdti@ant you to
answer the questions openly and honeBtlgase remember to be relaxed. Trageno

right or wrong answers.

Now, | will begin theindividual interview.
Part 1 of the interview will focus on the participariife history.

1. Tell me about your childhood?
a. Neighborhood? (Probe)
b. Influential People in your life? (Probe)
2. How did you learn about college?
a. Did parents attend? (Probe)
b. Did you follow what your siblings/friends were doing? (Probe)
3. Tell me about your experiences in school prior to attending college?
a. Were you involved in extracurricular activities?
b. Do you think you were treated differently as a black male?
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Part 2 of thenterview will focus on the participangsresent experience of being an
African American male at a PWI:

Tell me about your decision to attend college?
Describe your experience at BJP.
a. What has been your most rewarding memory?
b. What has been your greatektallenge?
c. How is your academic experience?
d. How is your social life?
I. What types of programs and/or activities since entering college
have you been involved in?
e. Have you established a network of friends that you study with? Compare
notes?
Tell me about youexperience with faculty.
Do you feel that you are successful? Why or why not?
a. Do you feel confident that you will be able to accomplish your educational
and career goals thus far?

A

Hw

Part 3 of the interview will focus on the meaning of the participantsreqces gained
up to that point and reflect on their involvement withen Built with Charactér

1. Tell me about your experience with Men Built with Character.
2. How has it been beneficial to you?

- Academically?

- Socially?

- Culturally

-What part of the program has benefited you the most/least?
3. What recommendations would you make for improving this program? Why?
4. Do you think it is important for the university to provide these kinds of

institutional support programs?
a. If yes: Why do youdel this program is of value?
If no: What if any support should the university provide for Black males?

Closing

"Before | officially close this sessiphwould like to ask you if there is anything |
overlooked that you would like to add.

"If thereare no further thoughts or inplitvould like to thank you for taking some of

your time to provide insight on your thoughts regarding the perceptions of Black male
students of the roles that institutional support services play in Black male students
retention and matriculation. As promisgau will receive a $15 Wallart gift card
certificate. With your inpytl am hoping to better understand your perceptions of
institutional support programs and how institutions can continue to improve their efforts
to impact your experience. Thank you again for your time.
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APPENDIX C: RESEARCH DESIGN FOCUS GROUP INTERVIEW PROTOCOL

Introduction
Offer PizzaDrinks, and Drinks!

"Welcome and thank you for participating in my focus group this evehhmpurpose

of our conversation today is to understand the perceptions of Black male students of the
role that institutional support services play in Black male students retention and
matriculation at @redominantlywhite institution (PWI) This group was determined

based on your willingness to participate in my study.

First, | would like to stress the importance @dnfidentiality We strongly believe that in
order for this evening to be a successful discussion for evemgspect for

confidentiality is paramount. The information you share will be used solely for the
purposes of helping me (the researcher) complete my research. All participants will be
de-identified by the assignment of a pseudonym. The pseudonym will be used in the
transcripts and all write ups of the data.

| would like to also establish some basic ground rules before we begin. Please be mindful
of others as they are speaking and allow one person to speak at a time. | really hope that
you all will engage in discussicamong eacbther, as my main role is to facilitateut

not participate in answering the discussions. Feel free to ask questions of other
participants for clarification or to add onto a point someone else has shared. My hope is
that everyone will feetomfortable participating equally. Know that theseo rightor

wrong answers. We only ask that you share from your perspective and help me learn
about you. At this timgplease put away any cell phones or electronic devices you have
for the remainingiine we have together.

| am now going to ask a series of questions related to the toyant you to answer the
guestions openly and honestBlease remember to be respectful of the thoughts and
viewpoints of other students in the grdup.

"Beforewe get started would like to take a few minutes to get to know you@dn we
go around the room and have everyone tell us your jaager, where you liveand
your favorite thing abouBJP? Please try to keep your answers brief aswiieneed to
move into further questions when we are finished with introduétion.

"Thank you! Nowwe will begin our focus group questiohs.

1. In what ways has th&en Built with CharacterProgram had an impact on your
experience at the University?

2. What did thé'Men Built with CharacterProgram do for you to help with your
transition to the University?
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3. Do you feel like institutional support prograjssich asMen Built with Characte' is
important for Black males to have a positive collegiate experience (academically
socially, etc)?

4. If you have transferred to the Universibpow did the'Men Built with Charactér
Program help to make the transfer successful?

5. How did the"Men Built with CharactérProgram orient you to college resources for
success?

6. Do you feel that theMen Built with CharactérProgram assisted you to become
more academically responsible? If yeew? If not please provide a reason why not.

7. How do you think théMen Built with CharactérProgram has impacted other
participants in the program? If you do not think it,ildease provide a reason why.

8. How do you think théMen Built with CharactérProgram can improve the academic
life of the participant on campus? If you do not think it,qgdease provide a reason
why.

9. How do you think théMen Built with CharactérProgram can improve the social
life of the participant on campus? If you do not think it,qgdease provide a reason
why.

10.1s there anything else that you wish to share about your experience with the
"Men Built with CharactérProgram?

Closing:

"Before | officially close this sessiphwould like to ask you if there is anything |
overlooked that you would like to add.

"If there are no further thoughts or inplivould like to thank you for taking some of
your time this evening to provide insight on your thoughts regarding tbegimns of
Black male students of the roles that institutional support services play in Black male
students retention and matriculation.

If you are interested/willing to participate in the individirderview, which will take

place between tonight amdiday, April 5, please sign your namieclude your cell
phonenumber and email address next to a time slot on the sheet of paper | am passing
around. As promiseceach of you thgparticipatein the individual interview will receive

a $15 WalMart gift card certificate at the completion of your interview. With your input

| am hoping to better understand your perceptions of institutional support programs and
how institutions can continue amdprove our efforts to impact your experience. Thank
you again for your time this evening.
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APPENDIXD: RESEARCH DESIGN COORDINATOR INTERVIEWROTOCOL

Advisor:

Phone: -mail;

Thank you for agreeing to participate in this stuahich will take place from <INSERT
DATE> to <INSERT DATE>.

Interview Questions for Coordinator Interview

1.

What is your position at the university? How long have you workedAgiiban
American students in this particular program? In that peapproximately how
many African American students have yearked witH?

Tell me about the program.
a. Components
b. Best practices utilized
c. Advantages/disadvantages of the program

How doeslte program affect the participant?
a. Academically
b. Socially
c. Cultural experience

Describe the profile of the students served through this program.

Have you seen a positive correlation between academic success and participation
in the program for the AfricaAmerican male students at this university? Please
provide an example.

How do you measure the success of the program

Is there anything else that you wish to share about your experiences with working

with a program specifically designed to work with &&nh American male
students?



217

APPENDIXE: RESEARCH DESIGNPROGRAM FOUNDERSNTERVIEW
PROTOCOL

Program Founder:

Phone: -mail;

Thank you for agreeing toarticipate in this studywhich will take place from <INSERT
DATE> to <INSERT DATE>.

Interview Questions for Program Founders

Describe your previous role in the program?
How did you conceive the program/s mission? Objectives?
How did you envision thprogram facilitate the missipobjectives?
How would you describe the challenges in developing institutional support
programs for Black males at PWIs?
What is the impact of the program on the program participants?
a. Probe for Specific...academicalbocially, culturally
What is the greatest strength of the program?
What is the greatest weakness of the program?

PwnhPE

o

N o
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APPENDIXF: STUDENTPARTICIPANT INFORM CONSENT FORM

"Participant Informed Consent for
"Imagining the unthinkable: Aase study exploring the perceptions of
African American males who have participated in an institutional support
programi

You are being asked to participate in a research sturdggining the unthinkable: A

case study exploring the perception®@ican American males who have participated in
an institutional support prografilhe purpose of this research study ismaerstand the
perceptions of Black male students of the role that institutional support services play in
Black male students reteon and matriculatiorPlease read the information carefully. At
the endyou will be asked to sign this document if you agree to participate in the study.

Theprincipalinvestigator for this dissertatiosiClyde C. Wilson Jr.a doctoralcandidate
in the Departmentf Education Leadershigt UNC CharlotteHis faculty advisors Dr.
Lisa Merriweatherand she is in the sandepartment.

You are eligible to participate in this study becayse are arundergraduatéfrican
American malebetween the ages of 18 antldtendng BJP. You have completed at

least one semester in the progrésiave obtained at least 12 academic credits and have a
minimum grade point average of 2.0 (the guidelines of being in good acastaning)

at the beginning of the study.

You will be asked to complete a cqi@nnaire and participate in ongctis group

interview for 1.5 hours and/or one individual interview forlD minutes5 to 6 people

are being recruited for the focus groug d®-12 for individual interviewEach interview

will be recorded using a digital recorder and focus groups will be recorded using a video
recorder. Both interviews will be later transcribed verba¥ou will be provided the
opportunity to review your trescript and provide further clarification.

Interview audio/video files and transcripts will be kept under lock and key in two
separate locationgwdio/video files will be kept on password protected laptop and will
be saved in a password protected faldeanscripts will be kept on password protected
external hard driveAfter the completion of the dissertatidhe audio/video files will

kept for ten years. Any followp questions will be sent viareail or a followup phone
call. Every effort will be made to maintain confidentiality.

All interviews will be conducted at a place where the participant feelscoogortable.

All names in the data set including participantames will be changed to pseudonyms.
Therefore both transcripts and written reports from this research will NOT contain any
identifiable information.
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There is no foreseen risk in this dyu Howeveythere can be some uncomfortable

feelings on the part of the interviewed participants because some interview questions
might shed light on previous experiences they may have faced as African American male
student (e.gpeoples stereotypesgt BJP. The researcher will try to make the questions

as open and tactful as possible. Additiondye researcher will provide the number to

the counseling center in the event the participant needs an opportunity to delirief t
experience.

The decision to participate in this study is completely up to §gou decide to be in the
study, you may stop at any tim&ou will not be treated any differently if you decide not
to participate in the study or if you stopce you have started.

Any information about your participatipimcluding your identi, is completely
confidential. All identifiers will be redacted during transcription so the transcript will not
contain identifiers. All names will be replaced with psmwgns at the time of interview
audio/video digital file transcription to ensure the privacy and confidentiality of the
participants. Interview audio/video files and transcripts will be kept under lock and key.
Interview audio/video digital files will be teted after one year after the completion of
the study. The results from this dissertation may be presented at meetings or in
publications; howeveparticipan's identity will not be disclosed.

UNC Charlottewants to make sure that you are treated in a fair and respectful manner
Contact the university Research Compliance Office (7687-3309) if you have

guestions about how you are treated as a study participgoti have any questions
about the actualissertationcontact Dr. Lisa Merriweather (78B7-874Q
Imerriwe@unccedy

Approval Date
This form was approved for use on <INSERT DATE> for use for one year.

| have read the information in this consent fokimave had the chance to ask questions
about this studyand those questions have been answered to my satisfactiorat least
18 years of ageand | agree to participate in this research projaotderstand that | will
receive a copy of this form afteand the principal investigatof this research study
have signed it

Participant Name (PRINT) DATE

Participant Signature

Principallnvestigator Signature DATE
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APPENDIX G: NON STUDENT PARTICIPANTCONSENT FORM

"ProgramCoordinatofFounders Informed Consent for
"Imagining the unthinkable: A case study exploringgheceptions of
African American males who have participated in an institutional support
programi

You are being asked to participate in a research sturdggining the unthinkable: A

case study exploring the perceptions of African American maleshad® participated in

an institutional support prografilhe purpose of this research study ismoerstand the
perceptions of Black male students of the role that institutional support services play in
Black male students retention and matriculatioBHR Please read the information
carefully. At the endyou will be asked to sign this document if you agree to participate
in the study.

Theprincipalinvestigator for this dissertatiosiClyde C. Wilson Jr.a doctoralcandidate
in the Departmentf Education Leadership BINC Charlotte His faculty advisorg Dr.
Lisa Merriweatherand she is in the sandepartment.

You are eligible to participate in this study becanifsgour leadership involvement with
Men Built with Character

You will be asked to complete one individual interview for6bminutesEach

interview will be recorded using a digital recorder and will be later transcribed verbatim.
You will be provided the opportunity to review your transcript and provide further
clarification.

Interview audio files and transcripts will be kept under lock and Aaeglio/video files

will be kept on password protected laptop and will be saved in a password protected
folder. Transcripts will be kept on password protected external thave. After the
completion of the dissertatipthe audio files will kept for ten years. Any folleup
guestions will be sent viamail or a followup phone call. Every effort will be made to
maintain confidentiality.

All interviews will beconducted at a place where the participant feels most comfortable.
All names in the data set including participantames will be changed to pseudonyms.
Therefore both transcripts and written reports from this research will NOT contain any
identifiableinformation.

There is no foreseen risk in this study. Howetlegre can be some uncomfortable
feelings on the part of the interviewed participants because some interview questions
might shed light on previous experiencasAfrican American maletudent (e.g.

peoples stereotypesgt BJP. The researcher will try to make the questions as open and
tactful as possible. Additionallyhe researcher will provide the number to the counseling
center in the event the participant needsuortunity to debrief their experience.
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The decision to participate in this study is completely up to you. If you decide to be in the
study you may stop at any tim&ou will not be treated any differently if you decide not
to participate in the study or if you stopce you have started.

Any information about your participatipimcluding your identy, is completely
confidential All identifiers will be redacteduring transcription so the transcript will not
contain identifiers. All names will be replaced with pseudonyms at the time of interview
audio file transcription to ensure the privacy and confidentiality of the participants.
Interview audio files and traeripts will be kept under lock and key. Interview audio

files will be deleted after one year after the completion of the study. The results from this
dissertation may be presented at meetings or in publications; hopakteipans

identity will not be disclosed.

UNC Charlottewants to make sure that you are treated in a fair and respectful manner.
Contact the university Research Compliance Office (7687-3309) if you have

guestions about how you are treated as a study iparticlf you have any questions

about the actual dissertatiaontact Dr. Lisa Merriweather (78B7-874Q
Imerriwe@unccedy

Approval Date
This form was approved for use on <INSERT DATE> for use for one year.

| have read the information in thiensent forml have had the chance to ask questions
about this studyand those questions have been answered to my satisfactrorat least
18 years of ageand | agree to participate in this research projagtderstand that | will
receive a copypf this form afted and the principal investigator of this research study
have signed it

Participant Name (PRINT) DATE

Participant Signature

Principallnvestigator Signature DATE
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APPENDIXH: REQUEST TO MEET LETTER TO PROGRAM COORDINATOR

Re: SENT VIA ELECTRONIC MAIL
Dear <insert Coordinator name>

Thank you for agreeing to partake in my current research study. As per our
previous conversatigh am conducting a qualitative research case study on the Build
Better Brothers Progranvly goal is tounderstand the perceptions of Black male students
of the role that institutional support services play in Black male students retention and
matriculation

| am especially interested in talking with you about the program. Would it be
possible to set up a 45 minute face to face interview with you sometirimg <insert
date/month>? If splease provide me with three available dates and times via email that
work best for youMy emailis cwilso96@inccedu | will confirm upon receipt and
include that date on th@wsent form. | would greatly appreciateyanformation you are
able to provide about the PrograRtease see enclosed consent form. | will return a fully
signed copy for your record§hank you for your assistance!

Sincerely

Clyde C. Wilson Jr.
Doctoral Candidate
Principal Investigator
Email: cwilso96@uncc.edu
Phone: 33532793

W/attachment
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APPENDIXI: LETTER OF INVITATION TOPROGRAM COORDINATOR

Re: SENT VIA ELECTRONIC MAIL
Dear dnsertAdvisor Name:

| am a Doctoral Candidate in the Educational Leadership Program in the College
of Educatiorat UNC Charlottel am conducting researdio understand the perceptions
of Black male students of the role that institutional support services play in Black male
students retention and matriculation

| am especially interested in talking with you abblgn Built with Characterl
believe that your participation will be invaluable to the purpose of this study because of
the integral role you play in the facilitati of the program.

Would it be possible for me to set up a@bminute facdo-face interview with
you sometime during <Insert Time>? If, pdease provide me with three available dates
and times via email that work best for you. My enmdwilso96@nccedu | would
greatly appreciate any perspective you are able to provide about the Program. Upon
hearing from youl will follow up with an informed consent form and confirmation of the
selected meeting date/time. Thank you for your time and attention!

Sincerely

Clyde C. Wilson Jr.
Doctoral Candidate
Principal Investigator
Email: cwilso96@inccedu
Phone: 33&53-2793
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APPENDIXJ LETTER OF INVITATION TOSTUDENTPARTICIPANT FOR
FOCUS GROUP INTERVIEW

Re: SENT VIA ELECTRONIC MAIL
Dear <hsertstudent name>:

Thank you for your interest in potentially participating in my research study. | am
a 4" year Doctoral Candidate in the Educational Leadership Program in the College of
Educationat UNC CharlotteYour name was given to me by <INSERT Qtinator
Name> for the purpose of a qualitative research study | am in the process of conducting.

In an effort tounderstangour experiencd am conducting a focus group with
participants of the program. Would you be willing to meet for 1.5 hours wétlofSyour
program participants and me to discuss your perception deneBuilt with Character
program following a program meeting? | anterested in your honest account of your
experience. Please be assured that everything you say will remain confidential including
your participation in the focus group. Lite refreshments will be served. | believe that your
participation will be invaluableotthe purpose of this study.

Please reply to this-mail messageand check the appropriate boxes below.
Please see enclosed consent form. | will return a fully signed copy for your rdcords.
thank you for your consideration.

Sincerely

Clyde C. Wison Jr.
Doctoral Candidate
Principal Investigator

Email: cwilso96@nccedu
Phone: 336532793

I would like to participate in the focus group. | am able to meet at any one of the
following times: (Please check as many as are convenient.dalki#idule a meeting at
one of your preferred times.)

<Insert timeDate>

I do not wish to participate in the focus group.

W/attachment
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APPENDIXK: EMAIL INVITATION TO PROGRAM FOUNDERS

Re: SENT VIA ELECTRONIC MAIL
Dear <hsertFoundemMame>:

| am a Doctoral Candidate in the Educational Leadership Program in the College
of Education aUNC Charlotte| am conducting researdio understand the perceptions
of Black male students of the role that institutional support services playdk Biae
students retention and matriculation

| am especially interested in talking with you abblgn Built with Characterl
believe that your participation will be invaluable to the purpose of this study because of
the integral role you play in thadilitation of the program.

Would it be possible for me to set up a@bminute facdo-face interview with
you sometime during <Insert Time>? If, pdease provide me with three available dates
and times via email that work best for you. My enmdwilso96@unccedu | would
greatly appreciate any perspective you are able to provide about the Program. Upon
hearing from youl will follow up with an informed consent form and confirmation of the
selected meeting date/time. Thank you for your time and attention!

Sincerely

Clyde C. Wilson Jr.
Doctoral Candidate
Principal Investigator
Email: cwilso96@nccedu
Phone:336-253-2793
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APPENDIXL: RECRUITMENT FLYER



